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INTROCUCTION

This Handbook has been produced to help the classroom teacher

make efficien. use of tests. It containg discussions of the main

purposes tests can serve. It treaté the principal kinds‘of testing
devices that seem to he especially useful for those purposes in the
context of foreign-language teaching. And it has a section (Chapter
V) on the interpretation of test results.

Much of wﬁat is contained in this Handbook is useful at all
levels of instruction and with people of all ages., Some testing
devices, however, are obviously not appropriate to children ﬁn ele~

mentary or even junior-high-school classes. The teacher should heave

no difficulty meking a judicious choice.

While most teachers have had some formal instruction in
their own undergraduate education in the general ﬁrinciples of
megsurement, very few classroom teachers seem to have had any formal
instruection in principles and methods of testing in the specific
context of foreign-language tesching. Much of the general theoreti-
cal discussion contained in this Handbook will therefore be more or
less familiar to the reader. It is included here for several
reasons: to maeke the Handbook a4 self-contained unit; to remind the
reader of notions he may have forgotten; and to fill in gaps in the
reader'; background. The reader will notice th&t certain topics
are treated in several different chapters. This repetition

is deliberate. In each case, one treatment is much mcre thorough

ix



than the others; these latter are intended to serve as useful
contexts for discussion 0f other topics. A Handbook is, after all,
a reference work: the teacher should find at one place therein
whatever he needs to know about the topic he has looked up.
This Handbook is mot complete. No book of this kind can
be complete. It may suffice for many teachers. It may inspire
others to exercise their imazination and ingepuity. It may lead
still others to work through more technical expositions of some of
the topics treated here. Thos who have helped to prepare this Handbook

hope it will be useful in some way to all of their colleagues.



Chapter I

THE IMPORTANCE AND PLACE OF TESTING
IN THE FOREIGN-LANGUAGE PROGRAM

1.1 USES OF TESTS

1.1.1 Knowledge and skills can be tested in many ways and for many
* : reasons. lBy its very nature audio-lingual teaching in particular
requires & constaint flow of information and encouragement of the
kinds supplied by regular and varied testing. I+t is useful to con-
sider tests as (1) measures of achievement, as (2) diagnostic instru-
ments, and as (3) teaching tools. The preparation of adequate instru-

; ments to measure aptitude requires much time and effort of highly

-

qualified specialists. Teachers should not try to prepare their own, since

s . 1
carefully prepared tests to measure language aptitude are readily available.

I 1.1.2 Measuring Achievement

One of the most commen functions that tests serve is to measure
\ a student's achievement. Achievement tests establish for the teacher

a carefully selected sample of a student's performance.

1.1,3 Tests as Diagnostic Instruments

Tests constructed for diagnostic purposes are different from

150t B. Carroll and Stanley M. Sapon, Modern Language Aptitude
{- Test, Form A (New York: The Psychological Corporation, 1958,
19595-

Pimsleur Language Aptitude Battery (New York: Harcourt, Brace &
World, Inc., 1966).

i
1
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tests designed specifically to measure language aptitude. Diagnostic
tests meet 2 continuing everyday need and are helpful to the teacher
throughout the ccurse of instruction. From the results of a test, a
teacher can diagnose possible inadequacies in either his teaching or
his teaching materials. Careful inspection of an individual student's
paper will also often meke clear what specific difficulties he is
having, The teacher can use such knowledge to improve his teaching

and the student's learning.

1.1.4 Tests as Teaching Tools

It can be argued that students can aziually learn in the process
of taking & test, Such is likely to e the case if the test challenges
the student to learn by analogy and discovery and leads him to try
to understand new notions as the test proceeds. Such tests not only
test what the student has learned. They help the teacher to decide

whether the student is learning how to learn language. Some items

can be'included in each test for just this purpose; they may be very help-

ful for student and teacher alike in carrying on the foreign-language

program.

1.1.5 Collateral Problems and Benefits

1.1.5.1 The best tests serve several purposes simultaneously. Class-
room tests can provide & basis for assigning grades, for comparing

pupils with one another, for motivating learning, for directing learn-
ing, and for helping to improve instruction in other ways. Classroom

tests also serve students as a source of information about the objectives

! ot
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of the course and their own individual achievement, If a test

—— e B

faithfully represents the major objectives of a course, preparing for

it and reviewing it after it has been ndministered wili reinforce the

—

rest of the work of the course.

1.1.5.2 Testing also often confirms the evaluation which a good

-
g

teacher has already made of a student, If a test does not confirm the
teacher's opinion, seversl explanations are possible. The test itself
may be badly constructed; & consistent pattern of low scores for good
L students or higR scores for wesk ones, for instance, usually means
) 'that the test itself is defective., The teacher's previoué appraisal
may have been based on insufficient information. The item types chosen
{ may not have been used often enough previously for the students to
have become familiar with them; they may therefore have misunderstood
- what was expected of them and have given incorrect answers, even

though they knew the correct answers. A teacher's day=-to-day evalua-

-

.tion of & student may be quite correct, but formal testing required

primarily to give the carefully measured results necessary for per-

a4

manent records may not be enough to corrcborate that appraisal.

L e

1.1.5.3 The questions used in classroom tests provide students with

information about the aimz of the course., They also direct the

[

students' efforts towards the acquisition of the specific tacts and
gskills needed to achieve those aims. When the teacher sets test
specifications and devises test questions to help him to judge his
students' progress toward particular pgoals, he may realize thét those

goals have implications of which he was not aware.




1.1.6 Spaced Testing

The princible of spaced learning .i'.s that in foreign-language
teaching it is better to teach or drill a given item for two minutes
on ten different occasions than for twenty minutes at ons time. How
is this principle related to testing? More frequent short tests
seem generally to be more efi:’ective than infrequent long tests. There
are a number of reasons why frequent short tests are useful. If
students graduaslly become used to a variety of different types of
items on short tests, longer, more complex examinations are more
Just and more relisble tecause the s{:udents are comforteble with their
‘formats. By using frequeni: examinations, the teacher may diagnose
problems he can correct as he goes along, 'Frequent tests alsc insure

that most students will study regulerly and diligently.

1.2 SPECIFIC TECHNIQUES

1l.2.1 To determine whether students can meke logical and well-chosen
changes in the dialogues they memorize, a simple method is to put on
the blackboard a series of phrases from which they are to select in
order tc vary the &ie.logue. Pairs of students are asked to meke
substitutions orally by selecting appropriate phrases from among
those listed on the blackboard. FEach partner is obliged to adjust to
the accunulated variations and, in tumn, to meke substitutions that
£it the rest nf the evolving conversation. With this technique, the
teacher not only tests the student's ability to read aloud but his
ability to understand what is said to him. Such a test teaches at

the same time as it tests,

from ooy



1.2.2 Impromptu Testing

The format of an oral test need not be rigid. The seemingly
unstructured nature of a test may be its best quality. For example,
the teacher may simply move about the room quickly, asking as many
short, quick questions as he cen in ten minutes. These questions can
be varied but must stey, of course, within the student's range of
vocgbulary and grammar, One problem which arises with this procedure
is that there is not enough time to grade the student's responses.

is Aifficulty can be avercomé with a pre-taped test which will be

described below. {see 1,2.3.2).

1,2.3 Directed Responses

1,2.3.1 Another type of luosely structured oral test derives from
directed dialogue. The teacher insfructs Student One to tell Student
Two to ask Student Three whether he has done, or will do, something
for him (Student One). It is important that glllthree students become
engaged in the exchange so that they all have to modify answers and
inflect verbs in various ways.' Here, too, testing and teaching are
not easily separated. .

1.2.3.2 Both of the techniques described in 1.2.2 and 1.2.3.1 have
the disadvantage of being difficult to grade because they ﬁappen 80
quickly and because the teacher must therefore rely on his memory
vhen he records his evaluation of each student's performance. The
following arrangement largely overcomes this disadvantage. Pre-record

a large number of questions and statements that permit rejoinders.

Leave a pause after each question or statement long enough for a



student to answer, then record a random nmumber ("one", "two", ete.--
but in the foreign language) followed by another pause. Make as

meny such items as necessary to test adequately all of the students in
the class. Assign numbers to the students especially for the tesf.
Play the tape, and have each student answer whenever his number comes
up; he must also write out his answer on the test sheet. The students
will be alert throughout the test since the numbers are recorded at
random. They will all formulate answers to all of the questions, even
though each individual student will actuslly have to answer only five
or six questions. The teacher is free to move about with gra®e book

' in haqd to make judéments and record grades, The student has

enough time to write out his answers, because no number is ever re- "
corded twice in succession. The test papers can be collected and

used by the teacher to decide on an additionel grade for writing.

1.2.4 Pattern Paragraph Practice

Students are better able to handle test items the more they
regemble in format the regular classroom presentation of the material /
. Reing tested, Items of a type familiar to the student have much T
higher reliability than those that present material in a format the
student has never encountered. Suppose a class has been practicing
paragraph writing by replacing lexical items (nouns, verbs, etc.)
while leaving function words (prepositionse, conjunctions, ete.) in-
tact, thereby achering to the original grammatical structure of the
paragraph but altering its content, For practice in writing, the

instructions could be: "Copy the following short paragraph first as x
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it is, Then rewrite it changing the underlined words to words of your

own choice that make sense and are gramratically correct within the

recongtructed whole." For test purposes: "Rewrite the following

paragraph, changing each underlined word to any appropriate word of

your choice."

1.3 MOTIVATION

In addition to verifying assimilatién of the material covered,
good tests motivate students to strive to attain certain objectives.
When he is teking a test, the student is at the peak of his powers of
attention and concentration. Some would argue that the teacher should
teke advantage of this f;vordble situation and include some test'
items which are clearly designed to lead the student to see new
re;ationships--which will lead him to learn something new. More
generally, it is clear that much of a student's best studying is done
when he is prepering for a quiz or an examination. This heightened
and sharpened effort can be focused directly on whatever the teacher
chooses to emphasize, The teacher need only be sure that the student
knows what to expect on the test: what material will be covered, and
vhat testing techniques will be used. Testing is one of the strongest
motivating forces available to the teacher; it is a force that can be
focused clearly on specific objectives. Short, frequent tests con~
centrating on one or two skills at a time will tend to sustain a

relatively high level of concentration.



1.4 GENERALIZATIONS

If the student does not know in advance exactly which uses of the
subjunctive, for example, will appear on & test, he will tend to study
the whole category. In a test of this type, however, the reliability
of the test might be open to question if it is too short or if there
are not enough items (approximately three) testing each specific point.
(Pairs of items permit more relisble judgments than single items. Sets
of three items are still more reliable than pairs.) For the most part
it is safe to say that if a student cen conjugate properly three
rggular verbs, he can conjugate any number of others, that if he can
write two correct contrary~to-fact sentences; he can write another,
ete, I% also seems reasonable to conclude that if a student can write
an accepteble peragraph, he could write an acceptable composition. The
consistency of performence of a group of students also allows us to
generalize sbout the rank order of the.group: the best student in the

class on one dey is not likexy to be the worst on the next.

1,5 LISTENING COMPREHENSION

lﬁéﬁl Comprehension practice and tests can be conducted efficiently
by having the student listen to recorded material with which he is
unfamiliar either in the language leboratory or at home. His task
is to write out a given text, taking as much time as he needs to
transcribe it all as correctly as he can. In the classroom, the
teacher may have several students copy sections of the text onto

the blackboard in order to have the entire script readily available

for the whole class. The whole piece can then be carefully studied

L RS
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for meaning, grammatical difficulties, and orthography. It can also

be read aloud.

1.5.2 A text to be used for a comprehension test may be a pre=-

recorded p#mgraph, dialogue, or narration with which the student is
expected to deal in almost this same way. He is limited, of course,
in the amount of time he can spend writing out what he hears. Such
& test is essentially a dictation. (The text can also be read aloud

by thé teacher.)

1,6 A NOTE OF CAUTION

_1;__6_}_ Teaching and testing are not_ so much alike that all testing
techniques should be used or can be used for teaching, While most
teaching techniques can be used for testing, the reverse is not true.
For instance, a good test should test everyone in a class. It must
challenge and indeed go slightly beyond the competence of the best
student in the class; otherwise, the limit of that student's ability
remains unknown. If we teke this view, even one perfect paper means
that the test has not rea.ily measured the whole class. But a single
student does not invalidate the test as a good measure of the great
majority of the students in the class, It is dangeré;us always to
aim over the head of the best student; every student needs positive
reinforcement continuslly, or he may lose interest and momentum,

On the other hand, it a test item is so easy that every student snswers
it correctly, it cannot discriminate between good and poor students,

Whenever the tester's purpose is to make such a discrimination, items
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of this kind are invalid.2 Thog;e same items, however, may measure very
successfully the achievement of a class, Individual test items are
valid or invalid as they measure or fail to measure what the examiner
wants to evaluate, (See Chapter V.) In cless we regularly provide
challenges to which the entire class can respond successfully. Such
dﬁlls teach and siniultaneously permit the teacher to evaluate each
student®s achievement, If they are carefully constructed, however,
and if the whole class has learned successfully the point at issue,
each student will respond correctly; such techniques are useful Ior
evaluating the students' performances, but they are not very useful
for ranking them. This is an example of a teaching technique that
can be used for testing for one purpose, but not for another.

1.6.2 The student must know precisely what material a test wiil cover
and what skills will be emphasized, but at the same time he should
understand that acquisition of & second language is necessarily a
cumlative process and that grammar covered at any given point in a
course naturally continues to be tested incidentally from then on,

There should be frequent tests deliberstely recombining a number of

points. Some students who do well when the-class is working on a
particular topic may be unsble to produce-those same structures
spontaneously at a later time. When this occurs on a test, the test
is useful for disgnostic purposes. The teacher should teke informa-

tion of this kind into account in planning his course.

2ce, validity: the extent to which a test measures what it
is supposed to measure.

g
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1.7 CONCLUSIONS

(a)

(b)

(c)

(e)

(£)
(g)

(n)
(1)

(3)

Tests can be ‘used to measure (1) aptitude, and (2) achieve-
ment; they can be used for (3) diagnostic end (4) teaching
purposes.

A good test will bear out what the teacher already knows
about most students' achievement.

When a test does not confirm & teacher's earlier judgment of
a class or a student, it is especially useful as a diagnostic
tool.

Tests can sometimes actually teach by imitation, by induction,
or by analogy.

The principle of spaced learning applies equally well to
testing. Frequent, short tests are more relisble, more
productive, and fairer to the students than infrequent long
ones. But both shorter and longer, more comprehensive tests
should be used,

Many teaching techniques are also excellent for testing.
Short tests are relisble if they contain enough items on
each point tested.

Comprehension practice is often neglected.

Tests can be a powerful means with which to motivate students
to strive to reé.ch specific objectives.

Grading oral productionbce.n be made easier by the use of a

simple tape-recorded test.
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Chapter II

PLANNING THE CLASSROOM TEST

2.1 WHAT TO TEST

2.1.1 A test is a sample of a student's work. Because it is gen-
erally not possible to cover in a test everything that a student

has been taught, a test contains a selection from among all of the
questions that he might possibly have been asked on specific topics.
This sample should enable the teacher to generalize about the student's
progress or achievement in the total nrea from which the sample is
drawn. Therefore, before the teacher begins to compose a test, he
should have clearly in mind 'i:he ;;urpose the test is to serve, the
specific language skills and cont:ant areas that are to be measured,
and the emphasis he waﬁts to‘puf on various sspects of achievement,
If these factors are not taken into account in prepering a classroom
test, there is a serious risk that the test may provide a dangerously
misleading picture of the students' progress,

2,1.2 - If the teacher writes and assembles test items without a clear
plan, he mey overemphasize langusge skills and content areas in which
items are easy to construct, simple to administer, and easy to grade,
or in which he himself is especially interested even though they may
not reflect accurately what has been taught iﬁ class.

2.1.3 Ideally, in planning a test the teacher should specify the
language skills and content areas to be measured and the relative
emphasis to be assigned them in much the same way ag do the publighers

of standardized tests. Setting the specifications for a test need

ot AW ST TS
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not, however, be an especially elaborate process, although for

mejor examinations it is more exacting than for sil;1pl; quizzes.
Sometimes all that is needed is a simple list of topics that must

be included to provide a representative sample of the language skills
and content areas to be covered in the test together with an indica-
tion of their relative importance.

g_:_:_L_._l& The teacher must decide when to test, what kinds of items to
use, how many of each to include, how the test should be given, who ™~
should score it, whether or not the scores should be corrected for

guessing, and what the student's grade will mean.

2,2 WHEN TO TEST

2.2,1 All tests should serve a useful purpose. Tests should ﬁot
be given just for the sake of testing; they should not be used as
instruments of punishment; and they should not be given to free the
tea‘cﬁer to attend to other tasks.

However, the testing schedule is frequently regulated by the
school's fixed schedule for marking end reporting grades. Some
teachers test only st the end of the marking period. Others give
full-p'er:‘md tests every four, six, or eight weeks, or at the com-
pletion of major units of study. Teachérs who meke use of tests
for instructional purposes give short tests frequently; for insta.nce,v
some use unannounced quizzes to motivate students to do their
assignments carefully and on time.

2.2,2 Frequent tests have several advantages. Both teacher and

student are kept better informed ebout the student's progress; the
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teacher has a larger number of observations on which to base grades;
the effectiveness of the teaching of specific topies is evaluated
before it is too late to correct misconceptions. However, tests

can be ton frequent; the student can easily be led to expend too
much effort preparing for tests for the sake of grades.

2.2.3 The time within the s.chool day when a test can be given

is usually predetermined by the school schedule. In any case, there
is very little evidence supporting preference for any particular

day or hour for testing. It is only sensible, however, to avoid
scheduling tests on the morning after an evening affair like a school
dance or for the hour following an exciting activity like a football
rally.

2.2.4 If possible, it is desirable to schedule end-of-year tests
before the closing of school so that the teacher can discuss the
test results witﬁ the students. Unfortunately, maeny final-examina-
tion schedules do not allow time for students to find out what ques-

tions they missed or why they missed them.

2.3 TYPES OF TEST ITEMS

2.3.1 The relative merits of essay questions and objective items
have been much debated. Neither type of item is inherently superior
to the other. The important questions are (1) whether a type of
item serves the purpose of the test, and (2) how well an item is

constructed.

por—— pamepe IR TRy
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2,3.2 Essay Questions

The essay question requires the student to develop answers from
hie o knowledge without benefit of suggested possibilities, and to
express the answer in his own words. When a test is concerned with
cultural information, the congent of literary works, or literary
analysis, essay questions are clearly appropriate. Essay questions
can be prepared eagsily., They can often simply be written on the black-
board., Essay questions very largely eliminate guessing., Essay
questions can serve to measure complex abilities when students are
.required to describe, explain, compare, contrast, anslyze, criticize,
interpret, or generalize. Unfortunately, however, many essay questions
do not measure such abilities. All too often students are asked
merely to state; in continuous prose, facts or information that they
are supposed to have learned. (At early and intermediate stages of
language study, it is wholly appropriate, of course, to ask the
student simply to state facts or opinion in straightforward prose.
Morc complex tasks should be reserved for advanced courses.) Essay
guestions may be stated so ambiguously or in such general terms that
it is difficult to decide whether the student has really treated the
topic.

- 2.3.3 The princiial disadvantage of the esssy question is the un-
reliability of the scoring of the answer. One reason why it is
éifficult to achieve relisbility in séoring answers to essay ques-
tions is that teachers differ greatly in their judgments. Such
differences of opinion are usually due to the simple fact that

teachers can easily judge a paper very differently if their criteria
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are very different. The teacher's judgment may even be influenced
by how a paper loocks--the easier the paper is to read, the higher
the grade assigned!’ The teacher's judgment may be influenced by the
"alo" effect: he may tend to mark & student according to pre.
conceived notions of the student's ability or of the general ability

of the class as a whole. The "halo" effect may also operate from

question to question: the quality of the answer to the first question

mey affect the scoriﬁg of the answers to ':;nbsequent questions. Finally,

teachers frequently correct tests after a long school day, even late
in the evening, and their scoring may therefore be directly affected
by real fatigue,

_2_.3_.__{&_ There are two other limitations to essay questions. First,
there is the possibility of inadequacy of sampling when only a few
items are included in a test to cover a large body of material.
Second, each essay question on a test represents a large part of
the total score, Therefore, the effect on the totel score of a
single unsatisfactory essay is necessarily much grsater than that of
one or & few short items in a large nuber.

The student is frequently allowed to choose one of a number of
topics on which to write. If students are to be compared with one
another, & choice among essay questions should not be pemitted,
because, unless the questions are equated for difficulty, it is
difficult to judge how well the students who chose to answer ques~
tions 1, 2, and 4, for example, would have done had they chosen to
answer questions 3, 5, and 8 instead., It also sometimes happens that

the better students attempt the more challenging questions and write
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less acceptable answers than do the less sble students who choose to

answer tlie easier questions.

2.3.5 Objective Questions

Objective items have at least four advantages:

1'

Since they permif the teacher to sample a greater variety
of areas in a relatively éhort time, the student's
strengths and deficiencies are more likely to reveal
themselves.

They can be religbly scored; if the items are unambiguous
and the test has been properly keyéd, scoring errors will
be clerical errors rather than errors of judgment.

They are more easily scored and, therefore, scoring time
is reduced. (They can often be scored by the students
themselves. )

They lend themselves rather readily to item analysis.l
(Consequently, over a period of time, the teacher can

assenble a file of items by keeping from each test the

questions that actuslly discriminate well.)

2.3.6 The greatest limitation of objective questions is that they

are difficult to construct if they are to test more than sheer memory.

Objective questions, especially multiple-choice items, can test most

of the higher intellectual abilities and skills that can be measured

by essay questions. But, because the construction of objective items

that do measure more than memc:y requires much time and considerable

lFor an explanation of item analysis, see Chapter V,
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ingenuity, teachers are likely to be content with questions that
test only knowledge of facts--sometimes very trivial facts.

2.3.7 A second limitation of objective questions is that they lend
themselves to guessing on the part of the student. Guessing can be
controlled by correcting for guessing, but correction for guessing
is difficult for teachers to apply and there is ultimately no way
to differentiate between snswers that are wrong because the student
has merely guessed and those that are wrong because the student has
answered in good faith but on the basis of misinformation.

_2_;_3_._§ Four types of objective questions are egpecially common in
foreign-language teaching: completion, true/false, matching, and
multiple-choice. All of these types can be useful if the items are
well composed. They are all easy to use in classroom tests and a
large number of them can be administered in a relatively short time,
2.3.9 There is no reason why a variety of item types cannot be
used in the same classroom test; the decision must depend on the
purpose of the test. When more than one item type is used, however,
~ items of the same type should be grouped so that the student is not

confronted with frequent changes of directions,

2.4 LENGTH OF TESTS

2.4,1 How long & test should take depends on the purpose that the
test is to serve. Except for special examihations, most longer

clessroom tests are limited by the length of the regular class

period. (In general, however, the longer the test, the more reliable

the scores. )

ST .

.-
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_g_._1_+£ The classroom test should be deliberately plarnned so that most
students have time to attempt all questions ag they work at their
normal speed. Anxiety is likely to be accentuated when there is
pressure to work fast.

_2_._1}_._3: The number of objective questions that can be answered in any
given length of time depends upon the questions and the work haebits
of the individusl students; the fastest student in the class may
finish a test in half the time that it tekes the slowest student to
finish it, For multiple-choice and cempletion items, ma.n& tea.éhers
find that most students can complete about 50 questions in 40 minutes;
true/false and matching questioﬁs can often be answered at the rate
of two per minute. It must be emphasized, howavér, tha.'t each
objective item type is very flexible; much depends on the use the
teachei' makes of it, One teacker may regularly write short items of
onex type that students can answer quickly while another may use the
seme type but write items that tske much longer to answer. The length

of time required for essay questions depends in large measure on

- the complexity of the questions. The teacher can write out an

acceptable answer fo each essay question and multiply his time by at
least three to estimate the time his students will need. If in doubt,
the teacher should teke the whole test himself, reading every question
through completely and conscientiously wyriting out appropriate answers;
he will then be better able to estimate the amount of working time
that will be required by the students.

The student's experience of tests increases in proportion to

the length of time he has spent in school. The more experience of
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this kind he has had, the faster he can work. The elementary-

school child cannot be expected to tgke tests as long as those
administered at the junior-high-school level; tests administered to
Jjunior-high~school students should be shorter than those administered

to students in the senior high school, ete,

2.5 RELATIVE DIFFICULTY OF TESTS

2.5.1 The level of difficulty of a test should also be largely
determined by the purpose that the test is to 'serve. An achievement
test may be relatively easy; a test that is to be used primarily for
grading purposes should be moderately difficult; a test that is to
be ured to isolate the most able students should be difficult.
2,5.2 In composing a test of minimum essentials, the teacher need
not deliberately strive for a great range of difficulty; rather, he
may use & large number of questions that he hopes will be answered
correctly by the great majority of his students so that he can be
sure that they have mastered those essentials and so that he can
i&entify the few students who have not, for whom he must plan special
remedial work. In general, such tests are not very effective in
discriminating among the various. levels of achievement from highest
to lowest.

2.5.3 If, on the other hand, a test is to be used to identify
students who may be eligible to compete for special awards or to
enroll in accelerated classes, etc.,, the teacher will need to use
more difficult questions that can be answered correctly by com-

paratively few students.
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- 'Q__Ll; On end-of~unit tests, mid-temm tests,' or final examinations,
'}‘ it is important to be gble to rank students in the order of their
‘ ' level of achievement. Fof tests of this type, many teachers like
* to use a few very easy items to encourage the poorer students, a
; few very difficult items to. challenge the better students, and many
v items 6f moderate difficulty. It must be clearly understood, however,
i that in 'Ehe last analysis it is desirgble for all students to do well
‘\ on il._ tests, If they do, 'ii}';e.'re will be few C's, D's and F's, but
i

the students will know the material they have studied. The teacher

!:._._< a4

must beware lest he be carried away by considerations of grading.

He must not deliberately go looking Por students whom he can classify

—-

_ as Eor.‘ Research has shown that students react so differently to

Individual items that it is not necessary to vary the difficulty of

P g

- items deliberately., In most ca.se's, the more relisble and more valid

tests are those in which é.ll items are close to the 50 percent level

I lonnanl ¥

of difficulty: 1i.e., each item is answered correctly by about 50

§ ey

‘ .percent of the students but the variability of the students them-

selve\s'“\.fﬂ ‘their responses to individuasl items is so great that a

g~

wide range of scores results,

——

2.6 FORMAT : )

r‘-\‘..-b

2,6,1 Certain aspects of the format of a test need to be determined

vwhen the test is plammed. The teacher must first decide whether the

‘L...-n‘(

test will be presented orally or in written form. Stimulus material

for tests of listening comprehension is presented orally, but it is

1
1

best to present the responses in written form if they are of the
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multiple~choice type and each item has more then three choices.
Speaking tests may have both oral and written stimuli, but the
responses will be given orally, of course. Objective tests of
reading and writing must ob&iously be presented in written form.
2.6.2 Since legibility, attractiveness, and economy of space are
important, tests should be typed rather than hand-written. Responses
for multiple-choice items should be listed vertically rather than
horizontally whenever possible. If the answers are to be recorded
directly on the pages of the test, the spaces provided for the:
ansvers to dbjéctive questioné shéuld be placed conveniently both
for the student and for the teacher when he.comes to score the

paper. If a simple answer sheet can be designed for use with a test,
fhe time required for scoring will be greétly reduced. it is
important that items be grouped by types to keep to a minimum the
nurber of different sets of directions, Items should also be grouped
by content within each item-type, and arrangzd from easy to difficult
within the test as a whole as well as within each major subdivision
of the test; such an arrangement of items mskes it easier for the
teacher to analyze student pérformance for diagnostic purposes.
2.6.3 For essay tests, wherever different amounts of credit are
allowed for different questions or for different parts of a single

" question, the credit to be allowed should be decided when the test

is planned and should be clearly indicated at appropriate places on
the test, The question is frequently asked: If objective questions
are specifically designed to have different degrees of difficulty,

should not, correspondingly different amounts of credit be given for

-ne B U
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them? For practicel purposes, even though such differential
weighting of objective questions might be desirable, assigning
appropriately different amounts of credit is a complex process

and the process of scoring such a test is complicated and time-
consuming,

3;§;E Finally, thé teacher may use a variety of medis as bases for
test items: pictorial material shown with an opaque projector or
arn. overhead projector, films, filmstrips, models, demonstration
performances, ete. The availability of materiale of these kinds

can influence the choice of item types and the way in which they are

presented to the students.

2,7 SCORING

2,7.1 Every test should be planned so that it can be scored as
reliably as possible. TFor objective items scoring is easy if the
itens aée all well constructed and if the key is correct. For
essay tests scoring is more complicated; the task is simplified,
however, if the questions themselves limit the student's freedom
of response, if the teacher has a clear notion of the responses he

will allow.and has decided exactly-ho& much credit to give for each

)
" separate part of the test.
1}

A}

While most classroom tests are scored .by the teacher,
some tests (especially shorter quizzes or tests of objective type)
can be scored by the students if they are closely supervised.
For objective tests, scoring is straightforward: answers are

either right or wrong. For essay tests, in which subtle
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Judgments are involved, the teacher necessarily bears the whole
burden of responsibility.

2.7.2 Because essay tests are difficult to scox:e reliasbly, some
people consider it desirable to have more than one teacher judge a
student's work, Arrangements can sometimes be made to have each
student's test scored by two different teachers; the two scores can
then be averaged. There is no guarantee, however, that this pro-
cedure will really reduce the ultimate subjectivity of the grade;
it does ma.ké it more probable that the final score is relisble.
When all teachers working at the same grade level collectively
develop and give the same tests at the same time, it is possible to
have each item or set of items scored by a different teacher; the
final grade for each student then depends on the judgments of a
number of teachers rather than on the ,judg,men‘b of a single teacher,
2.7.3 For the teacher who relies on his own judgment alone in grad-
ing essay questions, the following suggestions may help him achieve
more reliable scores:

1., Before scoring the first paper, have a clear notion of
the answers you will allow for each question and of the
weight you will give to each of the various elements in
thg ansver.

2. Score sll answers to a particular guestion before going
on to the next question.

3. Grade without knowing the identity of the student when-
ever possible,

L, Use categories rather than percentage grades (i.e., use

o . . R |
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A, B, C D, F, or 5, & 3, 2, 1 or Excellent, Good,

Fair, Poor, Failing, etc.,--rather than 87, 76, 64,

and the like).
2.7.4 'I'he teacher can tell about the relisbility of his own scoring
if he grades a set of essays without recording his grades on the
pepers themselves and then rescores them after an interval of time
and compares the tﬁo sets of results. (For this purpose, it is
especially important to grade each paper without knowing whose it is.)

2.7.5 These suggestions may make the scoring of essay questions

. look simple. It is not. The scoring of essay questions in foreigne

langusge tests is very complicated., Among other things, the teacher
must decide how much importance to give to '1angua.ge and how much to
content. He must also decide whether he should grade language and

content separately. If he does grade them separately; how shall he

combine the two grades to arrive at a single grade?

2,8 CORRECTION FOR GUESSTI%G

2,8,1 Correction for gueseing is intended to reduce to zero the
chance ecore® of the student taking a test on which he mekes s

choice anmong responses.3 A corxcetion for guessing is applied in

2Chance score: the score that can be obtained by guessing alone.

W
3The formmula for the correction for guessing is R « 377 = Score,

where R represents the number of right responses, W represents
the number of wrong responses, and n-l represents 1 less than
the number of choices. Thus, the formula for scoring a five~
choice multiple~-choice question is R = W/4k = Score, and the
fommule for scoring a true/false test is R = W/l or R = W = Score
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the scoring of many stendardized tests; however, it is not.really ,
necessary to correct for guessing for most classroom tests. If
every student tries to answer all the questions 6n & classxoom test
tue rank order of scores will not he changed by correction for
guessing,

2.8.2 Some would argue, nevertheless, that occasional correcticn
for guessing on objective classroom tests at least acquaints students
with the effects that such correction may have on the score; the
experience may be useful to them when they come to take standardized

tests that are corrected for guessing.

2.9 DETERMINING A PASSING SCORE

2,9.1 We know that we cannot always write tests of the same diffi-
culty. We know that we cannot estimate the difficulty of the
questions in a test precisely enough to define a passing grade (or
any otner cut-off score) before the test has been administered.
Therefore, the scores on any test must be scrutinized care-

fully and adjusted in terms of the performance of the whole group
before they are interpreted or reported. Teachers must not be
afraid to adjust teat scores; if the scores a?e unexpected, the
fault may lie with the teacher or the test gather than with the
students, |

2.9.2 it is the teacher who is responsible for measuring student

achievement day by day and week by week, That measurement mugt

be as relizble and as valid as he can meke it. If a test is ceare-
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fully planned, the task of writing the items and assembling them

is very explicit, and relisble and valid measures do result,
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Chapter III

THE CONSTRUCTION OF TEST ITEMS

3.1 ESSAY QUESTIONS

3.1.1 In composing essay questions, the teacher should be especially

careful (1) to state the question itself unambiguously, and (2) to
specify clearly within what limits the topic is to be treated, so
that the stuvdent's efforts are clearly focﬁsed on g concrete task,
and so that different'students' essays on & given topic can be com~
vared with one another.
3.1.2 Among the abilities which can be tested effectively by using
carefully written essay questions are the following:

(1) to compare and contrast (people, events, objects, ete.);

(2) to develop and defend an opinion;

(3) to discern and explain a cause or an effect;

(4) to summarize;

(5) to analyze complex pheromena into their component parts;

(6) to give examples to illustrate ?ules, principles;

(7) to criticize the adequacy, relevance, accuracy, of a

given statement, assertion, opinion;

(8) to reason inductively or deductively.
3.1.3 The beginning or intermediate student can be asked to write
more or less lengthy and complex pieces of prose according to his
8bility; he can be asked, for wxample, simply to state clearly and

straightforwardly certain information he is presumed to possess, or

—e W DR
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to describe accurately a person, object or place with which he is

familisr, ete.

3.2 OBJECTIVE ITEMS

3.2.1 Multiple-Choice Items

3.2.1.1 A multiple-choice item may teke several forms: (1) it

may be a direct question followed by several possible answers;

(2) it may be an incomplete sentence (called the stem) followed by

several possible completions; or (3) it may be a problem, a graph,

a diagram, etc., followed by several statements. The student may

be asked to select the one choice that is correct, the one that is

incorrect, or the one that is best. These three kinds of answers

combined with the three item forms give the test constructor nine

possibilities, Beginners are usually more successful at writing

questions than at composing items consisting of stem and completions,
Multiple-choice items can be used to measure the student's

ability to discriminate, interpret, analyze, make inferences, and

solve problems. It is sometimes grgued that multiple-choice items

are inherently weak in that students are required merely to recognize

and judge proposed solutions, interpretations, or distinctions;

such items are weasker, it is contended, than others in which the

student is requirea firct to recall possible answers and then to

select the correct one. Others argﬁe that the kinds of problems

posed by multiple-choice items come much nearer to real life than

do those of any other type of test question. They contend that ,z~~7-

are rarely called upon to provide all possible solutions to a problem
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and then choose among them; rather, several alternative possible
solutions are frequently apparent and the essential problem is to
identify the best or correct solution. Studies have shown that the
ability to recall correct solutions correlates highly with the
ability to recognize correct solutions; it seems justifiable, there=~
fore to continue to meke widespread use of carefully constructed
multiple-choice items.

Crities of multiple~choice items of'ten base their criticism
on the assumption that such items can test only facts or definitions.
In practice, éuch criticism is too often justified: the teacher who
uses multiple-choice test items frequently finds it easier to write
only items of this type. It tekes more time, imagination, and
ingenuity to develop test items that measure & student's ability to
interpret, to draw inferences, to aprly knowledge, or to think
critically. Multiple-choice items can be written, however, to test
these abilities with great subtlety. Carefully written multiple-
choice items provide high validity and reliability and they are

easy to score,

3.2.2 Construction of Multiple-Choice Items

3.2.2.1 Three general difficulties are encountered in the con-
struction of multiple-cnoice items: (1) the language of the item
must be clear and unembiguous; (2) the answer must be unquestionably
correct; and (3) the distractors must be attractive to those students
who do not possess the knowledge or understanding necessary to re-

cognize the correct answer.

. ve——
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3.2.2,2 Here is a list of specific points that the teacher should
bear in mind as he writes multiple~choice items:

(1) The directions should tell the student explicitly whether
more than one answer is possible and whether he is to selgct the
correct answer or the best answer.

(2) The stem or question should be worded simply and under-
standably. Use words appropriate to the subject matter and to the
group being tested. Be as succinct as possible. The solution to
the question should not depend upon the student's eability to under-
stand unnecessarily complicated 1ahguage.

(3) Each item should pose one question; do not test two or
more points in g single item.

(4) Each item should be independent of all other items in
the same test. Students should not be able to select the correct
answer to one question because of information gleaned from another
item, and they should not be penalized several times for missing
one item: if a student misses one item he will also miss a&ll others
that depend on it,

(5) The choices should be as short as possible. Words re-
peated in each of the alternatives can usually be added to the
stem; a question can often be reworded to simplify the responses.

(6) The vest distractors are based on common mistekes made
by the students. Excellent distractors can often be derived from
wrong answers to essay questions and completion items.

(7) Use four or five choices whenever possible. This re-

duces the chance that the student will guess the correct answer.




-32-

Use the same format throughout a test,

(8) A1l distractors should seem equally plausible to the stu-
dent who does not know the correct answer or cannot arrive at it
logically.. (If, for example, two of four alternatives are obviously
wronsz, the question becomes a true/false item: one of the remaining
alternatives is the correct answer.)

(9) It is best to use random order for the positions of the
correct answers. Students are quick to perceive patterns or apparent
patterns,

(10) Do not meke the correct response consistently longer or
shorter than the distractors. (It often happens that the teacher
mekes the correct answer more detailed than the others,)

(11) If plausible distractors are difficult to find, use
another type of item,

(12) 1In using stems that are incomplete sentences, write the
item so that the missing part of the sentence is to be added at the

end rather than at the beginning or within the sentence.

3.2.3 True/False Items

Many teachers believe that true/false items are the best type
of item to measure easily and accurately the student's knowledge of

specific facts,

3.2.4 Construction of True/False Items

jég.h.l Here are some important considerations that the teacher

should bear in mind when he prepares true/false items:
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(1) If the answers are to be indicated on the test paper
itself, have the student circle the proper response. (A common
practice is to require the student to write Tor P, t or £, { o'r -
or / or 0, for true and false, respectively. It is often very
difficult to distinguish between such marks, especially when cra-
sures are pemitted.)

(2) State each item clearly and specifically.

(3) A true/false item should deal with a single definite
topic, Whether the item is to be Jjudged ti'ue or false should de-
pend upon an important aspect of that question.

() 1In a two-part item, the crucial element should come at
the end. The first part should set the problem. (For example, in
an item designed to evaluaste students' understanding of the effect
of a given cause, put the effect Pirst.)

(5) Use approximately equal numbers of true items and false

items.,
(6) Avcid words that give irrelevant clues to the answer.

Such words (called specific determiners) enable the student to answer

correctly without possessing the specific knowledge in question.
(Studies have shown that in the great majority of cases, sentences

containing such words &s always, no, never, &all, none, ete., are

most often false, while statements with such moderate words as

some, mey, often, generally, etc,, are most often true. If you are

careful to balance the number of true and false statements contain-
ing temms of these kinds, the "detemmining" effect will be greatly

reduced. Wherever possible, it is best to avoid such words altogether,)
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(7) Use guantitative rather than qualitative language wherever

possible. (Terms such as large, many, important, better, ete., should

be avoided. Such expressions are ambiguous and have very different
values for different individuals. )

(8) In typing up the final copy of a test double-space true/
false items. (If true/false questions are w:itten too close together
they can be hard to read and confusing to answer. )

(9) Avoid compound statements consisting of two or more
essentially independent parts. (If one part is true and another
false, the statement is neither'wholly true nor wholly false. The
student cannot mark such an item *frue or false unless he is given
specific directions for marking items which are only partially
true. Often in such items each part really deals with a separate
problem. In such cases the question should be broken u§ into two
items, each dealing with a single fact or idea.)

(10) Avoid double negatives. (Students who know the infor-
mation involved in & question may be confused unnecessarily by
double negatives, )

(11) Do not use word-for-word statements extracted from
textbooks, sylisbi, lecture notes, etec. (Often, when such state-
ments are taken out of context, they are émbiguous. 2. true/false
item that presents a significant fact or a generalization in & new

context is less likely to test mere recall.)

3.2.5 Modified True/False Items

A. The effect of guessing on true/false items can be reduced

‘
| v
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by increasing the number of possible answers to the question.

Instead of asking the student to choose between true or false,

he can be asked to choose among three possible answers: true,

uncertain, or false; correct, partially correct, or incorrect;

agree, undecided, or disagree; etc. . Such a device reduces to one

in three the chance that the student will guess the correct answer
and it provides more informmation than the standard true/false form.

B. The corrected true/false item is a modification designed

to reuuce guessing and to direct the attention of the student to

the crucisl element in the statement. The crucial element of the

Yot S P I g ]

. statement is underlined. The student is directed to pay attention
i, to this key word or phrase and to use it atg the basis on which to
decide whether the statement is true or false. If he decides that
the statement is false, he must then correct it by substituting an
{ appropriate word or phrase for the underlined crucial element so
that the statement is true. This form implies two possible scores
E for each item: one point for a correct answer without appropriate
/ correction and twc points for a correct arswer with appropriate
correction. Since items of this type take more time tha;n simple
( true/false items, fewer of them can be used in a given time,
C. A third mcdification also reduces guessing and increases
k_ information, but at the expense of increased difficulty in grading:
the standard true/fa.lse form is used, but the student is also re-
= quired to state, in a few short sentences, why the statement is true

A or false. Scoring can be adjusted to cover all possibilities.
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3.2.6 Matching Sets

3.2.6.1 Matching sets provide a convenient way to measure knowledge
of series of facts, principles, relationships, or interpretations,
Matching sets usually consist of material arranged in two columns:
the items in the first column provide stimuli and the items in the
second column serve as responses. The student's task is to select
the one response which is most closely related to each stimulus.
3.2.6.2 Matching sets may be thought of as condensed series of
multiple-choice items. A matching set with six pairs of related
terms can be used to measure the same thing as six separate but
related multiple-choice items, These six items would require many
more words and more time for the student to read and answer the
questions.

3.2.6.3 The principal advantage of matching sets, therefors, is

their ability to measure quickly the student's sbility to discriminate

among seversal similar items as they are related in a given way.
Matching sets are relatively easy to write, but they are often very
poorly conceived. Nevertheless, ease of construction is also one

of the major advantages of matching sets. Other advantages are
their applicebility to many different kinds of subject matter, their
comparative freedom from guessing effect, and their minimal depend-
ence on the student's reading ability or read:ing speed.

2.3.._6_.1.* Major disadvantages of matching sets are that it is easy

te fall into the habit of composing items of this type that over-

emphasize mere recall, and that it is easy to give inadvertent clues

e 0 REE SFO
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tc the correct answers.

3.2.7 Construction of Matching Sets

{ Many of the precautions mentioned in the discussion of the
construction of multiple-choice and true/false test items are
equally applicable here (use simple, clear statements, be grammati-
cally consistent, define the problem clearly, avoid giving clues,
etc.). The following additional considerations should be borne in
i‘ mind in writing matching sets:

(1) The stimulus column should be on the left, the response
column on the right. Each of the terms in {he left-hand column
should have a number (each of them is a separate item). The items
in the right-hand column should be lettered. When no separate answer
{ sheet is used, have the student place his answer to each item in &
| space to the left of the number of the item. The use of & mmber
for each stimulus and a letter for each response simplifies direc~
£ ~ tioms.

(2) It is importent that the items listed in each of the
{ columns be homogeneous. If the terms listed in the response column
are not homogeneous, the studen®t may be provided with clues which
1 will help him tc match the terms in the two columns. The items are
i‘ then proportionately easier, The selection of the correct temm
should depend on the student's knowledge of the relationship being
{ tested rather than upon his ability simply to eliminate incorrect
‘ answers. (If the items are heterogeneous, there is also the possi-

L bility that the student may discern a relationship other than the
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one the examiner intends; he can then ergue that his answers are
also correct.)

(3) In writing matching sets in which the student is to match
single words with long definitions, names of persons with quotations,
or other single words or short phrases with long phrases, put the
long phrases (definitions, quotations, ete.) in the stimulus column
and the single words or short phrases (names, dates, ete.) in the
responsé column. This arrangement reduces'the amount of time re-
quired to answer the question; the student rereads the shorter rather
than the longer list of elements to make his choice.

(In matching sets involving temms and definitions, the student
is usuelly given the definition and he must select from among &
number of possibilities the temm it defines. Many teachers prefer
to give the student the temrm and.ask him to choose a definition; for
this purpose the order suggested above must obviously be reversed:
the short element-~the term~--appears in the left~hand column and the
longer elements-~the definitiong--in the right-hand column.)

(4) To reduce the effect of guessing, the response column
should contain a few more elemenis than the stimulus column. The
extra elements should be homogeneous with the other response ele-
ments, if they are to serve as effective distractors.

(5) Experience has shown that the stimulus column should
not contain more than ten elements, In instances where many more
homogeneous stimulus and response items are pcssible and desirable
on a test, it is best to divide them into a number of matching sets.

By decreasing the reading time this reduces the time needed to locate

P —— e SR SRR R v B
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the correct ansver.

(8) To ensble the student to work efficiently, the items in
the response column should be placed in some logical order. For
example, dates should be listed chronologically; names or places
should be listed alphabetically, etc. A logical order enables the
student to scan the list quickly to see whether the name cr tem
he has in mind is smong those listed. A random order of elements
merely increases reading difficulty unnecessarily.

(7) A1l parts of a matching set-~the directions and the
stimulus and response columns~-should be on the same page. The
student should not have to turn the page to match stimulus items
with response items., This increases the difficulty of teking the
test and may actuelly decrease the efficiency of the test item for
measuring purposes.
§;§;§ Because it is difficult to write matching sets to measure
more complex mental abilities, most matching sets in practice test
knowledge of correlations between events and dates, events and places,
individuals and events, individuals and ¢uotations, or other specific
fasts. More immginative uses of matching sets require the student to
match causes and effects, principles and applications, situations and
Judgments, or problems and solutions., The student-can also-be asked
to match places or events and locations on e map, descriptions or

nemes and parts of a piece of eyuipment shown in a picture, etec.



-40-

Chapter IV--FRENCH
" PREPARING TEST ITEMS

4,1 TINTRODUCTION

ﬂzl:l It is not easy to amass a large repertoire of effective test
items. In addition to the difficult task of writing understendable
instructions and credible distractors, the teacher must worry con-
‘stantly about how the test fits what he has taught. In foreign-
language work, it is often desirable for a test to sample all the
language skills; testing devices must be used which are appropriate
to each skill, We hope that the teacher‘will find the following
sections helpful in meking his own test items. This manusl cleims
neither novelty nor completeness. We have tried, first, to be
explicit ébou£ the essential elements of successful foreign-langusege
tests and then to organize them into a useful wprkingloutline aécom-

panied by concrete examples,

4,2 THE ESSENTTAL ELEMENTS OF A TEST

L,2,1 There are three basic sets of elements in any language test:
(1) the language skills, (2) specific testing devices, and (3) the

particular lenguage areas to be tested.

L,2.2 The Language Skills
h.2.2.¥ Teachers generally recognize four fundamental skills:
(1) listening comprehension, (2) spesking, (3) reading, and (&)

writing. In audio=lingual programs, listening comprehensioﬁ is cone

oens SR
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sidered to have primacy over the others. The position taken is
‘that oné cannot speak, read or write meaningfully in a language
without being eble to understend that language. The other three
skills are also interrelated, but it is not clear that speaking

is as important for reading and writing as listening compreﬂension
is for all of them. ZEven in the native language, the reading skill
is often--perhaps always--more highly developed than the ebility to

write.

h,2.2,2 Tests must take into consideration which specific skills
are 1o be evaluated. When the reading skill has been the main

concern of the course, for instance, tests should not emphasize

listening comprehension; in audio-lingual programs, which generslly

begin with listening comprehension and speseking, reading and writing

L e

should not be tested in the early stages of instruction.

&.2.2.3 Of the four 'skills, listening comprehension and reading
are easiest to evaluate objectively. The difficulties inherent in
testing speaking and writing are readily apparent; with listening
and reading it is a comparatively simple matter to.control the stu-
.dent's responses, but it is difficﬁlt to do so when the student is

to react orally or in writing. Judgment of spoken and written

R R R

responses involves much personal interpretation by the teache¥.” The ~
burden of grading and administering oral-response tests makes them
unwieldy; although written answers are somewhat easier to grade,

they are just as difficult to control as spoken responses. Having

a number of teachers grade written responses may actually increase
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the degree of subjectivity, although some experts disagree.1

4,2,3 Testing Devices

4,2.3.1 The most commonly used devices in foreign-language testing
are: (1) multiple-choice items, (2) completion items, (3) matching
sets, (4) true/false items, (5) translation, (6) dictation, and items
involving (7) expansion, (8) transformation, and (9) substitution.
The last three are especielly useful to test speaking end writing,

Of the other devices (see Chapter III), true/false items and trans-

lation are the ones most often debated. It is very difficult to
phrase & true/false item so that it is clearly and unquestionsbly

true or false but not transparently so. Translation hasg several
shortcomings. Using translation from the native 1anguage into the.
foreign language to diséover the student's control of specific '
problem areas (the subjunctive, Por example, in French) is -ineffective
in cases where the student can find an alternate possibility (the
infinitive, for example). Although trenslation frﬁm the foreign
language to the native language is easier to control, its effective-

ness is also somewhat limited because the student can usually find

clues to the meaning of the phrase or word to be translated in language

lSee, for example, The Measurement of Writing Ability by Fred
Godshalk, Frances Swineford and William Coffmsn, College Entrance
Exemination Board, New York (1966). ‘fhe articulation of norms
for written composition differs from language to language. For
an illuminating discussion of procedures, see How the French Boy
Learns to Write by Rollo Walter Brown, Harvard University Press
{1915), reprinted by the National Council of Teachers of English

(1963).

e Rpey
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features (context, word order, etc.) other than the specific feature
‘ being tested. Therefore, unless the teacher can control quite
| strictly the context of & particular word or phrase, it is difficult
to determine the student's actual command of the matter being tested.
Ixtensive use of translation is obviously subject to attack in any
curriéulum that conscidusly emphasizes direct use and knowledge of
i the foreign language with as little .recourse as possible to the
student's native language., Perhaps translation is more accurately
8 specialized skill than a testing device. There is certainly no
proof that the sbility to understand, speek, read, and write a
foreign language also guarantees the sbility to translate freely
l between that language and one's own language. Indeed, in institutions
t with a sound foreign-language program designed for specialists,
translation is often taught in a separate course to whici: students
Y are admitted only after they have demonstrated a command of the other
skills.

4,2.3,2 Multiple-choice iiems (i.e., choice of one correct answer

from two or more possible answers) and matching sets are easy to

control since variation in answers is strictly limited. o be
! effective, multiple~choice items must have distractors which are

sufficiently similar to the correct choice to attract the student

b S—

who does not really know what the correct answer is. Incerrect

s wrong choice, on an item testing listening comprehension, between

le ton and le temps, l'amant and la mein may be symptomatiz of a

4 ansvwers can reveal the individusl student's problems. For example,

R
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general inability to distinguish nasal™Vowel-phonemes from one

another, By increasing the number of possible answers, the teacher ™ ww.._ _
can gain more information about the individual student's weaknesses and

needs.

4,2.3.4 There are twn ways of constructing matching sets: (1) the

same number of items may be supplied in each of two columns, or (2)
more items mey appear in the column from which the 'answers' are to
be selecti:d, thereby leaving a residue when the answers have béen'
chosen. In either case, matching is a type of interlocking multiple
choice. Guessing, however, can be a factor in both metching and
multiple-choice items, A formula for penalizing random choices can
be used; it should be explained to the students in an effort to dis-
courage them from making irresponsible guesses.

4,2.3.5 Expansion items test the student's knowledge of the con-

struction of sentences in the foreign language. The student may be
asked to expand a sentence in a number of different ways. TIn the
following example, he is being tes?ed oir his knowlédge of the posi-
tioning of adjectival modifiers in noun phrases:

Instructions: In each of the following sentences insert
the word you are given:

Sentence No, 1: Les femmes étaient arrivées.
Insert: jolies

Ansver: Les jolies femmes étaient arrivées,
Sentence No. 2: Les dames causaient.

Inéert: distinguées.

Answer: Les dames distinguées causaient.
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4,2,3.6 Transformation items are particularly suited to evaluating

writing, The student is given instructions and a model; for example,

-“~mm-*25~ii~§ijen a sentence with a verb in the present tense to be changed

to a pas{W%EHEETw_AhsegigE“2£~sentences follows with the verb in the

e ™

o,

. ——_
present tense which the student is to“EHéngethwggg past. Trane-

e,
formation items can be written to test more complex matte;EMEEEH“ESWMM
making active sentences passive, inserting subordinate clauses into
simple sentences to meke complex sentences, ete. It is always ad-
viseble to furnish a model item as part of the instructions.

4.2,3.7 In substitution items, the student is asked to replace a

word, part of & word, or phrase with another:

Instructions: Replace the underlined words with others
vhich are equally correct.

Sentence: Je me suis lavé les mains.
Possible Answer: Je me suis lavé la figure.
4.2.3.8 Dictation is a well-known device in foreign-language

!
instruction. However, it is difficult to grade straight dictation.

The teacher must decide how to sort out and weight each student's
individual errors. One way to avoid many problems is to give the
student a partially filled-in ansver sheef. As the teacher reads the
dictatibn, the student ﬁrites in only what has been omitted from the
text he has before him, The blanks may becomé more numerous as the
student progresses in his 8bility to teke dictation. 5ictation has
traditibnally played an important r6le in the teaching"of French.

It is most useful &s a testing device, to test the student's ability

to understand oral French and his knowledge of French orthography.

s,
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L,2.4 The Language Areas

4,2,4,1 The third basic set of elements involved in the preparation
of foreign-lengusge tests, the language areas to be tested, is the
least clearly defined and by far the largest of the three, Opinions

about the relative importence of variocus lenguage areas differ widely.

4,2.5 Contrastive Analysis

2 The student's native language is carefully contrasted w:Lth
the for;algl languege he ig studymg because it is believed that the
language 1earr_.1er will meke numerous predictable errors when he in-
correctly transfers the habits he has acquired in his native language
to the languamge he is studying. In other words, the learner tends
to express himself in the foreign ianguage in terms of the rules of
the language he already knows. He will automatically assume that
whatever is not clearly different in the foreign language is the

same as in his own languasge. A thorough knowledge of the differences
that exist between the two languages can therefore help the teacher
to anticipate problems,

L,2.5.2 A foreign-language test could well consist very largely of
items on the areas where the two languages differ. If the teacher
knows, for example, thet French grammatical gender is different from
English gender, he can expect gender to be a problem for the Englisgh
speaking learner and may therefore devote a large proportion of his
testing to gender in the early stages of instruction.

&__2__5__; Wherever the native language of the student has a feature

which is lacking or simpier in the foreign langusge, the problem is
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relétively easy to solve. Where French has n'est-ce pas, for
example, English has a far more éomplicated set of expressions. As
a resvil, the English-speaking student of French has to learn one
invarieble expression while the French-speaking'student of English has
to learn to use correctly the set of English expressions aren’t we,
couldn'thﬁé;uétc.
H.E.E.h Both the contrasts and the ways in which we state them de-
pend on the theoretical premises we empioy in our contrastive analysis.
We suggest the following outline as & good guide to the arrangement of
basic language matters:

I. Phonology (Sound System)

a. phonemes (distinctive classes of sounds)

b. distribution of phonemes (including diphthongs and
consonant clusters)

c. intonation (pitch changes in the voice to indicate
statements, questions and emotional coloring)

II. Morphology (Fommation of Words)
a. morphemes (the basic units of grammar)

b. inflection (changes in words according to number,
person, case, etc.)

¢. derivation of words (formation of new words by com-
pounding or by the addition of prefixes and suffixes)

ITI. Syntax (Arrengements of Words in Larger Constructions)
a. phrases
b. clauses

c. sentences
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4,2.6 Vocsbulary

The size and nature of & student's vocabulary is obviously
important in language teach_ing. Various word counts exist,2 but
there is surprisingly little agreement about what words should be
.taught; as ea.ch.level of language instruction. However, since the
teacher must test vocabulary, he should select vocabulary items as
shrewdly as he can to test those items that seem most useful. The
studies carried out in France to select vocebulary for Le Frangais
fondamental; and reiated courses, have yielded sophisticated vocabu-
lary lists that the teacher will fina useful in making up vocabulary
tests. For purposes of classification, idioms should be ineluded in
'vocabulury', It is also often useful to group words into families

or general categories.

L.2,7 style

Speakers of French meke systematic use of & number of different
styles of discourse of varying degrees of formality and impersonality,
both orally and in writing. Some distinctibns In style affect even
basic’ grammatical forms., Such is the case with the several past tenses,
both indicative and subjunctive, choice among which is governed to some
extent by considerations that are properly stylistic. At least the

most important distinctions of styie are treated in most language

2An interesting study has been done for English at Brown Univer-
sity (see the furthcoming publication, Computationel Analyses of
Present Dey American English, edited by Henry Kucera and W. N.
Francis). In a text of 1,014,235 words, there were only 50,457
different words; 42,540 of these occurred only ten times or less.
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texts and should be tested.

h,2,8 Iiterature

Literature is generally considered an essen'tial part of foreign-
language instruction. In audio-lingual. prograns literature is not
ignored; rather, it is not treated until students can read with some

ease and with sensitivity to literary values. The choice of épecific.

literary selections usually varies, of course, from teacher to teacher

and from class to class, although in some instances detailed syllabi

specify the texts to be read in & given course.

h,2.9 Culture

There is no generally accepted, useful definition of culture in
the context of foreign-language teaching., Culture is understood either
in a narrov sense, meaning understanding of the literary and artistic

values general among the educated speskers of a language, or it is

extended to include the whole way of life and the history of a people,

the geography of the land they live in and their political, religious
and social institutions, Teachers seem to agree, however, that culture
is an essential part of language instruction and that they should test

their students on it,

[
l
i
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4,2.10 A Brief List of Langusge Areas

The following list of language areas is offered:

(1) distinctive sound classes (phonology) (e.g., the vowel
sounds in la, les, lit, lot, 1lu);

(2) diphthongs and combinations of vowels and /w/ or /j/
(e.g., puis, oud, oie, trtwe.il)'

(3) consonant clusters (e.g., consonant - + /1/ or /r/ in final
. position: pauvre, titre, aimsable, mufle);

(4) statement intonation (e.g., the even pitch level in French);

(5) Question intonation (e.g., Va-t-il & Paris? vs. Qui va &
Paris?);

(6) basic grammar units (e.g., & vs. de avoir and &tre as
auxiliaries); :

(7) inflectional procedures (e.g., verbal inflection);
(8) derivation (e.g., nouns of agent derived from verbs);

(9) vphrasal syntax (e.g., the positioning of adjectives:
un pauvre homme, un homme pauvre);

(10) clausal syntax {e.g., use of subordinate clauses introduced '
by que, ete.);

(11) sentence syntax (e.g., sequence of tenses);

(12) vocebulary (including both single words and idioms like
faim, avoir faim);

(13) style (e.g., use of certain 'pa.st tenses in formal s"‘yles),

(14) 1literature (names of well-l;nown mters, rea.d:.ng selections);

(15) culture {accepted weys of speeking in specified social
situaticns, ways of addressing officials, ete.).

The list is open; additional features can be added to it'a,nd the

ones given can be made more detailed.
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4,3 WORKING OUTLINES FOR TEST WRITING

The gkills and various testing devices have been arranged on

the following chart:

Chart No. 1: Skills and Testing Devices

Skills Testing Devices
Mc|co |MA|T/F|TR|DIC|EX]| T | suB| RA
Listening
Comprehengion X X X | X
Speaking X| X X X X | X X
Reading X1 X|x | x | X X X
Writing x| X X X |X X1X
Key: MC - multiple choice DIC - dictetion
CO - completion EX ~ expansion
MA - matching ' T = +transformation
T/F - true/false SUB - substitution,
TR =« +%ranslation ~RA - reading aloud
' X = effective use

An examinstion of the chart leads 'bo som?2 general observations on
the appropriateness of particular testing devices to specific skills::
(1) Génerally speaking, completion items are hard to control.
© In order to assure ob.jectivity,' completion items must be restricted
to absolutely unambiguous possibilities. (Visuals can be ugeful
for this purpose. ) - .
(2) Anbiguity is-a major problem in true/false questions.
/ The teacher should be especislly ceutious in his use of ungraunna.tj.cal
sentences which the student is to identify as Mincorrect." Just as

correct stimuli appear to reinforce learning, incorrect stimuli may

9
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create uncertainty where the student is well prepared.

(3) The use of translation to test all four skills is open

to qQuestion, Problems arise in restricting translation so as fo

_—test on]& specific po:.i.nts. Tr-anslation can also be considered a
disti‘nct skill; as such, it, too, c¢an be tested by a number of de-
vices, such ess multiple choice,‘ completion,i matching end true/fa.lse
items.

(4) Expansion end transformation itemg are useful devices
for testing speeking and writing, but they are inappropriate de~
vices for testing the receptive skills of listening and reading.

It is reasonable. to suppose that some testing devices are

more suitable than others to pupils of different eges, In the

absence of evidence from controlled experimentation, the individual

t_eache:; mu;st rely on his own judgment.

3_3.2.‘ Chart No. 2, combining langusge areas and skills, is a check
list for the preparation of test items. By filling it with actual
test items of different kinds, the teacher can achieve a broad
coverage «f language problems. ‘I'he folldwipg samples illustrate
item compozs‘ition. - Each iteém is nm’bered in cross reference to

Chart No. 2.
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2: Language Areas and Skills

Launguage Areas Skills
Listening
Comprehension| Specking | Reading | Writing

Sound Classes

(Phonemes) (1), (2)
Diphthongs

(and longer

chains of vowels)
Consonant Clusters
Statement Intonation (3), (&) (4)
Question Intonation (3), (4) (%)
Gmhgﬁzs (7) (5) (5}
Inflection (6)
Derivation (8) (8)
Syntex: phrases (10) (10) (9)

. Syntax:‘ clauses (10) (10)

Syntax: sentences (11)
Vocsbulazy (13) an | (2
Style” (1k)
Literature (15)
Culture - (1)
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4,3,2 Sample Test Items
(1) - Language Area: Sound discrimination (Phonology) . E
Skill: Listening comprehension l
Testing Device: Multiple choice
Instructions: Listen to the following sets of three words !
each, One word of the three is different from
the other two. Indicate by circling on your
answer sheet whether it is &, b, or ¢ which l
is different from the other two.
Student hears: . {
1 a. bon _ -
b. beau . .
c. bon ' [
2. a, pan
b. pan [
c., 7pas
3. a. . plein
b. 7plein
c. plane

Student sees on answer sheet:

1. a b c
2, a b c
3, a b ¢ 1

Answers:

l. . -b . ' ) A
2, c
3. ¢

i.——.t

Comment s

| —

Sets of words of this kind can be adapted essily to test
the student's ability to maske phecnologically essential distinctions

in speech,

e~
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Y

ntaliicsiad tjﬁn‘a-hl 'M; Qa:aa-.sd $anmaici &° sty it otm o 3 &M.
. ¢ - N \ X . ' T : ? t

1

{

-55-

(2) Lenguage Area: Sound discrimination

(3)

Skill: Listening compreheasion

Testing Device: True/False

Instructions: You will hear several pairs of words or ex=~

pressions. Indicate on your answer sheet by
circling g or d to indicate whether these pairs
. are the same or dlfferent.

Student hears:

1, Je me ldve. Je me lave.
2, 1I1 s'appelle. Il s'appelle.
3, C'est un bon chien. C'est un beau chien,

Student sees on answer sheet:

1. 8 ¢

2. 8 d

3. s d
Answers:

l. d

'20 8

3. d
Comment:

In this context s means ‘It is true that they are the same’
and d means 'It is false that they are the same; fhey are
diffPerent., '

Lenguage Area: Intonation '

\

Skill: Listening comprehension

Testing Device: True/False

Instructions:  Took &t the following expressions. Add a
. question mark or a period to each one as. you
hear it,

Teocher reads: (The pupil's text is not punctuated.)

1. Moi aussi (falling intonation)
2,  Tuy vas (rising intonation)
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3. Que fait-il (falling intonation)

Lk, Moi aussi rising intonation)
5. Tuy vae {falling intonation)
Answers: . E
1. Moi sussi.,
2, Tu y vas?
3. Que fait-il? l
L, Moi aussi?
5. Tuy vas,
Comment: !

This item tests intonation and involves listening comprehension

Sty

gkill., The student is being asked to make & simple binary decision:

e

if the sentence is interrogative (“True") he adds a question
mark; if it is not ("False"), he adds & period.

(4) Language Area: Intonation

Testing Device: Transformation

Skill: Speaking l

'Instruction_s_ : Make a question out of each of the following
statements without adding or changing any words.

Student hears: l
1, Vous allez au cinéma. (falling intonation)
2., Il part. (£alling intonation) l
3. Ie repas est terminé, (falling intonation)

Answers: _ {
1. Vous allez au cinéma? (rising intonation)
2, Il part? : (rising intonation)

3. Le repas est terminé? (rising intonation) ' L
' Comment: -
This item involves listening comprehension as well as the

ability to use intonation patterns appropriately.

(-
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(5) Language Area: Basic grammar

(6)

Skill: Writing

Testing Device: Transformation

Instructions: Rewrite the following sentences, using pronouns
for the underlined words and meking any other
changes necessary.

Example: Je donne le livre au garcon.
Je le 1lui donne.

1. Il met le cahier dans le tiroir.

2. Donnez du lait:au chat.

3. Nous parlons de ces livres & nos amis.
k., Elle envoie la lampe & ses parents.
5
6

. dJe vais expliquer la legon.
. Ne dites pas la vérité % Jeanne.

1. Il 1'y met.

2. Donnez-lui=-en.,

3. Nous leur en parlons,

k., Elle 1la leur envoie.

5. dJe vais 1l'expliquer.

6. Ne la lui dites pas.
Comment s

This item tests grammar (use and position of object pronouns).
It involves reading. It could be administered orally to test
listening comprehension and speaking. In scoring this item, one
point might be given for each correct pronoun and a second point

if it is correctly placed.

Language Aréa: Verb inflection

Skill: Speeking

Testing Devicec: Transformation

Instructions: Listen to the following werbs, then change them
from the plurael to the singular.
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Student hears:

1. 1ils partent

2, 1ils rompent

3. elles descendent
k, elles doment

Answers:
1. il part
2, il rompt

3. elle descend
k., elle dort

Conment ¢

This item tests grammar (verb inflection). This item could
be reveréed; it would theﬁ be more difficult because the pupili
would have to supply the correct final ponsona.nts.. |

Lenguage Aren: Basic grammar (tenses)

Skills Listening comprehension

Testing Device: Multiple choice

Instructions: Circle one of the following words: hier,
aujourd'hui, or demain, to correspond to the
time of each of the statements you will hear.

Student hears:

1. J'ai mangé une pomme,

2. Il est malade.

3. Nous arriverons & dix heures. (or: Nous allons arriver
& dix heures. )

Student sees on answer sheet:

1. hier aujourd *hui demain

2, hier aujourd'hui demain

3.  hier aujourd'aui demain
Answers:

1. hier

2. aujourd'hui
3. demain

e o R
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(9)

Comasnts
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This item incideutelly involves reading,

Language

Ares:. Derivation

Skills:

Writing/ Reading

Testing Device: Completion

Instructions: . Fill in the blanks to complete the following

1.
2.

Answers:

1.
2,

Comment:

sentences:

Example: L'épicier et 1'
travaillent dans une épicerie,

L'épicier et l'epicidre travaillent
dans une épicerie,

Le - et la travaillent
dans une blanchisserle.

Le et la boulangdre travaillent dans
une .

blanchisseur
blanchisseuse

boulanger
boulangerie

This item may be administered orally to test listening

comprehension and speaking.

Language Area: Phrasal syntax

Skille

Writing

Testing Device: Transformation

Instructions: Change all nouns to the feminine, meking any

1.
2.

3.

other necessary changes.

Ce bon acteur est mon ancien éldve.
Les japcnsis sont trds sportifs.
Son fiancé est couturier.
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Ansvers:
1. Cebte bonne acitrice est mon ancienne élave,
2, . les japonaises sont trds sportives,
3. Sa fiancée est couturidre,

Comment:

This item might be scored by giving one p..nt for each

.correct noun change, one point for each correct adjective

change, and one point for each correct change of any other kind.

Language Areas: Clausal syntax/Phrasal syntax

Skills: Spesking/Reading

Testing Device: Reading aloud

Instructions: Read the following sentences with normal intona-
tion, ’

1. NOUS AVONS DEUX AMIS,
2 IL Y A TROIS HEURES QU'ILS ATTENDENT.

Answers:

1. Noud avons; deuwx amis.
2," TroigTheures; ilslnttendent.

Comment:

This item ‘tests thé student's ebility to recgignize phrases
and clauses as units and to meke liaisons as required by the
internal strﬁcture of such combinations,

Language Areas Sentence syntax

Skills Speaking

Testing Device: Transformation

Instructions: Repeat each of the following sentences; give
' its corresponding interrogetive form and
negative form.
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Student hears:

1. Tu as un crayon.

2/ Il mange des frites.

3. Nous prenons une glace.
Answers:

1. As-tu un crayon?
Tu n'as pas de ¢rayon.

2. Mange=t-il des fritus?
I1 ne mange pas de frites.

3. Prenonsenous une glace?
Nous ne prenons pas d=2 .glace.

Comment:
This item incidentally involves reading.

(12) Language Area: Voeasbulary

Skill: Reading

-Testing Device: Multiple choice

Instructions: In each of “he following items, circle the letter
of the expreesion which would least change the
meaning of the sentence if substituted for the
part of the gentence that is underlined.

1. Je regrette, Madaie, mais Monsieur le directeur est
actuellement el vacances. :

a. en ce moment
b. véritablement
c. enfin

d. assurément

2, J'ai bien aimé ls conférence d'hier soir.

a. la lecture
b. le discours
c. la communication
d. la réunion

g
ow
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(13) Language Area: Vocawulary

Skill:

Listening comprehension

Testing Device: Multiple choice

Instructions: Write on your answer sheet the letter of the

expression which most reasonably completes each
of the statements you hear.

Student hears:

1.

2.

Dans ia cave on ne voit pas bien,

8. Elle est vieille.
Y. Elle est grande,
¢. FElle est sombre

En France, la distance est mesurée . . .

& en métres.
b. en kilomdtres.
¢. e€n miles.

Cet homme traveille toute la journée dans un atelier
d'usine. '

a. C'est un cuvrier.
b. C'est un paysan.
c.. C'est un sculpteur.

. Cet homme ti‘é.irailie dans un magasin.

a. C'est un professeur.
b. C'est un boulanger.
c. C'est un employé.

Cet homme travaille dans le bloc opératoire d'un
h8pital.

a. C'est un chirurgien,
b, C'est un ingénieur,
c. C'est un cordommier.

Student sees:

1.
2.
3.

5
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Answers:
1. c
2, b
3. a
b, ¢
5. a

=h3w

(14) TLenguage Area: Style

Skill:

Listening comprehension

Testing Device: Multiple choice

Instructions: You will hear sets of three utterances each.

Circle the letter corresponding to the most
polite utterance of the three.

Student hears:

1. a.

b.

c.

2. a.

b,

c.

3. &

b.

c.
Answeré:

1. b

2. b

3. a
Comment:

Pardon, Monsieur., Pouvez-vous me dire & quelle
heure ouvre le magasin?

Pardon, Monsieur. Pourriez-vous me dire & quelle
heure ouvre le magasin?

Pardon, Monsieur. A quelle heure ouvre le magasin?
Asseyez-vous, s'il vous plait,

Veuillez vous asseoir, s;il vous plelt.

Voulez~vous vous asseoir, s'il vous plait?
Voudriez=vous m'expliquer ce probléme?

Voulez-vous m'expliquer ce probléme?

Expliquez-moi ce probléme.

This item tests style; it tests the student's ability to

recognize a proper fit between languesge and social situation.
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Language Area:  Literature
Skill: Writing

Testing Device: Completion

Instructions: Complete each of the following sentences.
1. Dans le Tartuffe, Mclidre satirise .

2, Dans le Bourgeois Gentilhomme, Moliére satirise

3. Dans les Précieuses Ridicules, Molidre satirise

Possible Answers:

1. 1'hypocrite réligieux

2. le nouveau riche

3. les fausses savantes; la préciosité
Comment

This item tests knowledge of specific facts of literary
works, Note that the student has & certain latitude in filling
in the blanks, The teacher must accept any answer that is both
factually and linguistically correct; he may decide to give
part credit for correct information but faulty French or for

acceptable French expressing inaccurste information.

Language Area: Culture

Skill: Listening comprehension

Testing Device: Multiple choice

Instructions: Circle on your answer sheet the letter
corresponding to the expression that most
appropriately completes each sentence.

Student hears:

1, La France est bornée au sud par

a. l'océan Atlantique.
b. 1la mer Méditerrande.
c. 1la Manche.

d. le Finisterre.
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2, ILa Seine se jette dans

8.
-bt
c.
d.

3. Bordeaux est situé sur

a,
b.
c.
d.

1'Atlantique,

le Pas de Calais.
1a Méditerrande.
la Manche.

la Garonne,
la Loire.
1le Rhbne.
1la Sebne.

4, Les montagnes qui fomment une partie du massif
central sont

8.

bl

c.

d.
Ansvers:

1. b

2(‘ d

3. a

“'*l d
Comment:

les Alpes.
les Pyrenées.
les Vosges.
les Cévennes.

These jitems test culture in the broad sense. The student

has only numbered series of letters on his answer sheet (1. a,

b, ¢, d) and the teacher reads (cne time only) each stem and

the four choices corresponding to it., For any listening test,

the teacher should write on the blackboard the large capital

letters A B C D and point to each letter as he reads the

corresponding choice., Items of this type can also be used in

written form to test reading.
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(17) Language Area: Vocabulary

Skill: Speeking

Testing Device: Transformation and completion

Instructions: Answer each question in French.

Student hears:

1. Dans une boucherie, qu'est-ce gqu'on achdte?
5. Dans une boulangerie, qu'est-ce qu'on achdte?
3, Dens une charcuterie, qu'est-ce qu'on achdte?

Comment:

Ttems of this type involve listening comprehension. They
test knowledge of specific vocabulary and the student's
ability to trensform part of the question into part of his
answer. Since the teacher will ususlly want to grade his
students! responses with some care, it is best to tape-record
the students' answers so that they can be played back several
times. Items of this surt are very time-consuming for all
concerned, but they yield so much information for the attentive

teacher that they are well worth the effort they require.
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Chapter IV--GERMAN

PREPARING TEST ITEMS

4,1 TWTRODUCTION

4,1,1 It is not easy to amass a large repertoire of effective test :

items. In addition to the difficult task of writing understandaeble
instructions end credible distractors, the teacher must worry con-
stantly g@bout how the test fits what he has teught. In foreign-

language work, it is of‘ten desirable for a test to sample all the

language skills; on sﬁch a test testing devices must be used which

are appropriate to each skill. We hope that the teacher will f£ind
the following sections Lelpful in meking his own test items. This
manual claims neither novelty nor completeness. In Chapter IV, we
have tried, first, to 'bé explicit .a.bout the essential elements of
successful fore.ign-langua.ge tests and then to organize them into a

useful working outline accompanied by concrete examples.

4,2 THE ESSENTTAL ELEMENTS OF A TEST
4,2,1 There are. three basic sets of elements in any lenguage test:
(1) the ia;iféuage gkills, .(2) specific testing devices, and (3) the

particular language’areas to be tested.

4,2.2 The Language Skills

4,2.2,1 Teachers genera.ily recognize four fundemental skills:

(1) 1istening comprehension, (2) spesking, (3) reading, and (k)

writing. In audio-lingusl programs, listening comprehension is
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consgidered to have 'pr:';ma.cy over the others. The position teken is
that one cannot speak, read or write meaningfully in a language
without being gble to understand that language. The other three:
skills are also interrelated, but it is not cléar that speaking is
as important for reading and writing as listening com'érehension ig
for all of them, Even in the native language, the reading skill is
often~--perhaps aiways--more’ highly developed than the sbility to
write,

4h,2,2,2 Tests must take into consideration which specific skills

are to be evaluated., When the reading skill has been the main con=-

cern of the courege, for instance, tests should not emphasize listen-

ing comprehension; in audio-lingusl programs, which generally begin

with listening comprehension and spesking, reading and writing should

not be 'Bested in the early stéges of instruction,

L2, 2.3 Of the four skills, listening comprehension and reading
are eagsiest to evaluate objectively. The difficuities inherent

in testing writing and spesking are readily apparent. With listen~
ing and reading it is a comparatively simple matter to control the
student's fesponses, but it is difficult to do so when the student
is to react orally or in writing, Judgment of spoken and written
responses involves much personal interpretation by the teacher; it
is difficult to restrict the student to only one correct response. -
The burden of grading and administering ora.l-respohse tests makes
them unwieldy; although written answers are somevwhat easier to

gra.dé, they are just as difficult to contrpl as spoken responses.
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Heaving & number of teachers grade written responses may actually
increase the degree of subjectivity, although some experts dise

1
agree,

4,2,3 Testing Devices

h.é.}.l The most commonly used devices in foreign-lenguage testiﬁg
are: (1) multiple-choice items, (2) completion items, (3) matching
sets, (4) true/false items, (5) translation, (8) dictation, and items
involving (7) expansion, (8) tmnéfo'matién, and (9) substitution.

The last three are especially useful to test speaking'and writing,

Of the other devices, true/false items and translation are the ones
most often debsted. It is very difficult to phrase a true/false item
so that it is clearly and unquex;:.tiona'bly true or false but not transe
pamnt].y" so. = Translation has several shortcomings. Using translation
from the native -language into the foreign language to discover the
student's control of specific problem areas (the .subjunctive, for
example, in Germsn) is ineffective in cases where the student can
find an alternate ;possi'bility (the infinitive, for example). Al=

‘Ehox1gh traunslation from the Poreign language ‘bo the native language

ig easier to control, its effectiveness is also somewhat limited

1See, for example, The Measurement of Writing Ability by Fred
Godshalk, Frafces Swineford and William Coffman, College Entrance
Exemination Board, New York (1966). The articulation of no~ms
for written composition differs from language to language. For "
‘an illuminating discussion of procedures, see How'the Frencmi‘*
Tearns to Write by Rollo Walter Brown, Harvard University Press -
1(1915)5 , reprinted by the National Council of Teachers of English
1963 -
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becauge the student ca.n usually find clues to the meaning of the
phrase or word to be translated in language features (context, word
order, etc.) other than the specific feature being tested. Therefore,
unless the teé,cher can control quite strictly the context of a particu-
lar wora or phrase, it is difficult to determine the student's actual
command of the matter being tested. Extensive use of translation is
obviously subject to attack in ;my curriculum _that consciously em-
phasizes direct use and kpowledge of the foreign language with as
little recourse as possible to the student's native language. Perhaps
translation is more accurately & specialized skill than a testing
device., There is certainly no proof that the ability to understand,
speak, read, and write a foreign language also guerantees the &bility
to translate freely between that languasge and one's own langusge.
Indeed, in institutions with a sound foreign-language progrem designed
for specialists, translation is often taught in a separate course to
which students are admitted only after they have demonstrated a |

command of the other skills.

L, 2,3,2 Multiple~choice items (i.e., choice of one correct answer

from two or more possible answers) and matching sets are easy to

“control since variation in answers is strictly limited, To be
effective, multiple-choice items must have ciistractors ﬁhich are
sufficiently similar to the correct choice to attract the student
who does not really know what the correct answer is. Incorrect
al;lswers can revea.l_ the individusl student's problems. A wrong choice

between Mutter and Mitter or wurden and wiirden in German, for example,

mey mean that the student needs more practice in distinguishing

:'-um,‘,
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}- short u from short . By increasing the number of possible answers,
the teacher can gain more information about the individual student's
I' weaknesses and needs.

4.2,3.4 There are two ways of constructing natching sets. (1) the

[' - same number of items may be supplied in each of two columns, or (2)

. more iteme may e.ppeaf in the column frcm which the 'a'néwers' are to

E "be selected, thereby leaving a reéidue when the answers have been

. chosen., In either case, matching is a type of interloeking mul‘é.iple

choice. Guessing, however, can ve a factor in both matching and

|/ multiplo-choice items. A Pormula for penalizing random choices can

‘ ‘be nsed; it should be explained to the students in an effort to d:ls-'
‘\- courage them from making irl‘esponsi'ble guensges, |

{ ' k2.3, 5 Ex'pa.nsion items test the student'a knowledge of the con-

struction of sentences in the foreign language. The student may be

-——

asked to expand & sentence in- & number of different ways. In ﬁhe

following exemple, he is being tested on his knowledge of the proper-

\ Instructions: Insert at the beginning of each of the following
: gsentences the word you ere given:

l». ' word-order of declarative seutences that begin with an 'advei"o'

Sentence No. 1:  Ich lese das Buch.

- | Insert:' o 'Jetsz |
Answer: Jetzt lese ich das Buch.
Sentence No, 2: Wir fahren nach Minchen.

{ K Tneert: . An Mittwoch
( Answers Am Mittwoch fahren wir nach Minchen.
{
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}.2.3.6 TransPormation items are particularly suited to evalusting

writing. The student is given instructions and a model; for example,
he is given a sentence with 8 verb in the present tense to be changed
to a past tense. A series of sentences follows with the verb in the
present tense which the student is to change to the past, Trans-
formation items can be written to test more complex ms;tters such as
meking active sentences pa.ssive, inserting subordinate clauses into
simple sentences to make complex sentences, etc. It is alwe;ys ad-
visgble to furnish a model item as part of the instructions.

4h,2.3.7 In substitution items, the student is asked to replace a

word, part of & word, or phrase with another:

Instructions: ‘Replace the underlined words with others
which are equally correct.

Sentence: Ich habe mir die Hdnde gewaschen.
Possible Answer:' Ich habe mir das Gesicht gewaschen.

4,2,3.8 Dictation is a well-known device in foreign-language

~ instruction. However, it is difficult to grade straight dictation.
The teacher must decide how to sort out and weight each student's
individual errors. One way %o avoid many problems is to give the
student a partially filled-in answer sheet. As the teacher reads the
dictation, thé student writeé in only what has been omitted fmm the
: text he has before him., The blanks may become more numerous as the

student progresses in his ability to take dictation.

4.2.4 The Language Areas

k,2,1,1 The third basic set of elements involved in the preparation

of foreign-language tests, the language areas to be tested, is the




least clearly defined and by far the largest of the three. Opinions

sbout the relative importance of ve.rious language areas differ widely.

- 4,2,5 Contrastive Analysis

B .2. 5,1 The student's native language is carefully ‘contrasted with
the foreign 1a.ngua.ge he is studying because it is believed that the
language iea.rner will make numerous predictable ‘errors ‘when he in-
correcfly transfers 1;he hebits he .ha.s acquired in his native language
to tﬁe lenguage he is sfudying, In other words, the learner tends

to eerress himself in the foreign langusge in terms of the rles of
the lraguage he alreedy knows. ., He will a.utomat:;Lca.lly .a.ss‘ume that
whe'aever is not clearly different in the foreign language is the

same as in his own 1an5fuaée. A i:hemugh knowledge of the differences
| thad; exist between the ﬁwo 1angﬁgges can therefore ﬁelp the teacher
‘to anticipate problems. )

W A.forei,'gn-lan‘guage test could well eonsist largely of

items on the areas where the twn hnguages differ., If the teacher
“knows, for example, that Germa.n gremmatlca.l gender is different from
. English gehder, he can expect gender t'o be & problem for the English-
| speaking 1ea.rner.a.nd nay therefore devote a large pro'por'tion of his
testing to gender in the eza.rl}r stages of :Lnstruction.

: 2.2.3 Wherever the native language of the' student has a feature

vhich is lacking or simpler in the foreign language, the problem is

+

20f, the Contrastive Structure Series (German-English)
published by the University of Chicago Press, Charles A,
Ferguson, General Editor.
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relatively easy to solve, Where German has nicht wahr? s for example,
English has a far more complicated set of expressions. As a result,
the Englishespesking learner of German. ha.é 10 learn one invarisable

expression while the German-spesking student of English has to learn

to use correctly fhe set of English expressions aren't we, couldn't
._w_cg, etc.I _
l&.2.5.'l& Both the contrasts and the ways in which we state them de-
__bend on the theoretical premises we emﬁloy in our contrastive analysis.
We suggest the following outline as & good guide to the arrangement of
basic 1angué.ge matters: | o |

I. Phonology (Sound System)

8, pﬁoneﬁes (distinctive classes of sounds)

b, distribution of phonemes (including diphthongs and
‘consgonant clusters)

c. intonation (pitch changes in the voice to indicate
statements, questions and emotional coloring)

II. Morphology (Formation of Words)
a. morphemes (the basic units of grammer)

b. inflev..tion (changes in words according to num'ber,
person, case, etc,

c, derivation of words (formation of new words by come
pounding or by the addition of prefixes and suffixes)

III, Syntax (Arrengements of Words in Larger Constructions)
&, Tphrases
b. clauses

c. sentences

§\~—-J, ;--.x'-‘!
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h.é.s Vocabulary

| The size and nature of a student's vocabulary is obviously
importent in ianguage‘teaching. Various word couhts exist,3 ‘bﬁt
there.is surprisingly little agreeﬁent sbout what words should be
ta.ugﬁt at each 1evé1 of language instruction. Ho*wevez;, since the
teacher must test vocabulary, he should select VOcabulary items as
éhrewdly a8 he can to test those items that seem most useful. For
purposes of classification, idioms should be included in .'voca.bulary'.
It is also often useful to ‘group words into families or general

categorieé.

b2, 7 Style

Speakers of German meke systematic use of a ‘nunber of different
styles of discourse -of varying degrees of formality and impersbna.lity,
both or;a.lly and in writing‘. Some distinc':bions in style affect even
basic granmé.tical forms. Such is the case with the forms of polite
and familiar address, for.example. .At least the most impérta.nt dis-
tinctions of style are treated in most language texts and should be

tested.

k,2,8 TLiterature

Iiterature is generally considered an essential part of foreign-

- language instruction. In audio-lingusl programs literature is not

3an interesting study has been done for English at-Browm Univer-
ity (see the forthcoming publication, Computationsl. Analyses of
Present Day American English, edited by Henry Kucera and W. N.
Francis). 1In & text of 1,014,235 words, there were only 50,457
different words; 42,540 of these occurred only ten times or less.
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ignored; rather, it is not treated until students can read with some

‘ease and with sensitivity to literary values, The choice of specific

literary selections varies, of course, from teacher to teacher and

from class - to class.

4,2,9 Culture

Tbere is no genera;ly accepted;, useful definition of culture
in the coﬁtex'b of foreign language teaching. Culture is understood
either in & narrow sense, meaning understanding of the literary
a.nd'arhis.tic values gene'ra;.'among the educated speékers of a language,
or it.‘is ex'l:ended to include the whole way of life and the history of
a people, “the geogra.phy of the land they live in and their polltical
religious and social institutions, Teachers seem to agree, however,

“that culture is an essential part of language instruction and that

they should test their students on it,

4,2,10 A Brief List of Language Areas

The following list of language areas is offered:

¢
(1) dlstlnctive sound classes (phonology) (e. &> the vowel
' sounds in Haar, Heer, hier, ete.);

(2) dlphthongs and other combinations of vowels (e.g.,
laufe, 1#duft, ruhe);

(3) consonant clusters (e.g., /mpf/ in Strumpf) 3
(%) statement intonation;
(5) question intonation;

(8) basic grammar units (e.g., von/sus, sein/stehen/liegen);

(7)- inflectional procedures (e.g., declension of adjectives);

(8) derivation (e.g. s formétiqn of compounds, etec.);
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(9)
(10)

(11)
(12)

(13)
(14)
(15)

w77

phrasal syntax (e. g » ‘the positioning of prepositions:
nach Berlin, meiner Meinung nach);

clausal syntax (e.g., word order in subordinate and
coordinate clauses);
T

gentence syntax (e, g., sequence of tenses);

vocabulary (including both s:.ngle words and idioms like
Hunger, Hunger haben);

style (e.z., very formal expository prose);
literature -(names of well-known writers, reading selections);

culture (accepted ways of speeking in specified soc:.al
sltua.t:.ons, ways of addressing officials, ‘ete.).

The list is open; additional features can be added to it and the

ones given

can be made more detailed,

I, 3 WORKING OUTLINES FOR TEST WRITING

The skills and test:.ng deviees have been arranged on the

following charts

Chart No. 1: ©Skills and Testing Devices

Skills Tésting Devices
MC | CO|MA{T/F| TR |{DIC| EX|T (SUB| RA{ EC

.Listening o
Comprehension|{ X|- X X| X X | X
Speeking X| X X XIX | X X
Reading X Xt X X XX X| X
Writing X1 X X1 X X1 X X
Key: MC - multiple choice EX = expansion

C0 = completion T. « +transformation

MA « matching SUB ~ substitution

T/F - true/false RA - reading aloud

TR - +translation EC = extended composition

‘DIC = dictation X « effective use
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Here are some useful general observations on the a.p'propria.tenesé
of particular testing devicés to specific skills:

(1) Generally speai:ing, completion items are hard to control.
In order to assure objectivity, completioﬁ itelhs must be restricted
to ebesolutely unambiguous possibilities. (Visuals can be useful for
this pﬁrpése.) | .

(2) Ambiguity is a major problem in true/false questions.
The teacher should be especially cautious in his use .6:? ungrammatical
sentences which the student is to :‘Ldentify as "incorrect." Just as
correct stimuli appear to -reinforce learning, incorrect stimuli may
create uncertainty where the.sfudent is well prepared.

- (3) The use of tmnsiation to test all four skills is open to
question, Problems arise in restricting fré.nsla.tion go as to test
only specific points. Translation can also be édnsid_eréd a distinet
gkill; as such, it, too, can be tested by a number of devices, such
as multiple choice, completion, mé.tching and true/false items,

(4) Expansion and tremsformation items are useful devices for
' tésting spesking and writing, but tﬁe_y are :‘Lnappropria.te devices for
testing the receptive skills of listening and readin_g.: |

It is reasonable to suppose thé.t some testing devices are more
suitable than othefé Yo pupils of different .a;ges. " In the sbsence of
evidence from cor_rtrolled' experimentation, the individual teacher must
rely on his own judgment. .
431 | Chart No. 2, combining language areas and skills, is a check
list for the preparation of tésﬁ items, By filling it with.a.ctua.l

test items of different kinds, the teacher can achieve a brosd
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coverage of language problems,

item composition.
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The following samples illustrate

Each item is mmbered in cross reference to

Chart No. 2.
Chart No. 2: Language Areas and Skills
Lenguage Areas Skills
Listehing
Comprehension| Spesking Reading Writing

Sound Classes (1) (W) (h)4447:447

(Phonemes)
Orthography (14) (3) (3) (1k)
Consonant (%) " (%)

Clusters
Grammar Units (2) (2) (8)

(Morphemes) '
Inflection (5) (5)
Syntax: (11)

phrases (11)
Syntaxs (10) |

clauses : (10)
Syntex: (9)(10) (9;(10)

sentences (12)(13) (12)(13)
Vocebulary . (7)(8) .
Style (13) (13)
Literature (15)
Culture (18)
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4.3.2 Sample Test Items

(1)

(2)

Language Area: Sound classes (Phonemes)"

Skills Listening comprehension

Testing Device: Multiple choice

Instructions: You will hear an utterance, On your answer
sheet circle the number of the.utterance you
heard,

Student hears: eine Kirche

Student sees: 1. eine Kuche

2. eine Kirche
3. eine Kirsche.

Answer: 2
Comment s

This -item tests sound discrimination, in particular,
the distinction between i and 4, and ch snd sch; it also
involves the reading skill.

Lenguage Area: Basic grammar

Skills: Listening comprehension/Speaking

Testing Device: Substitution/Transformation

" Ingtructions: Repeat the sentences making substitutions

required as illustrated in the example.
Exemple: |
Student hears: Der Vater spricht mit seinem Sohn. (Mutter)
Answer: Tie Mutter spricht mit ihrem Sohn.

Student hears:

1. Das Kind ruft seine Mutter. (seine Schwester)
2, Der Student macht seine Arbeit, (die Studenten).
3. Sie schreibt mit ihrem Kugelschreiber, (wir)

Angvers:

1., Seine Schwester ruft ihre Mutter.
2, Die Studenten machen ihre Arbeit.

l 3 ‘ .5 l 3 I .



T e

Pr— P
r ] ¥

iy
]

!

g g

r

e I

(3)

(%)

-81a

3. Wir schreiben mit unserem Kugelschreiber.
or: Wir schreiben mit unseren Kugelschreinern.

Comments
This item tests noun-pronoun congruency (case, number,
gender).

Language Areas Orthography

Skills: Reading/Spesking

Testing Device: Readirig aloud

Instructions: - 'Read the following ‘sentences aloud:

l, Das ist ein Schiff,

2. Er hat eine tiefe Stimme.
3. Er verlor die Sprache.

4k, Er hat ein Skelett.

Angwers: (Scorer scores only pronunciation of the. underlined

portions. )
1, Schiff
2, Stimme
3. Sprache

k, Skelett

Comment:

This item tests association between sound and written symbol.

Language Areas: Sound cla.sses/ Consonant clusters
Skills: Reading/Spesking

Testing Device: .Reading aloud

Instructions:  Read the following sentences aloud:

1. Er ‘hat. sein Buch vergessen.

2. Dus Obst war in der Tite.

3. Wir fahren mit der Strassenbahn.
k, Er kauft ein Pfund Apfel.

Answers: (Scorer scores only the pronunciation of the under-
lined portions.)
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1. Buch .

2, Obst, Tute

3. Strassenbahn

4, Pfund, Apfel
Comment:

This item tests association between sound and written
symbol and the pronunciation of difficult consonant clusters

and vowels.

Language Area: Inflection

Skills: Listening comprehension/ Speaking

Testing Device: Transformation

Instructions: Make the following sentences plﬁral.
Example:

The student hears: Das Auto féhrt langsam,

The student should answer: Die Autos fahren langsam. -

The student hears:

1l. Der Vogel singt.
2, Das Kind ist eingeschlafen. _
3, DNoch immer hdrt men das komische Gerdusch.

The student should answer: .

1l. Die Végel singen.
2. Die Kinder sind eingeschlafen.
3. Noch immer hért man die komischen Ger#usche.
Comment:
This item tests the transformation from singular to plural

forms (article, adjective;, noun, finite verb).

Language Area: . Basic grammar

Skill: ' Reading

* Testing Device: Multiple choice
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Circle the pronoun which correctly replaces the
underlined word.

Ursule geb Helmut das Buch.,

a, ihr -
b, ihn
c, ihm
d. ihnen

Answer: c¢

Langusge Area:

Skills

Testing Device:

Instructions:

Vocebulary

~ Reading

Multiple choice

Choose the item which can be substituted for
the underlined word without changing the
meaning of the sentence.

Das bekommt man hier nicht,

a. kommt
b. kauft
c. kriegt
d. kennt
Angwer: c
Commen®:

This item tests synonyms,

Language Area:
Skill:

Testing Device:

Instructions:

Vocebulary
Reéding
Multiple choice

Choose the best item to complete the following
sentences:

1. Die Strassen sind so schlecht, dass die Luft ganz

ist.
8. ‘regnerisch
b. neblig
c, staubig

d.  verschneit
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" 2, Reichtum ist das Gegenteil von

a., Demut
b, Hochmut
c, Armut
d, Mut
Answers:
l. ¢
2, ¢
Comment ¢

These items test (1) adjectives and (2) antonyms.

Lenguage Area: Sentence gyntax

Skills: Writing/Reading

Testing Device: Transformation

Ingtructions: Write a complete sentence using the following

words in the order given, Make all necessary
chenges and add whal is needed.

Example : Er / reisen [ oft / in /[ néchst / Stadt

Answer: Er reist (reiste) oft in die nichste
Stadt.

Mein / jung / Sohn / fshren / gern / sein / Fahrrad
Answer-

Mein junger (JjUngster, jingerer) Sohn f&hrt gern mit
seinem Fahrrad,

Comment s

This item tests grammar, in particular, a sentence syn-
thesis from 'pronon;ina.l, ‘adverbial, adjectival, verbal, and
nominal base formsj it also involves transformation, and the

reading skill,
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(10) Langhagé Areas: Sentence syntax/Clausal syntax

Skille: Writing/Reading

Tegting Device: Transformation

¥ 1

Instructions: Rewrite the follbwihg two sentences as a
- : v single sentence starting with the underlined
words., Add any words that may be necessary.

gasncaig

Der Mann rief seinen Hund, Er wollte nach Hause gehen,

L ' ~ Answer:

i“ _ Der Mann rief seinen Hund, weil er nach Hause gehen wollte,
’ . or: Der Mann, der nach Hause gehen wollte, rief seinen Hund.

or: Der Mann rief seinen Hund, denn er wollte na.ch Hause gehen,

(11). Tenguage Area: Phrasal syntax

pinr—ing
1

Skills: Writing/Reading

Testing Device: Erpansion

Pdasmmctily
Y f

Instructions: Rewrite the s‘entence, incorborating into it
i,, ' the adjective you are given:
Example: Ich kaufe die Karte, (billig)
T Answer: Ich kaufe die billige Karte.
S .

_ Ich ziehe mir den Rock an. ' (dunkel) o
l Answer:
Ich ziehe mir den dunklen Rock an,

(12) Language Area: Sentence syntax

Skills: ' Writing/Reading

Testing Deviée: Transformaetion
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Instructions: For each of the following, write a question
asking for the information given in the under-
lined part of the sentence.

Examplei Die B‘ticher liegen unter dem Tisch.

Answer: Worunter liegen die Blicher?
or: Vo liegen die Blicher?

1, Sie denkt an dﬁié schonen Feiertage,
2, Du =sollst mit Tinte schreiben.
3. Sie gehen heute mit Otto spazieren.

Answersg:

1, An wes denkt sie?
or: Woran denkt sie?

2, ‘Mit wes sollst du schreiben?
or: Womit s0llst du schreiben?

3. Mit wem gehen sie heute spazieren?
Comment:. |

There may be more than one possible question _format in
each instance,

.(13) Lénguage Areas: Sentence syntax/Style

Skills: Writing/Reading

Testing Device: Extended composition

Instructions: Write & short paragraph in German using the
enswers to each of the following questions
- &s & guide,
Das Telefongespréach
-1, Wer rief Sie an?
2, Warum wollte der Betreffende mit Ihnen Sprechen‘f
3. Welche Auskunft gaben Sie ihm?
Comment
This item tests grammar and voqa'bulaxy,_ and sentence formation

within the compiex cqntext of an extended prose composition.
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Language Area: Orbhogra.phy'

Skills: Listening compreheﬁsion/Writing

‘Testing Device: Dictation

Instructions:. Write the following words: .
Student hears:
’ Meister Strasse
Minster .. Gasse
Muster Nase
Mast Glas
Messe nahe
: Sahne

(15)

Comment:
This item tests spelling; in particular, it tests the
correct use of consonants and vowel ‘symbols in combingtion to

indicate vowel quan‘bi‘bies; '

Language Area: Literature
Skill: Reading

Testing Device: Multiple choice

Instructions: Who wrote the following? Circle the letters
corresponding to the correct answers:

1. Geist der Goethezeit

a, Fairley
b. Korff
c. Morris

d. Bielschefsky
2. Lenore

a, Schiller

b. Klinger
c. Birger
d, Goethe
Answers:
l. b

2, ¢



-88-

Conment:

{

This item tests retention of specific facts of literary
history.
(16) Lenguage Area: Culture

Skills Reading

Testing Device: Multiple choice

Instructions: Circle the letter corresponding to the
correct choice, . :

1. Approximately what dates delimit the period of 01d
High German?

a 300 - 7750
b. 750 = 1100
e. 1100 - 1350
2, The German Federal Republic is made up of several:
a, Staaten
b, Iénder
c. Provinzen

Answers:

~ Lo b
2. Db

Comment:

These items test specific items of culture.
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Chapter IV--ITAL;AN
PREPARTRG TEST ITEMS

4,1 TIPRODUCTION

_l_l-_._l:l It is hot easy to amass & large repertoire of effective test
items. In addition to the difficult task of writing understandable
- instructions and credible distractors, the Ateacher must worry con-
stantly about how the test fits what he has .'ta.ugvht. In foreign-
langusge Work, it is often desirable for a test to sample all the
. ianguage skillls.; .i?n such a test, testing devices must be usec_:'l which
are appropriate to each ski_ll. . We hope that the teacher will find
‘ the folllowing sections helpful in making his own tes.t items. This
manusl claims neither inovelty nor completeness, In Chapter IV, we
have tried, first, to be gx'plicit about the essential elements of
successful foreign-language tests and then to organize them into a

useful working outline accompanied by concrete examples.

4,2 THE ESSENTTAL ELEMENTS OF A TEST

4,2.1 There are three basic sets of elements in any language test:
(1) the language skills, (2) sbecific testing devices, and (3) the

particular language areas to be tested.
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h,2,2 The Language Skills

h,2,2,1 Teachers generally recognize four fundamental skills:

(1) listening comprehension, (2) speaking, (3) reading, and (k)
writing. In audio-lingual programs, listening comprehension is con-
sidered to have primacy over-.the others. The position taken is that
one cannot speek, read or write meaningfully in = language without
being eble to understand that language. The other three skills are

also 1nterre1ated but 113 is not clear that speeking is as important

for reading a.nd wrlting as llstenlng comprehens:mn is for all of them.

Even in the native language, the reading sk111 is often--perhaps
a.lways--more highly developed than . the a.biln.'by to wrlte.

h,2,2.2 .Tests must teke into consideration which specific skills are
.to be evaluated. When the reading skill has been the main concern of
the ;:oﬁrse, for instance, tests should not emphasize iistening com=
prehensi_pn; in audio-lingua.l programs, vmiéh generally begin with
listening comprehension and spea.k:mg, vreadlng and writing should not
be tested in "'he ea.rly sta.ges of instruction,

4,2,2,3 of the four SklllS, listening comprehension and reading are
éasiest to evaluate o'bjectilvel'y. 'I'hé difficulties inherent in test-
~ ing writing and speaking are readily appa;rent. With iistening and
reading it is a comparatively simple ma.:tter to control tﬁe student's
‘responses, but it is difficult to do so when the student is 'Bo react
orally or in wfiting. | Jﬁdgﬁent of époken and writ'l;en responses ine
volves much perséhé.l interpr_etation by the teacher; vit is difficult

to restrict the student to only one correct response, The burden of
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grading and adminisfe;'ing oral~response tests makes them unwieldy;
a.lthough. written answers are somewhat easier t.o grade, they are just
as difficult to control as spoken responses, Heving a number of
teachers grade written responses may actually increase the degree

of sulbjectivity, although some experts disagree. 1

k.2,3 Testing Devices

b2, 3.:1 The most commonly used devices in foreign-language testing
are: (1) multiple-choice items, (2) completion items, (3) matching
sets, (4) true/false items, (5) translation, (6) dictation, and items
involving (7) expansion, (8) transformation, and (9) substitution.
The last three are especially useful to test spesking and writing.

Of the other deﬁces, true/false items and translation are the ones

most often debated. It is very diffi.cult.to phrase e '!:rue/ false item
‘gso that it is clearly and unquestionably true or fa.lse but not trans-
parently so. Translatlon has several shortcomings. Using translation
from the native language-lnto. the foreign language to ‘discover the
student's_ control of specific problem areas {the subjunctive, for
:example, in Italian) is ineffective in caeee where the student can |

find sn alternate possibility (the infinitive, for example), Al

1See, for example, The Measurement of Writi ng Ability by Fred
Godshelk, Frances Swineford and William Coffman, College Entrance
Exemination Board, New York (1966). The articulation of norms
for written composition differs from language to language. For
an illuminating discussion of procedures, see How the French Boy
Iearns to Write by Rollo Walter Brown, Harvard University Press
Tl915 9 reprlnted by the National Council of Teachers of English

(1983).
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tiaough translation from the,': foreign lé.ngliage to the native language

is easier to_control, 'ité effectiveness is also soméwhat limited
‘becaﬁse the student can usually find clues to the meaning of the
phrase or word to be translated in lenguage features (context, word
order, etc.) other than the .specific feature being tested, Therefore,
unless the teacher can control quite strictly the context of a particu-
Larword or phrase, it is difficult to determine the student's actual
comuand of the matter 'being'tested. Extensive use of translation is
obviously subject to attack in any curriculum thet consciously em-
phasizes direct use and knowledge of the foreign language with as
little recourse &s possible to the sj:udent’s netive hnéuage. Perhaps
translation is more accurately a specializéd skill than a testing
dévice. There is‘ certainly no proof that the ability to understand, :
spéak, read, and ,wﬁte a foreign 1anguage also guarantees the ability
to 'tre.ns‘late _freely’between. that 1aﬁgua.gel and one's‘own' 1anguage_.
Indeed, in institutions with a sound foreign-language program designed
for specialists, translai_:ion is often taught in # separate course to
which ;studen'bs ere admitted on];;r efter i:héy have demonstrated =

command of the other skills.

4,2,/3,9 Multiple-choice items (i.e., choice of one correct answer

from two or more poseible answers) and matching sets are easy to

control since variation in a._hswers ig strictly limited. To be
effective, multiple-choice items must have distractors which are
sufficiently similaer to the correct choice to attract the student

who does not really know what the correct answer is. Incorrect
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answers can reveal the individusl student's problems. A irrong choice

between fato and fa.tto ;or copis end coppia in Ita.lian," ) foi""example, :
may meen tha.*‘ the student needs more practice in distinguishing

single from double consonants. By increasing the number of possible

_ answexs, the teacher can gain more information about the individual

student's weaknesses and needs.

4,2.3.4 There are two ways of constructing matching sets: (I) the

same number of items may be supplied in each of two colummns, or (2)
more items mey appear in the column from which the ‘answers' are to
be s_elected, thereby leaving a residue when the answers ha.ve been
chosen. In either case, matching is a type of interlocking multiple
choice. Guessing, nowever, can be & factor in both matching and
multiple-choice items. A fomula for penalising ra.ndom choices can
be used, it should be explained to the students in an effort to dis-

cou.ra.ge them from making irresponsible guesses,

4,2.3.5 Expansion items' test the student's knowledge of the conr=-

struction of sentences in the fore:.gn 1a.nguage. The. student may be

asked to expand a sentence in a number of different ways.. In the

'following example, he is being tested on his knowledge of the'position-

ing of adjectival modifiers in noun phrases:

 Instructions:  In each of the £ollowing sentences
insert the word you are givens

Sentence No. 1: ILe ragazze sono venute.
Insert: : belle -

Ansvers: . I belle ragazze sono venute.



Sentence No. 2: Gli studenti hanno studiato,
Insert:  'intelligenti
Angver: Gli studenti intelligenti hanno studiato.

4.2,3.6 Transformation items are particularly suited to evaluating

writing, The student is. given instructions and & model; for example,
he is glven a sentence with a verb in the 'présent tense to be changed
to a pasf, tense, A series of sentences follows with the verb in the
.pi'esent tense which the student is %o change to the pé.st. 'I'ra.ns-_
‘formmation items can be written to test more couplex matters such as
meking active sentences passive, iﬁserting subordinate clauses into
simple sentenées to meke complex sentences, etc. Tt is always ad-
visa.blé to furnish a model item as part of the instructions.

L, 2, 3.7 In substitution items, the student is asked to replace a

word, part of a word, or"phra.se with another:

Instructions: - Replace the underlined words with others
- vhich are equally correct,

Sentence: Mi sono laVa'l'fo le mani.
Possible Answer: Mi sono lavato la faccia.

h;2.18 Dictation is é. well-known device in foreign-langusge

instruction. Howevér, it is difficult to grade straight dictation,
The feacher'must_ decide how to sort out end weight each student's
individuai erroré. | 6ne vfay to avoid many p'roblems ‘is to give the
stﬁdent a parbia;lly" filled-in answer shee‘l;. .As the teacher reads the
dictation, %the stﬁdeﬁt writes in only what ha,sv been cmitted from the
text he haé before him, "The blanks may become more _nuniemug as the

studén‘t progresses in his ability to take dictation., Dictation has,
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howe\}el:,‘ only limited utilit - in teaching Italian.

L.2.4 The Ianguage Areas -

h,2.4,1 The third basic set of elements involved in the preparation
of foreigne-language tests, the language areas to be tested, is the |
least cleqriy defined and by far the la.rgest of the three. Opinions

about the .relative importance of various language areas differ widely.

14.2.5 Contrastive Analysis

k,2,5.1 The 'st_udent’s native language is carefully contrasted with

the foreign languasge he is studying2 because it is believed that the

'language learner will make- numérous‘ predictable errors ﬁhen he in-.

correctly transfer.'s the habits he has acquired in his native language
to the. language he is studying. In other words, the 1eaﬁer tends
to express himself in the foreign languasge in temms of the rules of
the languege he already knows. He will automatically assume that
vhatever is not cleatly different in the foreign language is the

same &8 in his own language. A  thorough knowledge of the differences -~

that exist between the two languages can therefore help the teacher

to anticipate problems.
4.2.5.2 A foreigr-language test could well consist largely of

items on the areas where the two la.nguag’es differ. If the teacher

- knows, for example, that Italian grammatical gender is different £rom

2P, the Contrastive Structure Series (Italian-English)
publighed by the University of Chicago Press, Charles A,

Ferguson, General Editor.
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English gender, he can expect gender to be a problem for the English-

speaking learner and may therefore devote & large proportion of his
testing to gender in the‘ early stages of instruction.

L, 2, §'.3 Whefever the native language .of the student has a feature
‘which is lacking or simpler in the foreigh 1angu§.ge; the problem is
rela.tiv_ely easy to golve, Where Ité.lian has & non & vero, for
exampie, E‘.nglis;‘ﬁ .‘.;\.as a far more complicated set of éx'pressions. As
a result, the Ekxglish—speak:ing learner of Italian has to learn one
invarisble exprgssion while the Italian student of English has to
learn to use correcfly the set of English expressions sren't we,

: 3uldn"t ve, etc,

4,2,5,4 Poth tie contrasts and the ways in which we state them de-

pend on the theoreticatl vpi:'emi‘ses we employ in our contrastive analysis.

Ve suggest the following outline ag a good g‘uidé to the arrangement of

" basic 1af1gua.ge matters:
I, Phonology (Sound System)
a. phonemes (di.stinctiire classes of sounds) -

b. distribution of phonemes (including diphthongs and
- consonant clusters)

c. intonation (pitch changes in the voice to indicate
" statements, questions and emotional coloring)

II. . Morphology (Formation of Words)
a. .morphemes (the basic units of grammar) -

b. inflection (changes in words according to number,
person, case, etc,) '

c. derivation of words (formation of new words by com-
_ pounding or by the addition of prefixes and suffixes)
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IIT. Syntax (Arrengements of Words in Larger Constructions)
a8, phraser
b. clauses

c. sentences

4,2,6 Vocebulary

- The size and nature of a student's vocebulary is obviously
important in 1anguagg teaching, Various word counts e#ist,s'but
there is surprisingly 1itt1e.agreement ahout what words should.be
taught at each level of language instruction. However, since the
teacher must test vocabulary, he should select vocabulary ii;ems as
shrewdly as he can to test those itemé that seem most useful. For
purposes of classification, idioms should be included in 'vocabulary'.
It is also often useful to group words into families or general

categories.

k2,7 style

Ttalians meke systematic ﬁse of a pumber of differeqt styles
of discourse of varying degrees of formality and impersonality,
both orally and in writing. Some distinctions in style affect even

basic grammatical forms. Such is the case with the forms of polite

3an interesting study has been done for English at Brown Univer-
sity (see the forthcoming publication, Computational Analyses of
Present Day American English, edited by Henry Kucera and W. U.
Francis), In a text of 1,014,235 words, there were only 50,457
different words; 42,540 of these occurred only ten times or less.
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and familisr address in Italian, a language which has more than one
equivalent to the English "you." At least the most important dis~
tinctions of style are treated in wmost language texts and should be

tested., For exemple, the student should be taught to recognize the

stylistic incongruity of a combination like ciao, professore as well

as he does in its English equivalent so long;gprofessor!'

4.2,8 ILiterature

Literature is generally considered an essential part of foreign-
language instruction, In audio-lingual programs literature is not

ignored; rather, it is not treated until students can read with some

ease and_wifh sensitivity to literary values. The choice of specific

‘literary selections varies, 'of course, from teacher to teacher and

from class to class.

4,2,9 Culture

There is no generally accepted, useful definition of cuiture in

the context of foreign languege teaching, Culture is understood either

_in a narrow sense, meaning understanding of the 1itérary and artistic

ralues general among the educated speakers of a language, or if is
extended to include the whole way of life and the history of a people,
the geography of the land they live in and their political,'religious

and social institutions, Teachers seem to agree, howevér, that culture

ig an_essential part of language instruction and thaf they .should test

their students on it..
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4.2.10 A Brief List of Language Areas

i. The following list of lenguage areas is offered with examples:
- (1) distinctive sound classes (phonology) (e.g., the vowel
5 sounds da, de', di, &);

.- (2) diphthongs and longer combinations of vowels (e.g., dai,

i dei, vum) 3

. (3) consonant clusters (e. g., /sb/ in sbaglio);

[ . {4) statement ‘intonation ( e.g., the falling pitch levele in
Italian)

i (5) question intonation (e.g., Vai a Roma? versus Vai a

" Roma. ) 3

i‘ (6) basic gremmar wnits (e.g., di/da, essere/stare);

(7) inflectional procedures (e.g., verbal inflection);

(8) derivation (e.g., formetion of diminutives, ete.);

g
‘ '

(9) phrasal syntax (e.g., the positioning of adgectlves"
un pover' uomo, Un UOMO POVEXO);

PSS

(10) clausal syntax (e.g., use of clauses introduced by
che, etc.);

|
: .

(11) sentence syntax (e.g.; sequence of tenses);

R

(12) vocsbulary (including both single words and idioms
like fame, aver fame);

(13) style (e.g., use of egli in written Italian);

prom——y

(1%) literature (names of well-known writers, reading
selections);

o ay

(15) cuwlture (accepted wsys of speaking in specified social
" ‘situations, ways of addressing officials, etec.).

l"'( mue

- The list is open; additional features can be added to it and the

: —

ones given can be made more detai_led.

[
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4,3 WORKING OUTLINES FOR TEST WRITING

The skills‘and testing devices have been arranged on the

following chart:

Chart Wo. 1: Skills and Testing Devices

Skills Testing Devices
Mclcoima] T/F| TR| DIC| EX| T |SUB
Listening
Comprehension | X X X
Spesgking X\|x X XX X
Reading X X1 x{X
Writing XX Tl xixfix | x
Keys MC - multiple choice  DIC - dictation
C0 . = completion EX - expansion
MA - ma‘bel;ing T « +transformation
T/F = true/false - SUB - substitution
TR = +translation X ~ effective use

An examination of the chart leads to some general observations on

the appropriateness of particular testing devices.to specific skills:

(1) CGenerally speaking, completion items are hard to control.

In order'to assure objectivity, completion items must be restricted

to sbsolutely unambiguous possibilities. (Visuals can be useful

for this purpose).

(2) Arbiguity is a major problem in true/false questions.

The teacher should be especially cautious in his use of ungrammatical

sentences which the student is to identify as "“incorrect.” Just as

correct stimuli appear to reinforce 1earning, incpi;rect stimuli may

f .
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create uncertainty where the student is well prepared.
(3) The use of translation to test &ll four skills is open
to a__uestion. Problems arise in restricting translation 80 as to

test only specific points., Translation can also be considered a

" distinct skill; as such, it, too, can be dested by a number of de-

vices, such as multiple choice, completion, matching and true/false

~ items, .

. (%) Expansion and transfommation items are useful devices

for testing spesking and writing, i)ut they are inappropriate de=-

vices for testing the receptive skills of listening and reading.

It is reasonable to suppose that some testing devices are more
suitable than others to pupils of different ages., In the absence
of evidence from controlled experimentation, the individuai teacher
must rely on his own judgment,

L.3.1 Chart No. 2, combining language areas end skills, is & check
list for the preparation of test items, By filling it with actual
test items of different kinds, the teacher can achieve & broad
coverage of language problems. The following samples illustrate
item composition. Each item is nuibered in cross reference to

Chart No. 2.
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- Chart No. 2: Ianguage Areas and Skills

Language Areas

Skills

Listening
Comprehension

Speeking

Writing

Reéding

== .
"} Sound Classes

(Phonemes)
!

Diphthongs
(and longer
chains of vowels)
Consonant Clusters
Statement Intonation
Question Intonation

Grammar Units
(Morphemes)

Inflection .
Derivation
Syntex: phrases
Syntax: clauses
Syntex: sentences
Vocabula;'y

Style |
'Litera;ture

Culture

(1)

(2)

(3)

(5)

()

1)

(8)

(9)(4)

.(5)

(10)

(11)

(12) -

(13) |

(18)
(14)

(15)
(L)
(16)

@
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4,3.2 Semple Test Items

(1)

(2)

Language Area.:' Sound classes (Phonemes)
Skill: ‘ Listening comprehension

Tegting Device: Multiple choice

Instructions:
Select the _word you will hear from the following possi=-
bilities: A, callo, B, calo, C. caglio

(Teacher then says: calo.)

Comment

Contrastive analysis of Italian and English revea.lé that
the Ttalian phonemic contrast between single and double con-
sonants can be difficult to learn for speakers of English. Two

of the three possible answers (callo and calo) exemplify this

contrast. The third possibility (caglio) serves as a plausible
distractor, Other items of this kind can be worked out easily:

/v/ - /vp/ (copia - coppia), /s/ - [ss/ (casa - cassa), etc.

Langusge Area: Consonant clusters

Skill: Listening comprehension

Testing Device: Matching

Instructions:
Match the words in column A with those having the same

initial gound in column B. Model words: .specchio, sbaglio.

(The teacher reads these two words aloud carefully.)

Column A : Column B

1. smetto a. sblocco
"2, stesso b. spesso

3. snello
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Angwers: 1l=a, 2=b, 3-8.

Conment:

It is well known that English-speeking students have -

. difficulty combining [z] with voiced consonants in word-initial

position in Italian. The matching device ensbles the teacher
to determine if the student has been able to perceive the

correct pattern of distribution of [s] &nd [z].

Language Area: Question intonation
Skills Listening éomprehension

Tegting Device: Multiple choice

Instructions:

Select the sentence that is most likely to follow the model

sentence in nommal conversation. Model sentence: ZEnrico dorme?

* (pronounced with the nommsel rising question intonation in Italian).

Choices for .answers are: A, No, si & alzato. B, Non mi alzo.
C. Lo saprd. D. Hai fame? Answer: A
Comments |
A common question intonation pattern in Ttalian does not
requi;‘e word iﬁversion. In i:his'item the student is tested
rimarily on whéther he is 8ble ‘to distinguish a question from

a statement,

Language Area:  Inflection of verbs

Skills: Writing/Speaking -

Testing Devicé: Completion

Instructions:

Complete the sentences with the appropriate future form

e —

[

e

Yo,
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of the indicated verbs.
1. Giovanni _ la lezione. (studiare)
2, I miei amici ‘ a scuola. (andare)
3. Noi lo stasera, (vedere)
Answers: 1. studiera |

2. andranno
3. vedremo

Comment s

Items of this kind test the student's ability to produce
correct forms in specific contexts. It is reasonable to sup-
pose that the student could spesk whatever he can write, ale
though hesitation might be more obvious in speech.

Language Areas Cla.uéa.l syntax

Skills: Listening comprehension/Writing/Speaking

Testing Device: Multiple choice

Instructions:
Choose the sequence that correctly cohpletes the sentence

that you will hear. Teacher says: Era impossibile che . . .

Students then choose from the following: A. wvenga, B. venisse,

C. venite, D. & venuto.
Comment : .

Although all the choices are real verb forms, only B is
grammatically correct in this context, The student must both

hear the stem accurately and choose the form to complete it.

Language Area: Vocabulary
Skill: Listening comprehension

Testing Device: True/False




(7

(8)

~106~

Instrgctionvs :

Listen to:the following statement and indicaté whether it is
true or false: Andare & sinonimo di veniire.' A, True, B, Felse.
Cormnent:

' Séts of antonyms or synonyms should be clecr, especially
in elementary and intermediate in_str_ugtion. Questions of this
_sor’t can be g'rédu.a_l.ly made more subtle: as the students' knc;wledge
of Itelian grows. The difficulbty of using true/false is evident.
Nevertheless, it is a ﬁseful device to test the student'.s 4range

of vocebulary and his knowledge of femilies of words.

Language Areas: Diphthongs and Triphthon‘gs

Skill: Speaking

Testing Device: Transformation - \

Instructions: ‘ ‘

Following the pattern of §gperez sjai, pronounce the tu form
of the foliowing verbs: ~ essere, andare, avere, potere, volere.
Comment: | |

Since the teacher is concerned here with how weil the
student can pronounce the diphthongs /ei/ and /ai/ and the
+riphthong / uoi/ , the grammatical change is mede &s obvious as
possible. The student may sey the forms. directly to the teacher

or record them on tape.

Language Area: Statement intonstion
Skill: : Speaking

Testing Device: Transformation




-107-

Instructions:

On the model of: ' Gli piace il vino?/Cii piace il vino.,
change the following questions to stateménts: Studis 1l'italiano?
vai a Roma?

Comment:. B

‘Gremmetical change is avoided in order to focus on the

student's ability to produce the statemépt intona:tion.

(9) ILanguage Area: Inflection

Skill:s Spesking

Testing Device: Transformation

Iﬁstructions :
Change the verb in the following sentences to the future
tense. Model: Studio 1'italiano. - Studierd 1'italiano.
1. ‘Ca.nta. 1la canzone.
2, Fa il suo lavoro.
3. Leggiamo il Buovo 1libro.
Answerg: 1. Canterd la canzone.
2, Fard il suo lavoro.
3, TLeggeremo il nuovo libro,
Comment: |
The senten;:es mey be given to the "s-budent orally, or he
may reed the_m from a sheet and say the enswers sloud. If the
teacher varies the person and the verb (as in this case); two
possible errors must be enticipated: tense and person. Items
of this kind can be more complicated; .for instance, they can

involve correct sequence of tenses in subordinate clauses, ete.
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Language Area: Culture (socisl institutions)

Skill: Writing

Testing Device: Completion

Instructions:

Write a short and socially appro.priate rejoihder to the
following: |

1. Diamoci del tu.

2, Sono lieta di fare la Sua conoscenza.

3. Buon pranzo!

Possible asnswers: 1. D'accordo.

2, Il piacere & mio, Signora.
3. Grazie, altrett.anto.
Comment s |
This item involves only one facet of the many-sided ;com-
posite that is culture. The student is being tested on his |
ability to react to expressions that fit commonly encountered

situations. Some latitude in the answer will have to be allowed

by the teacher (omission of "Signora" in answer to No. 2, for

example), but no answer should be allowed which would be

inappropriate in the social circumstances implied by the context.

Language Area: Phra_sa.l syntax
Skills Reading

Testing Device: Matching

Instructions:

Match each relative clause in» Column B with its antecedent

in Column A: T _ / !"E;

[Eraat )

e —
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Column A Colum B
1. Dov'? il signore a. la quale voleva comprare il

caffe?
2., E'venuta la signora b. il quale volevs parlarmi?

Answers: 1-b, 2-a.

Comment

The student is tested on his ability to maintain gender

across phrasal boundaries.

Language Area:  Sentence syntax
Skill: Reading
Testing Device: Matching
Instructions:
Match the clauses in Column B with those of Coluﬁm A to
meke coherent .sentences:
Column A Column B
1. Se avrd abbastanza 8. ti aviei comprato un bel
danaro : regalo.,
2. Se avessi sbbastanza b. ti comprerd un bel regealo. '
danaro - : ' ‘
Answvers: .1;b, 2-8,.
Comment s
The student is being tested on his' al.).il.itj 'l':o. recogni'v’ze
appropriate sequeﬁces of tenses in complex éeriteriqes. .
Language Areas’ Vocabulary |

Skill: ‘ Reading

Testing Device: Multiple choice
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Select the expression which best coniialetes the question,

1.

2.

Answers:
Comment:

The

Language
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Instructions:

Sai T

a. - il professor Marino
b. ‘la Francia
¢. nuotare

Conosci

a. 1'Italia
b, pattinare
¢, cucire

1"c’ 2"&0 !

distinction between .sa.gere and conoscere is being .

tested in context.

Area: Culture (Music)

Skill:

Reading

Testing Device: Ma.tching'

Instructions:

Match the operas in Colwm A with the names of their

composers in Column B,

Column A
1. ZITucia di Lammermoor
2, Ls Sgrw_ra. Padronat
3. Swvor Angeli_ca.
h, 1'Amico Fritz
- 5. ﬁofma
Answers: 1-c, 2-a, 3=b, lh-e, 5-d,

‘bene?

Column B

8., Pergolesi
b. Puccini
c. Donizetti
d. Bellini -
e, - Mascagni

e oum GER B

¥
pos
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Comment:

$

Matching is a well established device to test factual
knowledge. Other devices could have been used here; different
types of items could render the recall of the facts more or

less difficult. By using true/false items; we could present

[RP s
H ‘ T .

the student with the following:

o —
+

1. Mascagni scrisse Lucia di Lammermoor. &. True, b, False.

2, Un'opera di Giacomo Puccini & Suor Angelica. a. True, b. False.

b

We could use completion items such as:

1. ' scrisse 1'Amico Fritz.

prosnsd

(15) Lenguage Area: Grammar units

]

Skill; Writing

Testing Device: Completion

e )

. Instructions:

Fill in the blanks with appropriate verb forms to indicate

Jamoknning
.

& simple past tense:

1., Le ragazze venute,

iimtia §

2, I soldati si seduti.
3. Giovenni corso un miglio,

Answers: 1. sono, 2. sono, 3. ha

—— p—

Comments
f ..The proper ﬁse of the auxiliary verbs is a major problem
for students of Italian whose native language ;s English.. The
most difficult of these three items is the last one (Giovanni

corso un miglio, ) because the verb correre takes the
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auxiliary verb essere when it is intransitive and avere when

followed by a direct object.

Language Area:  Derivation
Skills . Writing

Testing Deviece: Completion

Tnstructions :
: B.‘illl in ‘the correct derivative suffix in the following blanks:
.. I mio fratell non vuolé andare a scuola.,
(My 1ittle brother doesn’t want to go to school.)
2, Un buon giocat guadeigna spesso.
| (4 good player often wins.)
3. I1 pane | fa il pane,
(The bread-meker mekes bread.)
Angwers: 1., ~ino, 2, =-ore, 3. -ttiere,
Comment:

The sentences must be chosen with care in order to insure

- that the student will be either completely right or completely

(7).

wrong in his choice of derivative,

Language Area: Style

Skill: ' Writing

Testing Device: Transformetion

Inatructions:
| e, S ———————————

_Change the following expressions to their informal equi-
valents:
1. Come si chiams Lei?

2. Arrivederia.

PR
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T : 3. Come stanno ILoro? : ~ ~
Answers: 1. Come ti chiami? 2, Ciao., 3, Come state?

Comment ¢

[Iee—
'

These items test the student's sbility to shift from
( ) formal to informal style. The choice of items must be care-
{ : fully considered to take into acecount alternate informal
expressions, such as the possibility of arrivederci for
( ‘ enswer No. 2,

(18) TLanguage Area: Culture

I . Skills Reading
Testing Device: Matching
Instructions:
Match the following suthors and works. Write the appro-
priate letters from the second column in the spaces provided

before the suthors' names.

e 1. Dente a. I3 Principe
- —— 2, Machiavelli b. I Promessi Sposi
—r 3. Manzoni c¢. La Divina Commedia
L, Guareschi d. Don Camillo

Answers: 1l-c, 2-8, 3-b, kL-d.
Comment:

Matching is a useful way to test specific literary knowledge.

4,3.3 @Global Testing

v

Some teachers prefer items which do not focus on one specific

.. learning problem; such items specifieally involve more than one skill,
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language area and testing device at the same time. This technique hss
been called "global testing." The following is offered ss a typical
example:
Instructions:
You will hear an answer to a question. Match it with
its written representation on your answer sheet and write a
question which could have provecied the answer.
Spoken Answer: Non ne ho.
Answer Sheet: A. DNon ne ha.
' B. ©Non le ho,
C. Non ne ho,
Second Phase:
Student writes (for instance): Hai dei fiammiferi?,
or any other question that could have preceded the a.nswér.
Comment s
The skills being tested in this example are listening
comprehension, reading, and writing. The language areas in=-..
volve tense identification (in the listening and reading
parts) and several problems in the writing part, such as the
partitive construction, vocebulary and verb inflection. The
testing devices are matching and transformation. In using
such items the teacher must be prepared to judge the con=-
sequences of each possible error. If the student misses the

first answer, his subsequent answers will also be incorrect.

There must also be some well understood procedure for classi-

[
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[PRRRE N

fying possible errors if the teacher is to'd:l'.scern the -
student's wesknesses. Grading such items can be difficult
if partial credit is given. Gio‘na.l testing may be used
effectively, however, whenever the student has acquired a
degree of moderate fluency and the teacher wishes to evalu- ..

i° ate his versatility in the foreign language.
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Chapter IV--RUSSIAN |
PREPARING TEST TTEMS

4,1 INTRODUCTION

ki "It is not easy to amass a large repertoire of effective test
.items. In addition to the difficult task _of_wri‘l.:ing unders'tanda.'ble
;n_'-st;'uctions- a.nd gredi'ble distra.ctors’,_ thé teacher must worry con=
stantly about how the test fits what he has taught. | In foreign-

languasge work, it is often desirabie for a test to sample all the

‘,langua',ge..skii-,l:s ; on '~.s.u_'£:h a ‘test, - testing devices must be used which

-are apprc‘)priate to each skill. We hope that the teacher will find
'-.,'f.'bhe following secfiohs helpful in making his own. test items. This

. manuall'__ claims neither novelty nor completeness, In Chapter IV, we
have ‘tried, first, to be exﬁlicit about the essential elements of
. successful foreign-language tests and then to organize th@ into &

useful working outline accompanied by concrete examples.

4,2 THE ESSENTTAL ELEMENTS OF A TEST

4,2,1 There are three basic sets of elements in any language test:
(1) ‘the language skills, (2) specific testing devices, and (3) the

particular 1anguagé areas to be tested.

Y,2,29 The Language Skills

. 4,2,2,1 Teachers generally recognize four findemental skills:
(1) 1istening comprehension, (2) speaking, (3) reading, and (L)

writing, In a.udio-ling'ua.l' proérénis, listening comprehension is cone

.

. '
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gldered to have primacy over the others. The position ‘taken is

]

] ~ " that oﬁe cannot speak, read or write meaningfully in a language

] without being &ble to understend that language. The other three
gkills are also interrelated, but it is not clear that speaking

is as importa.nt for reading and writing as listening comprehension
is for all of them. Even in the native languege, the reading skill
4. is often--perhaps always=--more highly developed thé.n the ability to

T write.

P

4.2.2.2 Tests must take into consideration which specific skills
are to be evaluated. . When the reading skill has been the main cone
cern of the course, for instance, tests should not emphasize .1isten-
ing.comp‘r'ehension; in audio-linglml‘pmgrams, which gez;efally begin
with 1istening comprehension and speaking, ‘reading and writing should
not be tested in.the early stages of instruétion.

4,2,2.3 Of the four skiils,' 1istening comprehension é.nd reading are
easieat to evaluate o‘ojecti%rely. Thé difficulties inherent in teste
ihg w.'r:;l.ting. and speaking are i'eadily apparent. With listening and
reading it is:a comparatively simple matter to control the student's
regponses, but it is difficult to do so when the studént is to react

orally or in writing, Judgment of spoken and written responses in-

pesd el hd ed beed ek e

volves much personal interpretation by the teacher; it is difficult
te restrict the student to only ore correét response. The burden of

grading and administering' oral~response tests makes them unwieldy;

g pa

although written answers are somewhat easier to grade, ‘they are Just

a8 diffidult to control as spbken responses. Having a number of

1
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teachers grade written responses may actually increase the degree

of subjectivity, although some experts d:‘usta.fgree.:L

4.2.3 'Testing Devicen

L, 2.3 1 The most commonly used dev1ces in forelgn-language testing
are: (1) multlple-cho:Lce 1tems, (2) completion items, ( 3) matching
sets, (3) true/false items, (5) translatlon, (8) d:.ctatlon, and items
involving (7) expansion, (8) transfomation,'and (9) substitution.
The 1ast three are especlally useful to test speaking and writing,

of +he other dev1ces, truejfalse items and translation are the ones

most often debated. Tt is very difficu.’l.'t to phrase & true/false iten
80 that 1t is clearly and unques;lonably true or fa.lse but not trans- -
'parently sC. Translatlon ‘has several shortcomlngs. Us:mg translatlou
| from the native language 1nto the foreign langu.age to discover the
Sjtudent's control of specific problem areas (the use of certain cases
with speciel ver‘bs, for exat_nple, in Russian) 1s ineffecfive in cases
where the student cen find an alternate possfbil:.'by (a synonymous verb
taking a dlfferent cese, in th:Ls :Lnstance) Although transla'blon from
-;the foreign la.nguage to the natlve 1mguage is easier to control, its.

effectlveness is also somewhat 1im1ted 'because the student can usually

1See, for example, The Measurement of ertlng Ability by Fred

©  Godshalk, Frances Swineford and William Coffman, College Entrance
Ebcam:matlon Board, New York (1966). = The articulation of noxme

- for written composition differs from language to language. For
an illuminating discussion of procedures, see How the French Boy
Learns to Write by Rollo Walter Brown, Harvard University Fress
519153 y repr:.nted by the Nationsl Council of Teachers of English .

1963
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find clues to the meaning of the phrase or word to be translated in
language features (context, word order, etc.) other than the specific
feature being tested. Therefore, uniess the ‘ceacher can control quite
strictly the context of a parbicular.-word or phrase, it is difficult
to determine the student's actual command of the ma.'i:ter being tested,
Eb:tenéive use of translation is obviously subject to attack in any
curriculum thet consciously émpha.sizes direct use gfnd knowledge of the
foreign langusge with as little recourse as possible to the student's
native language., Perhaps translation is more accurately a specialized
skill tha.n a testing device, There is certainly no proof that the
ability to understand, speek, read, and write & foreign language also
guarantees the ability to translate freely 'bet_ween __tha.t language and
one's own language. Indeed, in institutions with a sound foreigne
1angua§e program designed for specialists, translation is often taught
in a separa.té course to which students are admitted only after thej
have demonstrated & command of the other skills;

4,2,3.2 Multiple-choice items (i.e., choice of one correct answer

from two_or more possible ahswers) and matching sets are easy to
controi s:ince variation in answers is s‘crictlﬁr limited. To be .
effective, multiple~-choice items must have distractors which are
sufficiently similar to the correct t;ht;ice to. a.ttra.ct_' the student

who does not really know what the correct answer is. Incorrect
answvers can.‘ reveal the individ@ student's problems. A wrong choice
betveen_,c_;'ro.n_ - and -CTOJB or 6pa'r_ and 6paThb in Russian, for
example, may mée;n that the stuﬁen't; needg more pr’éctice in distinguisﬁ-

ing hard from soft consonants. By increasing the number of possible
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answers, the teacher can gain more information about the individual

student's weaknesses and needs.

4.2.3.3 There are two ways of cohstructin_g matching sets: (1) the
sa.me ntn;lber.of items Imay be. supplied in each of two columns, or (2)
'more"items may appear in the column fi‘om_ which the "answers" are to
~ be selected, thereby .lea.ving & reeidue when the answers have been
chosen._ In either case, matching is a type of interlocking multiple
choiee. Guessing, hovever, can be a factor in both matching and
'multiple-chovice _items. A fomuia for penalizing random choices can
be used; i% shou.ld be explained to the students in an effort to dis-

- courage them from making irrespons:.ble guesses,

4.2.3.4 Expansion 1tems test the student s knowledge of the con-

struction of sentences in the foreign language. The _S'tudergt may be
asked to eipand a sentence in a number of different ways. In the
follewing exampie, he is being tested on his knowledge of pessessi\_re
modifiers.: | | |

.Instructions- You will hear a pa:i.r of short sentences. Add
the appropriate possessive modifier to the second
' sentence, referring to the owner indicated in the
first sentence.
Student hesrs: - Bor rcnm"e{ Mpama. MHsam 8aGHJ KHUTY.
Bo;‘ Terpads Bopuca, Mzar Bo3EMET TeTpPazb.

Answers: IBan 3a6Ha CBOK - KHUTY.
' C " HeaH BO3BMET eI'O KHUT'Y.
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4.2.3.5 Transformation items are particularly suited to evaluating

writing, The student is given instructions and a niodel;_ for example,
he ig given a sentence with a verb in the present tense to be changed
to a past tensé. A series of sentences followsl with the verb in the
present tense which the student is to gha.nge to the past., Trans-
foma.fioﬁ items can be written to test more complex matters such as
making active sentences passive, inserting subd;:dinate clauses into
simple sentences to make complex sentences, etc. It is always ad-

visable to furnish a model item as part of the instructions.

4.2.3.6 substitution items, the student is asked to replace a

wofd, part of a word, or phrase with _a.nothér;

-

L Instructions: Replace the underlined words with others
vhich are equally correct.

.3; Sentence? Mu ews e sHaeM Beex CTYLASHTOB.

Possible Ansver: Mu ews He SHaeM BCeX AeBYUeK.

4.2.3.7 Dictation is a well-known device in foreign-language

B
f '

instruction. However, it is difficult to grade straight dictation.

Jrc g
f

‘The teacher must decide how to sort out and weight each student's
individt_zal errors, One way to avoid many problems is to give the
student & partially filled-in answer sheet. As the teacher reaés the
{ | dictatibg,_ the student’ writes in only what has been omitted fmﬁ the
text he has before .-'him." The blanks may become more nimerous &s the

- - student progresses in his ability to take dictation,

Z»_ 4,2.4 The Language Areas

h,2,4,1 The third basic set of elements involved in the preparation
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of foreign-langusge tests, the language areas to be tested, is the
least clearly defined and by far the largest of the three. Opinions

about the relative importance of various language areas differ widely.

4,2.5 Contrastive Analysis

4,2.5.1 The student's native language is carefully contrasted with

i._'tﬁe f-reign 1aﬁgu§ge he is ét;_ﬁdying_ becaﬁse \i-t: is believed that:,.tl-;e

language learner will {nake numerous predicta.bl‘e. errors when he in-
correctly transfers the hebits he has acquired in.his native 1angu§ge
to the’ language'h.e is sftlxdyi.ng._ In other words, the’ léarner tends
to express himself in the foreign language in terms of the rules of
the language he slready knows. He will automa.j:ically assume fhat-
vhatever is not clearly different in the foreign ianguage is the
seme as in his 'owﬁ language. A thorough .krlowledge of the differences
that exizt between 'the two languages ‘can thé'z;efore help 'the teachef.

to anticipate problems.

4,2.5.2 A foreign-lahguage test could well consist very largely of

itemé on the areas where tﬁe two languages differ. If the teacher
knowé; for exempie, that Russian gra'mmafical- gender is different from
English gender, he can expect gender to be a pmble_m for the English-
speeking learner and may therefore devote. a large proporticn of his
tesfing to gendér in the early stages of insfruction.

h.2.5.3 Whereve'r the native language of the stﬁdent has a feature
which is lacking or simpler in the foreign languege, the problem is
relatively easy to solve. %Wﬁere Russian has no articles, for examp_.e,

'Ehglish has & comparatively complicated system. As & result, the
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English-spesking learner of Russian has tollearn to express himself

without articles while the Russian student of English has to learn

to use correctly the English definite and indefinite articles.

h,2,5.4 Both the contrasts and the ways in which we state them

depend on the theoretical premisses we employ in our contrastive

analysis. We suggest the following outline as a good guide to the

arrangement of basic language matters:

I‘

II.

IIT.

Phonology (Sound System)
e. phonemes (distinctive classes of sounds)

b. distribution of phonemes (including diphthongs and
consonant clusters)

c. intonation (pitch changes in the voice to indicate
gtatements, questions and emotional coloring)

Morphology (Formatior of Words)

a. morphemes (the besic wmits of grammar)

b. inflection (changes in words according to nmumber,
person, case, etc.)

¢, derivetion of words (fommation of new words by come
pounding or by the addition of prefixes and suffixes)

Syntax -(Arrangements of Words in Larger Constructions)
a. phrases
b. clauses

c. sentences
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l& 2.6 Vocebulary

Thr-*- size and nature of a student's vocabulary is obva.ously
importent in languasge teaching. \ Various word counts exist,® but
there ig gurprisingly little agreement ebout what words should be
taught at each level of lengusge ingtruction. However, since the
teacher must test vocabulary, he shoﬁld select_*foca’bulary items as
shrewdly as he can to teet those items that secem most useful. For
purposes Qf cl&ssificat'lon, idioms should be included in 'vocabulary

It is also of'ten useful to group worde into families or genéral

categories.
b.2.7 Style

‘Russians meke systematic use of & number of different styles
of discourse of va.rying degrees of fomé.iity and impersonality,
'bot.h orally and in writing.‘ Some distinctions in style affect even

basic grammatical forms.‘., Such 1is the case with the forms of polite ¥
' and famlliar address in ﬁt’:tssia;i. At 1'¢as.tb_the most’ imporfa.nt dig= :
ti_nctions of style are treated in_most language texts and should be -
tested. | I o . . i

2an interesting study has been done for English at Browm
University (see the forthcoming publication, Computational -
Analyses of Present Dey American English, edited by Henry '
- Kucera end W. N. Francis). 1n a text of 1,01k4,235 words, there ==

were only 50,457 different words; k2,540 of these occurred only .
ten times or less. . _ ‘ ;




-125-

2,8 Titerature

Literature is generally considered an essential part of foreign=-

language instruction. In audio-lingual programs literature is not

ignored; rather, it is not treated until students can read with some

ease and with sensiti'vity to iiterary values. _The éhbice of specific
literary selections varies, of course, from teacher to teacher and:

from class to class.

h,2,9 Culture

There is no generally accepted, useful definition of culture in
the context of foreign-languege teaching. Culture is u.nde;"sfood

either in a narrow sense, meaning und_ez‘sté.nding of the literary and

Fomd e i peY SR

artistic values general among the educated speskers of é.'language,

or it is extended to include the whole way of life and the history

| |

of a people, the geography of the land they live in and their

o'y
N .

political, religious and social insti’..“ions, Teachers seem to
agree, however, that culture is an essential part of language

instruction and that they should test their students on it,

s —— ] Jm——




-126- -

4,2,10 A Brief List of Tanguage Areas
| The following list of langusge arees is offered:
(1) distinctive sound classes (phonology) (e.g., the stressed -
' ‘vowel sounds inf TaM, eneT, Mez:, Bmxy, oM. :
hard vs. soft consonants, ‘ete ), ‘ .

(2) orthography (e.g., unstressed vovels);
(3) - consonant clusters (e.g., UL , double consonants, ete.);
(4) * statement intonation; |
(5) qu:astion intonation;
(s) i:e.sig grammar units (e.g., cases, aspects);
(D infiectional procedures (e.g.‘, .nomina.l inflection);
(8) derivation (el..g. » formation of diminutives, ete,);
(9) phresal syntax; |

-t (_10) n;ansél_ syntalx;v

“(11) Lentence syntax; | C - .
(12) vocabulary (including both single words and idioms); ,
(13) style (e, g., 'colloquia.l' vs. '1itera,ry Russia.n),

(1%) 1iterature (names of welluknown writers, rea.ding ‘
: selections); ‘ . -

(15) culture (accepted ways of spesking in specified social
situations, ways of addressing officials, etc.). : i

The list i1s open; additional festures can be added to it and

the ones given can be made more detailed, . -t

[
‘

b o

[

'
(RS
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4.3 WORKING OUTLINES FOR TEST WRITING

The skills and teéting'devices have been errsnged on the

following chart:

Chart No. 1: Skills and Testing Devices

Skills ' - Testing Devices
MG MA |7/F{ TR | DrC|EX
Ligtening
Comprehension| X X X X
Speaking - X1 X X X|X] X|X X
Resding X . XIX1 X X
Writing X1 X X|] X| XX} X X
Key: MC - multiple choice T = transformation
CO - completion SUB - substitution
MA - metching RA - reading aloud
T/F - true/false EC - extended composition
TR - +translation R = repetition
DIC - dictation X =« effective use
EX - expansion

An examination of the chart leads.te some generé.l observations on
the appropriateness of parti.cular tes‘éing devices to specific skills:
(1) Generally spesking, completion items are hard to control.
In ordér to assure o'b,jectivity, completion items must be restricted
to ebsolutely unambiguous possibilities., (Visuals caﬁ be useful
for this purpose). |
(2) Arbiguity is a ;na.jor problem in true/false questions.

The teacher should be 'e'spec:lally cautious in his use of ungrammatical
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sentences which the student is to identify as "incorrect." Just as
correct stimuii arpear to reinforce learning, incorrect stimuli may
create uncertainty where the. student is well prepared. |

(3) 'The use of tranmslation to test all four skills is open.
to guestion., Problems arise in restrictiné translation so as to
test only specific points, Translation can also be considered a
distinct skill; -as such, it, too, can Be t;ested' by a puml?e?: of det
vices, such as multipl: choice, completion, ma.tchingl and true/false
items. |

(4) Expansion and transformation items are useful devices
for tesfing speaking. and writing, but they are inappropriate de-
vices for testing the receptive skills of listening and i'eading.

It is reasonable to suppose that some testing devices are more

sultable than others to pupils of different ages. - In the gbsence '

- of evidence from controlled experimentation, the individual teacher

- must rely on hivs own judgment.

L4.3.1 Chart No. 2, combiniﬁg language areas and skiils, is a check
list for.the preparation of test items. By f£illing it with gctual
test items of different kinds, the teacher can achieve a broad
coverage of 1ariguage problems, .The following samples illustrate
item compdsition. Each ’itgm ig numbered in cmsé reférence to

Chart No, 2.

b g

[Ty
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Chart No. 2: Langusge Areas and Skills

: Language Areas a Skills

. ‘ Listening S. . '

| Comprehension) peaking . Reading Writing .

| eronemesy | @ | 5 |

i Orthography (19) ' _ ' (19)

; Consonant

2 , Clusters o : (5)

7 Statement N ‘

i Intonation (%) (s) '

E ngz:ig:tion . () ,
Grammar Units ,

‘; (Morphemes) (12)

:‘ Inflection (8)(9) (8)(9) | (8)(9) (8)(9)

H Derivation | .(10) . | (10) 1) | (20

- Syntaxs . ' o ’

.?L . Fhrases (2)(6) | () (2)(11){12)
Syntax: . ' :

z | Clauses (2) (2)(13) (18) - (16)

' Syntax: 1 (2)(7) |

Sentences f2)(7)(8) (7)(8) | (8){1k) (7)(8)(15)

|Jocabutary (1)(2) | (1)(2)(28) | (18)
Style I R (17) (17)




-130-

4.3,2 Sample Test I*tems

(1) Language Area: Vocabulacy

Skill: " Listening comprehension

Testing Device: Multiple choice

Instructions: You will hear several questions in Russian one
time each. After each question you will hear four
short responses to the question. These also will
be spoken only once. After you have heard all
four, put down the letter (a, b, ¢, d) of the
response best suited to the question.

1. HKak Zoaro BH cTosaM B odepeAu?

a. Buepa,
b. Be& yTpo.
c. B uasc,
d. B I'TMe.

2. I'me moxymamwT OPOAYKTH?

a. Ha zaBoge.

b. B ractponome,
C. B recTopaue.
d. B amnrexs.

-3, Xoture moitTu Ha xoumepT?

a. C ynosoaswscTBHeM!
b. Bor gmocazal ‘
c. Beero xopouero!
d. IloszgpaBasp sac!

Answers: E 1. b
§ 2. b
! 3. a
!
Comment: This item could also be used in written form to

test reading.
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(2) Language Areas: Vocabulary/Syntax
Skill: " Listening conpreheicion

Testing Device: Multiple choice

. Instructions: You will hear twice a descriptive passage of moderate
-difficulty. After you have heard the passage you
. will be asked five questions ‘on the passage. Listen
“to the choices, thea select from the .choices the
. rveply which is correci according to the information
i in the passage. Mark on your amnswer sheet the
' letter wkich corresponds to your choice,

ABecTH KUJIOMETPOEB K CeBepO~-BOCTOKY 01 MOCKEBH .HAXO-
AuTcsa xoaxos "Hpacmu#t oxTaGpr", Boxpyr KosX038--CILIOU-
wo#t mec, woTopu# cocrouT Goupme# uscTrh we esedf u Ge-
péa, ﬂec,,§an n Beaze Ha ceBepe Poccmk, za¥r ocobennui
XapaxTep ®u3HK ange#t B sroit wacTm 3emun,

Iloura B ®»TOM palloHe He OUSHBR Xopola, HO KOJXOBHHE
noJsa--6Jarogaps Hayxe--ZawT AOBOJBHO XOpollXe yromam.

B xosxose mpoM3BOAWTCS POXb, NIMeHMNA, OB¥C I K&p TolKa.

YacTHHEe ONOPOAH KOJXOBHHKOB JaKT BAOGABOK OBOUM--~K&IY-

¢y, JAYK, MOPKOBER ¥ OPYypPuUH. .PPYXTOBKX AEPEB6B HOT, IO~

- . v TOMY YTO EUMH CJMIIKOM CYPOBHe, '

JoMa u Apyrue BASHMR B KOJX086 Bce ZepeBanHHe. Kpoue
YACTHHX ZOMOB €CTh IP&B/GHHe KOJX038, B OLHOM 3ZaHMK Ha-

. yaJpHas WKoOJa, JeTcKuiiccam u 6uGanOTOKA, M .B OTAEJNBLHOM
aZeHMM, BaJ zJas cobpaHuit » TaHues, Hegzasexo oT Koaxosa
ecTh MaJeHBKad CTaHUUL, rne MOXHO GeCTh Ha noess B Mocksy.

Ha roaxose "Kpacmui#t oxTa6ppr muB¥T--ecam CUMUTATH. geTeit--
MONTOPACTA YSJAOBEK., XOTH PAGOTAKNT BCE BOPOCJHE JNAM,
Buerja eCThr HOAOCTATOYHO pafouux, OTO OBRCHASTCH. OYSHD
IPOCTO: MOJOAHS JKWAK He XOTAT OCTABATBHCHA B AOpPeBHe, B pe-

' 8YJNBTATE YErO KOJX08 TEPAOT GOmee NOJOBUHH cBoeﬁ MOJIO=-
ngxn..

Student’ hears- (#1) Ceftuac cuaymattre aonpocn. ‘BontpocH "nos'rbpa-
. . mTes, TQJBKO onnn paa.- Bonpoc noMep onnn-

. ' ' f'_B nanoﬁ qacrn CCCP Haxonnrca KOIXOB "Kpacnﬂﬁ oxradpb"?

a. Ha mre.v'~' S .
| : -~ b. Ha cesepe. '
L . Ce. Ha Bocroxe. '

' ;(#2) .Boripoc HOMep ABa: | QTo zasT ocodennnﬁ xa-
L : o paxrep EUEHY amneﬁ B ROJIX0867

'é. -Oxpyxammne Jeca,
[ . ' b. Bamexme os¥pa.
c. Koporxme Jsera.
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(#3) Bompoc mHoMep Tpu: Ioduemy HeT (PYKTOBHX ZAe-

ae
- b
C.

. peBbEB B KoJuxose?

llousa B sTOM paliome Tawkas nioxas.
3umoif CaMIIKOM XOJOAHO B KOJX036.
Koaxos me HaoHaueH ZJsi Tmpou3BoZcTBa (PYKTOEB,

(#u4) Bonpoc HOMep. qermpe- Ecam cuuTaTh zereill,

CKOJIBKO YEJOBEK XMBET B KOJXO03€ "Rpacnnﬁ
oxradpb"9 . _ .

a. Oxoaokneyxeor.

b.
Ce

L (#5)

da.
" b.
c.

Comment :

Language Area:
Skill:

Testing Device:

Instructions:

Example:

CTo TATBEECHT.
MeHbme cra.

Bompoc HOMep naTh: IloyeMy KOJXO3 TepseT
GoJBlle - TOJIOBUHE eBoeii Moaogemu?

B 1OJX036 HeT AocTeTquo paGoTH,

‘KHGHB Jyuille B APYyT'HX ZePeBHAX.

MosozsHe JIOAM NPEANOYMTANT XUTH B I'OpoZe.

This is & difficult type of item. It should be used
only when the student has acquired a rather substantial

. amount of Russian. Items of this sort can also be
easily adapted to test reading

. Sound’ classes (phonology)

: Listening comprehension "
True/False
You will hear a nunber of Russian words. Listen
especially to the first consonant. Indicate whether

it was. hard or soft by writing h for hard, s for
. soft on your answer sheet. Here is an example:

nans

You would write s on your answer sheet.

N

PO

M

> art

v i
! :
far——]



- Student hears:

 Answers:.

(%)
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1. ~-08fux - L. ‘zom

2, 'Ben - : S, TBMA
3. aary

1.h - 4.h

3.8 R : '

Comment :

‘Language Area: -

331113

!estiné Device:

‘Instructions{

Items of this kind are best considered modified
rue[false items. The student is asked to write
h meaning "it is true, that the consonant is hard"

-or s meaning "it is’ is false that the comsonant is

hard’ it is soft "

Intonation

-vListening comprehension

Multiple choice

You will hear a number of utterances in Russian.
Included are neutral statements, emphatic statements,

. and questions. 'As you hear each, indicate on your

answer sheet the type of utterance it is.- Use N for

‘neutral. statement, E for emghatic statement, and Q

~ Student hears:

Answvers:-

-for guestion.

1. H ZaBHO BaC He BUZOA!

.2.-‘BH anraan ary xnnry°

3; 'Bopnc MORBT”BTO»RVHHTB?
ht' Mapns onsTH ccopnaacb c nonpyroﬁl

5¢ qupa GHI qereepr.

A

3 3,..Q1 e

Comment ;

The. Russian utterances can be presented quite rapidly,
since the. student is listening for distinctive

" melodies more ‘than for lexical or grammatical features.

By moving at a fairly rapid pace the student is
prevented from cross-comparing his answers, so that

~ the teacher can be reasonably certain that he has
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(6)

Lenguage Area:
Skills: '

Testing Device:

1nstroctions:

Student hears:

Answers:

Comment :

Lsngoage Areaé

. Skills' |
Testing Device"

' ;nstructions: ‘
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answered on the basis of his first impression. If a

large number of utterances are presentnd, it is
always clear whether the student recognizes the
contours. If he does not recognize some or all of
the contours, a large number of responses makes
clear precisely where: the diftlculty lies.

Sound classes
Listening comprehension/Speaking

Repetition

'You’will hear several sentences. Repeat each

sentence, imitating the speaker s pronunciation
as closely as you can.

\1. Cams ®uBST 8Zech YHe WLECTb MOCSLEB.

) : . .
.2, ~ Ha cTene Bucesc IecCTh CTAPHX KAPTHUH..

3. Bee qexn nrpamr B IIAXMATH.-

' The teacher liatens for the following

s m, w
2. €T

3. x

This same item could be presented in written form.

It would then test two abilities: the student's
ability to interpret Russian orthography correctly

"and his ability to pronounce the language acceptably.
Syntax (phrases)

'Speaking/Listening comprehension

xpansion

1You wil1 be given several simple Russian sentences,
.-one at’a time. After you hear each sentence you may
‘repeat it aloud once to help you remember it. Next
‘you will be given an adjective. Insert the correct
form of the: -adjective into its proper plcce in the
‘;sentence. You will then be given a Russian number. .
from one. to five. Insert ‘the correct forms of both
the adjective and the number into their proper Places
.in the ‘original sentenceo Remember to make all

"necessarx changes.»

!
[

| SO
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Student is told:

Student is told:

Student says:
:'Student,ié told:-

. Student says:

.Student is'told:

Student is told.

._Student saz

Student. is told:

Student says:

_Student'is:told:-

‘Student is told:

Student says:

" Student s told:

)

" Testing Device: . °

‘Skills:

Student says: -

- Comment s

(1) 4 R&nnn PySauKy.
HoBHH '. .
¥ xynna_nbsym pPy6 alky .
- TpH

1 KYymuJ TPY HOBHX DPYOalIKM,

(2) ZHaitre nM'crakgﬁ BOZH.
GOmeoﬁ .
Haﬁre uM GOAbmoﬁ cTaKal BOAH.
ABa

Dathre uM zBa Goapusx crara 18 ﬁOAJ.

{3) : M Bugeau ‘meBymKY.
KpacuBHi . |
' Mu BuZean KpacUBY® teBymRy.
. YeTHpe
Muﬁéndean‘Qernpﬁx KDPACUEBHX Aésymem.

This type of item can be recorded_éo'that the teacher
can play the students' responses back a second tine

- to evaluate their promunciation, intonation, fluency, etc.

Languagé Area:

Instructions:

Syntak (Sehtences)

b, Reading/Writing, or:
‘tListening cdmprehension/Speaking

Transformation

You will be givéﬁ seVerél sentences. You are to

-change each sentence.so that the'present subject

will appear as an object, and the present object,
as subject in a new sentence.' Here is an example:
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Example: . . Ox Ges Mems He moHasr,
Answer: 51 Ges Hero He moi#ay.

1. AJexceeB Buepsa OHJ Ha JeKnuu ¢ Huxol,
2. Oma »To cpesaxa JJaa Hac,

Answers: -~ 1. Huna Byepa Onua Ha Jexuuu ¢ AJexceeBHM.
2. MH oTo cZesaeM Zuas ned.

Comment : _ Items of this type can be presented equally effectively
orally or in written form. When they are presented .
orally they should be "administered so that the student's
‘responses are recorded to enable the teacher to
evaluate - them with care.

(8) Language Area: Syntax (sentences)/Inflection

Skills: B Sneaking/Listening comprehension

Testing;Device; Transformation R

Instructions: You w111 be given several Russian sentences. Each
' : sentence contains only singular words or only
- plural words. You are to make all singular words
plural, and all plural words singular. Here is .an
example' .

Example: _ C'rynen'rxn YUTaN® JOMS8..
. - . Answer. Crynen'rxa vn'ra.na zxoma.

"S‘-udeut hears. (#1) B'rn Jnozm xozm'r B xopomnM nox'ropaM.

’ ~sq;udent saXS' oo B'ro'r *xe.noeex xozm'r K Xopouemy zzozc'ropy.

(#2) tIei’i BTOT rc.motx‘?
‘{bn e'ro x.moqn?

(#3) Rpome s'ropo anwmuannna, B nameﬁ wxoJe
_HeT MHOcTPaHma, ’
Rpoue BTUX QHPJMYAH, B Hamnx mxo.nax
z-re'r nHochaHueB. ‘

Comﬁentﬁi,; _‘;*{Items of this type ‘can also be used to test writing
' R "“df(and reading, incidentally)

) Lenguage_Afeaﬁfi_Inflection

Skills: . Speaking/Listening comprehension

Testing Device:. Transformation
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' Testing Device:

Inszrxuctions:

Example:

Ansvers:

Comment :

Language Area:
Skills:

Instructions:

Example:

" Student hears:

Answers:

Comment :
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Youv will be given several sentences in which the _
verb forms are all of the past tense. Repeat the
sentences changing the verbs to the present tense.

Kakx BH 2TO Aeaaan?
Answer: Kax BH 2TO ZesaeTe?

1. OTem BSJ CHHKA B IApPK,

. IloyeMy TOXBKO AeBYyUKN TaHueBaJau?

2
B, DTr JNAE UCKAJY KOMHATY.

‘1. pegdT
. 2. ~ TAHOYOT
3. uuyr '

Items of this type can also be administered in

‘writing to test writing (and reading, incidentally)

Derivation

Speaking/Listening comprehension
Transformation

.Yeu wiil hear a number of statements containing
diminutives of names. Repeat each statement

substiiuting the full forg of the name.

Cama ceftyac GoaeH.

Answer: Axnexcauzp ceﬁaac 6oaen..

e Y Oay HET KOHBKOB.

. Mama‘renepb B Mocksme, -
- Mz ¢ Bosoff momam Ha BHCTABKY.
. §fl mosmomw I'puile CeNroAHT BeuePOM.
. ¥ OxbI'M HeT KOHBKOB, .
. Mapua Temepr B Mockse.
. M'eGe Bnannunpou oMY Ha BHCTABKY. .
. S noaaonm Ppnropnm ceronna ‘BOYOpOM, .

:It seems” best to stretch the notion of transformation
~to include. phenomena of this sort. Items of this
‘kind can also be -administered in written form to

test writing (and reading)



(11) Language Area:

Skill:

Testing Device:

 Iostructions:

‘Answer

Comment :

'12) Lan'gﬁage Aree:
Skill:

Jesting Device :. K

" Instructions:
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Syntax (phrases)

' Reading '

True/ E‘alse

Indicate whether the two sentences have the same
meaning by . checking true or false.

Moa KHETa B mxmﬁn.

Kuura y MeHA B mna@y.

( ) True
(x) False

As indicated.

If the student answers this item on the basis of
understanding (rather'than guessing), it indicates
that he is aware that y-constructions are prepositional
phrases with adverbial force, structurally. incapable

- of modifying nouns. The meaning of both sentences

is close, to be sure, but the first person is present
in the subject in the first sentence, in the predicate
in the second, and there is no meaning of possession
whatsoever in the second sentence. '

) Gratmnar units~

‘Reading .

Multiple choice

Place an X in the parentheses before the preposi.tion

,which correctly completes each of the following

8 entx.nce g.

1. Mambummn uAyT Aomod . mowm.

() mo
_.( o T
Us

S
e

"‘%nbs_

N " ~— 'V VV‘

‘1,2, “Cobara yGexmaxa: __ ~ yroa, s e BuLeJa,

xyna oHa cnparaaacb.

2) e
( x.) ‘ag v -
() mo
(. ) mmpo

Sl f



Comment:

Language Area:
Skill:

(13

Testing Device:

Tnstructions:

‘Answers:

(14) Language Area:

"Skill:

Testing Device:

Instructions:
1.
2.
O .
Answers:

Basy,
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This item can also be considered to test knowledge
of phrase syntax.

Syntax (clauses)
Reading
Multiple choice

Place an X between the parentheses before the form
of the relative adjective which correctly completes
each of the sentences.

cTOUT H& CTOJEe, MHEe IoZapuJaa MAarTk,
KOTOPY®

KoTOopoH

xoTopas

KOTOpOMY

()
( )
(x)
( )

OTo Jnau, . HeJab3s BEPHUTH,

() koropme
( ) =xoropux
; KOTOPHM

KOTOPHMHK

(%

(

As indicated.

Syn;ax (sénfences)‘”
Rgading | |
Multiple choice

Place an X in the parentheses before the verbs which

correctly complete each of the following Russian
. sentences.

Ham noofemanau, 4YTO 'K HaM CceToAHS

_BeuepoM NO acnore zomoif.

() sswm
( .) oaumwmm 6m
(x) saltgyr
( ). saxogsr
Bgepa“ﬁoabp M HeJbBS . cnaTh.,
’( ) Gux
{ ) . Guaa
( x) Guxo
(). Guam

"As indicated.
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'(15) Language Area: Syntax (sentences)

Skill: . Writing

Testing Device: - Transformation/Expansion

Instructions: Given below are several groups of words. Write one
- sentence for each group. All the words in the group
should appear in the sentence, but you may add such
- others as are required to complete the sense of your
- sentence. - '

1. mncs,3636ao, TOpO&
2.  nofttu, sec, Ipuc

3. xoTeTh, MOAAPOK, OPaT

Possible Answers: 1, .a, Kariad ®uBET B ropoZe, OKOJO BOK3aJta.
: ‘ b. Omx ®uam oxoJuo ropoda.
" 2.-a. JaBaliTe noiiz8m B Jsec 3a rpuGamum,
' b,  Moxozgue apAx ToWluM B Jser, 38 rpudaMmu,
3. a. .Kro xower KynnTe IoZapokr pJusa G6para?
"~ b. Mot 6pur XoTes ®RYynuTr nozapox B ['VMe,

Comment: ~ Many correct sentences can be written using the words
- supplied. The problem is essentially global, since
‘the student is permitted to add words. A variation
 on this type is to require that the ‘responses be
_connected sequentially, so that the end result is a
dialogue or a paragraph rather than separate, unrelated
. sentences.

(16) Language Area: ? Syntax (clauses)
' Skills:-qve_;uk';Writing/Reading

- Test g Device°‘;Transformation/Expansion;

_‘fGiven belowia e'several sentences containing

' . adverbial participles ("gerunds"), These have
. been underlined. Rewrite each ‘underlined particinle
»cas;an bial clause. N )

: g Instructions.

Example: Hosnaxounamncb, Moaonue Amnn craan xopomnmn npyasamn.

Rorna noanaxomnancs
Rax Toasxo noanaxouuuncb

[RR—

e
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1. CHAB TeJedOHHYKH TDPYOKY, Anexceﬁ HBanoBuy
_ Tuxo ckasaa "auauao",
2, He Haﬁga pafOTH B Hbm-MopRe, Moaonma A0AR
peunJan noexaTk B Kauudoprumn,
3. 3SapBTpakasg, OH CJylAT HOBOCTH N0 paziuo,

Ansyers: "1, HKorza cusa .- -
: ' - 7 -Ka® TOJABKO CHSJ
‘2, ToToMy, 4TO He HaUIM _
Tox xax He HalLIK .
3. loxa oz 3sBTpaka’a ' R
B To BpeMs, Kak 3aBTPaKa]

Comment : - An item of this type, where several stylistic
: variants are possible in the answer, can be used N
only with sophisticated students.

. (i7) Language Area: Style
. Skills: Writing/Reading

Testing Device: Extended | composition

Instructions: - Given below 1s a short descriptive passage in Russian.
e - Using this passage as. a basls, write a dialogue of
at least four lines.. Some material may be added, and
it is not. necessary to include in the dialogue
‘ everythi.ng that appears in the passage.

Moﬁ oren MGX&HMR. OH pa6oraeT B Macrepcnoﬁ C HuM pado-
TANT 1 APYyIEe MeXaHWKU, . B Macrepcxoﬁ IIOYMHSIOT aBTOMOOCHJAN U
TpysoBUKu, HHOrza oTen MHe NOBBOJARET XOAUTH B MACTEPCKYWL,
fl oveHr JawGIaw HAGIWAATH, KAK TaM .IOIb3YOTICT nncrpymenramn.
Korpga a:B Macrepcxoﬁ f Bcerna CJYMEDCB MEX8HMKOB, ITOTOMY
qro TaM onacno.s:h:wu : -

Suggested : '--l“ne padoraer Tsoﬁ o-ren?

. -Answer: . . ==Mo# oren MexaHuK, . OH pagoTaeT B MacTepckoi,

TaM NTOYKHAKT ABTOMOSHJAK M rpysosnxn.

--TBoil oTe1u TeGe moOdBONSRET XOAUTEH.B Macrepcxym°

- ==Jla, uEOrZAa. f1 oveHn JKWGJKW Ha6JIDZATH, KAK TaM

neAb3YNTCsH MHCTPYMeHTaMu. Ho Hazo caywaTncs Me-
xannxoa, noromy YTO B Macrepcxoﬁ ©OIla.CHO,

Comment : ' - This type of :‘.tem cannot be used unt:[.l the studeat ‘has
IR - .'done :some" reading -and 1s aware of: the differences .
~ between Spoken colloquial style ‘and ‘simpie written
"style. . The. restatement:can be in either direction
(i.e., with either dialogue or expository passage
as cue) .,




(18) Langnage Area:
 skills: -

Testing Device:

Instructions:

Answers:

r—

Comment :
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Vocabulafy

Writing/Rﬂading

Completion :

" Fill in the blanks in the following sentences with
words . suggested by the sentence context.

P &To cnyanOCB B 1125-0oM rony, TO ©CTh,

. - Bexe,
2d B PYMe Typncr samgaTuga. ABE, ,
BOceMb v B HOAAPOK.
3. “ROCPH, ~HAUTEe TYZA C. - Hamn!
~Nen 8 ﬁ xononno, mogeToM .
1. ~ ABeHajuaToM - -
2.  pybas, -ROIEER -
3.. Bymere - :
ke - xapno

This device is very effective for testing vocabulary.
No recourse to English is necessary. Moreover, it
follows the principle that vocabulary cannot be

~divorced from context, Items of this kind are not

easy to:write; however, for- the context which is

"invented must be" absolutely unambiguous. A further
weakness of this device is that a student's gemeral

knowledge also- is often. tested. For example, to

- answer -the first. question above, he must not only know
. the ‘Russian: ordinal numerals, but-also the convention

".followed in Russian.for numbering .the" centuries.

-+ Questions of ' this lind-are best adapted to testing

closed semantic ‘subsystems in the language, such as

- parts of the body, kinship terms, telling time, names
" ."of the.days’ of thie week and of the months; etc.

(19) anguage Area. fi

}Ski11s.?fbi

R

o ;Instructions-

"5”fAmbiguity is’ Ieast likely to occur in: these areas.

Orthography

.awFWriting/Listening

"Testing Device. 2Dictation g-kh_f

B You Have been given a. Russian text containing blanks. -
' As this’ oassage ‘ig read to- you, "£111 in the missing
”fword or: words which should appear in the b1anks
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Cdmplete text (to.be read to the _student) :

B ZeTcTBe, B MepBYW NOPY 'MOJIOA OCTH, YeJOBEeK YYUTHCA B

UKOJaX:. YPOKM yumTesell uMeNT Ty mesap, YTOCH CASAATEH HHOUY

odpaaosaHHmM qenosexom., ‘Ho xorza OH BHXOAUT U3 IIKOJH, II6-
pecraer yanbca, ero. odpaaoeanne NOAZePEUBQE TCS uTeHHeM,

' TO-eCcTh BMECTO NPeXHUX yuuTeseil, KOTOPHX CJayuat MQJABLYUK U
1mnoma, BSpOCJHﬁ qeaosex uMeeT OAHY YUMTEJBHULY - JUTEPaTypy.

/qepnmmescxnﬁ/

"TeXt'with blenks:'

B neTcTBe,.I' i ‘mopy ., 4eJOBeK YYMTLCHA B

'mxoaax-- ypowm __ = VMMENT Ty y YTOGH _ RHOITY

veJoBexoM, Ho korza OH BHXOAUT R
o ,y €To cOpeaoBaHme __ - . 4YTeHHueM,
‘BMeCTO. TPeXHUX  yYuTeJel, . CaylaJ MaJpYUE U

-_mnoma, eapocamﬁ quoBeR R onny queannuy - Jnreparypy.

',iComment°‘ o “,Omitted are words (l) Which contain sounds or sound

"combinations ‘difficult for English-speaking persons, .
or (2) -whose: spelling diverges rather far from the
~ spoken’ form of the word.  Also omitted is the word
uMeeT . This word is actually not difficult to spell,
- but' some. students have difficulty reconciling them-~
o selve ‘o writing two' consecutive e's. Listening
- _'.‘compLehension is: tested in items of this kind, in
. ‘addition to spelling. .
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Chapter IV-~-SPANISH

' PREPARING TEST ITEMS

L, 1 INTRODUCTION

y-._l._]_: It is not easy to amass a large repertoire of effeetive test
items. In addition to the difficult tesk of writing und_erstan'da;ble
instructions and credible distractors, the teacher must worry con-
stantly about how the test fits what he has taught. In foréign-
language work, it is often desirable for a test to sample all the
language skills; on such a test, testing deviees must be psedl which
are appropriate to each skill. We hope that the teacher will £ind
the following 'sections helpful ;n meking his own test items. This
manval claimsf neither novelty nor completenesgs, In Chaptei- IV, we
have -tr:ied, first, to be explicit about the essential elements of
successful foreign-langimge tests and then to orgenize them into a

usefyd working outline accompanied by conerete examples,

11-2 'I'HEESSFNTIALEIDENTSOFATEST

k, b2l 1 There are three 'basu: sets of elements in any 1anguage test:
(1) the language skills, (2) speclﬁe testing dences, and (3) the

particular langua.ge areas to be tested.

b,2.2 The Language Skills

4,2,2.1 Teachers generally recognize four fundamental skills:
(1) listening comprehension, (2) spesking, (3) reading, and (k)

writihg. In audi_o-lingua.l programs,. listening comprehension is
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considered to have primacy over the others. The position taken

is that one cannot speak, read or write méa.ningfully in a language
without being sble to understand that language. The other three
skills are also interrélated, but it is not clear that speaking

is as important for reading aﬁd writing as listening comprehension
is for all of them. Even in the native language, the reading skill
is often--perhaps always--more highly developed than the sbility
t.o write.

4h,2,2,2 Tests must take into consideration which specific skills
are to be evaluated. When the_ reading skill has beeﬁ the main
concern of the course, for instance, tests should not empha.sizé
listening‘ comprehension; in audio-lingual programs, whir;h generally
begin with listening comprehension and speaking, reading and writing
should not be tested in the early stages of instruction.

L, 2, é.3 Of the four skills, listening comprehension and reading
are easiesf to evaluate objectively. The difficulties inherent

in testing writing and speaking are readiiy apparent. With listen-
ing and reading it is a comparatively ‘simple matter to control the
student's responses, but it is diffir.;ult to do so when the student
is to react orally or in writing., Judgment of spoken and written
responses involves mﬁch personal interpretation by the teacher;

it is aifficult to restrict the student to only one correct response,
The burden.of grading and administering ora.l-r,espohée tests makes
thém unwieldy; although written ansﬁers are somevhat easier to

grade, they are just as difficult to control as spoken responses.
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Having a number of teachers grade written responses may actually
increase the degree of subjectivi‘l:y,'_ although some experts dis-

agree, !

k,2.3 Testing Devices

4.2{3.1__ The most commonly used devices in foreign-language testing
are: (1) multiple-choice items, (2) completion items, (3) matching
sets, (&) true/:f;’alse_items, (5) translation, (8) dictation, and items
involving (7) expansion, (8) transformation, and (9) -substitution.
The last three are especially useful to test speaking and writing,

Of the other devices, true/false items and translation are the ones

most often debated. It is very difficult to phrase a true/false item
so- that it is clearly and unquestionably true or false but not trans-
parently so. Translation has several shortcomings. Using translation
from the native language into the foreign language to discover the
student's controll of specific problem areas (the subjunctive, for
example, in Spa.nish) is ineffective in cases where the student can
find .an alternate possibili"l:y (the infinitive, for example), Al-
though _translat_iph from the foreign language to the native language

is easier to control, its effectiveness is also somewhat limited

1See, for example, The Measurement of ertlng Ability by Fred
Godshalk, Frances Swineford and william Coffman, College Entrance
Examination Board, New York (1966). The articulation of nomms
for written composition differs from language to language. For
an illuminating discussion of procedures, see How the French Boy
Tearns to Write by Rollo Walter Brown, Harvard University Press
1915), reprinted by thn National Council of Teachers of English

(1963).
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because the student can usually find clues to the meaning of the
phrase or word to be translated in language features (context, word
order, etc.) other than the specific feature being tested. Therefore,
unless the teacher can control quite strictly the context of a partic~
wlar word or phrase, it is difficult to determine the student's actual
command of the matter being tested, Extensive use of tranélation is
obviously subject to attack in any curriculum that consciously em-
phasizes direct use and knowledge of the foreign language w.th as
little recourse as possible to the student's native language. Per-
haps translation is more accurately a specialized gkill than a test-
ing device. There is certainly no proof that the abili-bj to understand,
speak, read, and write a foreign language also guerantees the &bility
to translate freeiy between that language and one's own language.
Indeed, in institutions with & sound foreign~-language program designed
for specislists, translation is often taught in a separate course to
which students are admitted only after they ha.vé denonstrated a
command of the other skills,

h,2,35.2 Multiple-choice items (i.e., choice of one correct answer

from two or more possible answers) and matching sets ave easy to |
control since variation in answers is strictly limited, To be
effective, multiplé-choice itéms must have distractors which are
sufficiently similar to the correct c‘r_;oice to attract 'Bhe student

who does not really know what the correct answer is. Incorrect

' a.nsﬁers can reveal the individual student's pi‘oblems. A wrong choice

between pero and perro or caro and carro in Spanish, for example,
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may mean that the student needs more practice in distinguishing
- [x/ from./R/‘ . By increasing the number of possible answers, the
teacher can gain more inforqat:ﬁion about tﬁé individual student's weak-
nesses and needs. |

4,2,3.4 There are two ways of constructing matching sets: (1) the

same number of items mey be supplied in each of two columns, or (2)
more items may appear in the column from which the ‘answers' are to
be selected, thereb& leaving a residue when the answers have been
chosen. In either case, matching is a type of interlocking multiple
choi.cé. Guessing, however, can be a factor in both matching and
multiple=-choice items, A formuls for penaliziﬁg random choices can
be used; it should be e:;pla.ined to .the students in an-effort to dis-

courage them from making irreg_pohsible guesses.

4.2,.3.5 Expansion items test the student's knowledge of the con-
gtruction of sentences in the fomién' language. The student may be
asked to expand & sgentence in a numbér of different ways. In the
following example, he is being tested vo'n ilis knowledge of the posi-
tioning 61’ adjectival modifiers in noun phrases:

Instructions: In each of the following sentences insert
: the word you are given:

Sentence No. 1: Ese sefor es el embﬁja.dor.
Insert: méxica'no'

- Answer: | Eée seﬁof es el embajador mexica.nd.
Sentence No. é: Ayerieci‘bimos iaé noticiaé.
Insert: mhs

Answer: Ayer recibimos las malas noticias.

Bomerrad Vot Verermo_ o

btia

Jaawenyd
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%,2,3.6 Transformation items are particularly suited to evalusting

writing. The student is given instructions and a model; for example,

he is given a sentence with a verb in the present tense to be changed

-to & past tense. A series of sentences Pollows with the verb in the

present tense which the student is to change to the past. Trans-
formation items can be written to test more complex matters such as

meking active sentences passive, inserting su‘oordina.té clauses into

simple sentences to meke complex sentences, ete. It is always ad-

visable to furnish a model item as part of the instructions.

4,2,3.7 In substitution items, ‘the student is asked to replace a

word, part of a word, or phrase with another: °

Instructions: Replace the underlined words with others
’ : which are equally correct.

Sentence: Me lavé las manos. -
' Possible Answer: Me lavé la care.

4.2,3.8 Dictation is ‘& well-known device in foreign-language

irstruction. However, it is difficult to grade straight dictation.
The teacher must dééide how .to sort out and weight. each sﬁudent 's
individual errors. One way to avoid many problems is to give the
student a partially filled-in answer sheet. As the teacher reads the
dictation, the student writes in only what has been omitted from the

text he has before him. The blanks may become more niumerous as the

student progresses in his ability to take dictation. Dictation has,

however, only limited utility in teaching Spanish.
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h,2.4 The Ianguage Areas.

h,2.4,1 The third basic set of elements involved in the preparation
of foreign-language tests, the language areas to be tested, is the
least clearly defined and by far the largest of the three. Opinions

about the relative importance of wvarious language areas differ widely,

4,2,5 Contrastive Analysis

4,2,5,1 The student's native language is carefully contrasted with
the foreign 1a.ngua.ge :he is.studyinge.;-because it is believed that the
language learner wJ.ll make numerous predictable errors when he ine-
correctly transfers the habits he has acqu:Lred in his native 1angu3ge
to the la.nguage he s studying. In otner words, the learner tends

to express himselfri_n the foreign la.nguage in terms of the rules of
‘the ‘language he alree.dy knows., He will automatically assume that.
whatever is not clearly diferent in the forelgn langunge is the

seme &8 in his own language, A thorough knowledge of the differences
thet exist between the two languages can therefore help the teacher
to anticipate problems.

b.2.5.2 ‘A'_f'q_rei;gn-‘lang_ua‘ge test c‘ci:uld well consist largely of

items on the areas where the two 1anguages differ., If the teacher
knows, for example, that Spanish grammaticai gender is different from

English gender, he cea expect gender to be a problem for the English-

cr the Contrastive Structure Series (Spa.nish-Engnsh)
published by the University of Chicago Press, Cha.rles A,
Ferguson, General Editor.

ot

. '
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i

- speeking learner and may therefore devote & large proportion of his
I testing to gender in the early stages.of instrﬁction.

I b, 2, 5.3 Wherever the native 1&ﬁgua.ge of the student has a feature
vwhich is lacking or simpler in the foreign 1a.nguaée, the problem is

l relatively easy to solve. Where Spanish has _;(no es) verdad?, for

exemple, English has a far more complicated set of expressions, As
- a result, the English~spesking learner of ‘Spanish has 'to learn one

i' invariable expression while the Spanish-speaking student of English
has to learn to use correctly the set of English expressions aren't

we, couldn't we, etec.
. 4.2,5.4 Both the contrasts and the ways in which we state them de=-
i_ _ -.pt‘ah'd: on the theoretical premises we ‘employ in our contrastive analy-
i sis. We suggest the following outline as a good guide to the arrange-

ment of basic language matters:

- I. Phonology (Sound System)
a. phonemes (distinctive classes of sounds)

b. distribution of phonemes (including diphthongs and
consonant clusters)

- c. intonation (pitch changes in the voice to indicate
statements, questions and emotional coloring)

i-. II. Morphology (Formation of Words)
A morphemes (the basic units of grammar)

b. inflection (changes in words according to number,
person, case, etc,)

c. derivation of words (formation of new words by com-
poun@ing or by the addition of prefixes and suffixes)
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III, Syntax (Arrangements of Words in' Targer Constructions)
a. phrases
b, clauses

c, sentences

4,2,6 Vocabulary

The size and nature.of a student's vocabulary is obviously
important in language teaching, Various word counts exist,3 but
there is surprisingly little agreement sbout what words should be
i;a.ught at each level of langusge instruction, waever, since the
teacher must test vocasbulary, he’ shoﬁld select vocabulaﬁ items as
shrewdly as he can to test those items that seem most useful. For
purposes of cla.ssifica.fion,‘ idioms should be included in ’vocabulé.'ry'.
It is also often useful to group words into families or general

categories,

b,2,7 Style
Speakers of Spanish meke systematic use of & number of different

styles of discourse of varying degrees of formality and impersonality,
both orally 'and'i'n writing, Some distinctions in style affect even

basic gramatical forms, Such is the case with the forme of polite

3an 1nteresting study has been done for English at Brown Uni-
versity (see the forthcoming publication, Computetional Anslye~
ses of Present American English, edited by Henry ry Kucera

» and V. N_Fran_cig_. ~In a text of 1,014,235 words, there were
only 50,457 different words; 42, 51&0 of these occurred only ten
times or less. .

¢ ——

; .
b ——
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end familiar address in Spanish. At least the most important
distinctions of style are treated in most lang ~ge texts and should
be tested. For example, the student should be taught to recognize

the stylistic incongruity of a combination like ;Oye, profesor!

as well as he does in its English equivalent Hey, professor!

4,2,8 TLiterature

Literature is generally considered an essential part of
fox;eign-la.nguage instruction. In audio~lingual programs ﬁteratu.re
is not ignored; rather, it is not treated until students can read
with some ease and ;with sensitivity to literary values. The choice of
specific literary selections va.:deé, of course, from teacher .to

teacher and from class to class.

k2.9 Culture

There is no genei:'ally accepted, us=ful definition of culture
in the context of foreign-langusge teaching. Culture is understood
either in a narrow sensé; meaning understanding of the literary
end artistic values general among ‘he educated speakers of a langusge,
or.; it ié extended to include the whole way of life and the history
of a pzople, the éeography of the land they live in and their
political,. religious and socia.]_.‘ institutions. Teachers | seem to
agree,l however, that culture is an essential part of language in-:

struction and that they should test their students on it.
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4,2,10 A Brief List of Language Areas

The following list of langusge areas is offered:

(1) aistinctive sound classes (phonology) (e.g., the vowel
- sounds in paso, peso, piso, poso, puso);

(2) diphthongs and longer comhinations of vowels (e.g.,
seis, siete, fuiste, estudidis);

(3) 7or/1§onants (e.g., the positicnal variants of /v/, /d/,
'8/)3

(k) statement intonation;

(5) Qquestion intonation (e.g., j;¥a & Madrid? versus Va & Madrid.);

(6) basic grammar units (e.g., por/para, ser/estar);
(7) inflectional procedures (e.g., verbal inflection);
(8) derivation (e.g., formation of diminutives, etc,);

(9) phrasal syntax (e.g., the positioning of adjectives:
el pobre hombre, el hombre pobre);

(10) clausal syutax (e.g. s use of noun clauses introduced by
-que, ete.);

(11) sentence syntex (e.g., sequence of tenses);

'(12) vocsbulary (including both single words snd idioms like
hambre, tener hambre?; :

(13) style;

(14) 2literature (names of well-known writers, reading
selections); :

"(15) culture (accepted ways of spesking in specified social
situations, ways of addressing officials, etc.).
The 1ist is open; additional features can be added to it

"and the ones given can be made more detailed.
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4.3 WORKING OUTLINES FOR TEST WRITING

The skills and testing devices have been arranged on the

following chart:

Chart No. 1: Skills and Testing Devices

Skills ' Testing Devices
Mc |co {MA | T/F| TR |DIC| EX |T |SUB| RA | EC
Listening :
Comprehension| X X X
Speaking X| x X X|X| x| x
| Reading X X{ X X X
Writing X1 X X1 X X|Xx] X X
Key: MC =~ multiple choice "EX =~ expansion
CO -~ completion T =« transformation
MA =~ matching SUB - substitution
T/F - true/false RA - reading aloud
TR ~ +translation EC =~ extended composition
DIC - dictation X effective use

An exsmination of the chart leads to some general observations on

- the appropriateness of parbiéular testing devices to specific skills:

(1) Generally speaking, completion items are hard to control.

In order to assure objectivity, completion items must be restricted

to absolutely unambiguous possibilities. (Visuals can be ‘useful

for this purpose).

(2) Ambiguity is a major problem in true/false questions,

The teacher should be especially cautious in his use of ungrammatical

gentences which the student is to identify as "incorrect.” Just as

correct stimuli appear to reinforce learning, incorrect stimuli may
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create uncertainty where the student is well prepared,

(3) The use of translation to test all four skills is opeu

| to question, ‘Problems arise in restricting translation so as to

test onlly specific points. Translation ‘can also be considéred a
“idistinct s‘k‘ill; as Sueh, it; too‘, can be tested by a number of de-
vices, such as multiple-ehoice, completion, ma.tching and true/fe.lse
items. ‘

(4) Fﬁcpansion and transforme:iion i’t;;ens are useful devices
for testing speaking and writing, but they are inappropriate dee
vices for testing the receptive skills of listening and reading.

It is reasonsble to suppose that some testing devices are
more suitable than others to pupils of different ages. In the
absence of evidence f‘rom controlled experimentation, the 1nd1vidua,l
tea.cher must rely on his own judgment.

ﬁ._S._l Chart Ho. 2, cormbining 1e.nguage areas and skills, is a check
list for the preparation of test items, By £illing it with actual
test items of different kinds, the teacher can achieve. a broad
coverage of language problems, The following .samples illustra.te
1tem composition. Each item is numbered in cross reference to

Chart No., 2.

Ar Ay ot
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Chart Nb. 2: Language Areas and Skills

] rEIv—y
P . , 1

Language Areas _ ' Skills

Listeﬁing
Comprehension| Speaking | Reading | Writing

Sound Classes

!

{; (Phonemes) (1)

i : Diphthonge (7 (7)

i Orthography (5) (5)

{‘ Statement Intonation (s8)

) Question Intonation (8) (18)

i_ Grammar Units

(Morphemes) (2) (18) (2)(9)

i: Inflection ' (8) (8)
Derivation , (10) (10)
Symtax: phrases (3)
Syntax: clauses (11) (11)(18) (3)(11)] (11)
Syntax: sentences (11) (11)(16) (k)(11) (11)
Vocabulary | | () (12)
Style . (13) (13)
Literature (14)
Culture . (15)

e

i"
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4,3.2 Sample Test Items

(1)

(2)

Language Area:

Skill:

Testing Device:

Instructions:

Student hears:

Student sees:

Answers:

Comment:

Sound classes (Phonemic diserimination)
Listening comprehension

Multiple choice

In each of the following items, you will hear
three Spanish words (a, b, and c); two of the
three are the same, one 1s different. On your
answer sheet circle the letter that corresponds
to the one that is different.

1. pela - pala - palo.

2. peso « beso - peso

l..a b ¢
2. a b c
l. ¢
2. b

In the first of these items, the student must dlstingulsh

vowels accurately in a pos:Ltion in which his na.tlve-la.nguage

hebits tend to mislead him., In the second item, he must hear

a distinction in voicing without the additional distinction in

aspiration between /p/ and /b/ to which he is accustomed in

English.
Language Area:
Skills: '

Testing Device:

Instructions:

Basic grammar (morphemes)

Listening comprehension/ Reading

Multiple choice

You will hear a statement or a question. From
among the choices you are given, pick the one
which could follow it moet easily in a normal
conversation.
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Student hears:

Student sees:

Student hears: 4

ftudent sees:

Angwers:

Comment:

=159~

1, ;Te gusta el vino?

“(A) st, el vino te gusta,

.(Bz No, no vino,
(C) sf, pero no quiero ahora. .
(D) No, no guiero ver el pino,

2. .;Dénde vas a pasar el verano?

(A) Se pagedba por el patio.
(B) Se van' con usted.

(C) No pasa nada.

(D) Vuelvo al sur.

1. (¢)
2. (D)

The student must Tirst understand accurately what he hears.,

He must then read accurately the four choices and select the one

whose semantic and structural properties are such that it could

follow the initial statement or question in & natural conversa-

"~ tion.

Language Area:

Skill:

Testing Device:

Ingtructions:

Syntax (Phrases and Clauses)
Reading
Multiple choice

Complete the following paragraph by inserting
words from those listed in the column to the

‘right, There are more words in the list than

you will need. Do not use any word more than
once, : :
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Su Pama no depende del todo (12 su de
del
participacién en (2) polftica, - después
‘ "~ donde
(3) también () renombre dénde
o en
!52 ha alcanzaedo en el mundo de hacia
. o . hasta
!'6! letras. (n - de ejercer la 1la
j ’ las
profesién de sbogado en su ciudad natal, o pero
que

(8) trasiadé a la capital | (9) se
: sino
ha vivido floz la fecha.

Angvers:
(1) ae (6) 1as
(2) 1a (7) después
(3) sino (8) se
(4) del (9) donde
(5) que (10) hasta
Comments -

An item of this kind tests simultaneously & large number of
gifferent syntactic matters. It tegts the student's ability to
handle the langusge easily and accurately in the context of &
coﬁnected discourse. |

(l.L) Language Areas: Vocabulary/Syntax
Skill: - Reading

Testing Device: Multiple choice

Ingtructions: ‘Read the following passage. After it you will
Pind some incomplete sentences, For each sentence
there are four suggested completions. Check the
nost amronriate completion, Base your choice on
The information given in the passage.

[
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Student seés:

Elisa continud su camino a& lo largo del rfo. De pronto
se sintié fatigada, y sentdndose en un tronco traté de
‘olvidarse de su miedo contemplando la corriente. No supo
cudnto tiempo permsnecié sentads en el tronco. Un ruido
de algo que se movia la hizo volver en sf, y vio con
terror un caimdn ‘que salfa de las maleza y ‘se lanzaba al
aglla.

Elisa no pudo gritar, pero con un supremo esfuerzo se
levanté y echd a correr. El miedo la habfa enloquecido y
la impulsaba a actuar & ciegas, Una rafz la hizo caer, y
cuando quiso levantarse sintié en el tobillo un dolor
intenso.

(1) Elisa se detuvo para
contemplar la corriente,
descansar,

no cansarse,

pensar en sug temores,
(2) estuvo sentada & le orilla del rio
mucho tiempo.

hasta que 0lvidé su miedo.

hasta que oyd &lgo.

sin volver en si.

(3) wir del sitio, Elisa
tropezé.

hizo ruido. )
salid de 1la maleza,
‘ge £ij6 en ¢l caimén,

.

E H

II ! le‘ lell ] lllxl
o

() El resultado de su precipitada fuge fue que
‘ se volvié loca.

se quedd ciega.

perdié el miedo.

se hizo dafio.

{1 g

(The correct choices have been indicated by an 5.)

Comment ¢

A‘Lthougﬁ the questions are framed to ascertain whether the

student has really understood the lexical meaning of the words

and expressions ugsed in the passage, syntax is inevitably involved

as well.
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(5) Language Area: Orthography

(6)

‘Skills: Listening comprehension/Writing

Testing Device: Dictation

Instructions: You will hear a passage of connected prose

read through once. It will then be dictated
to you in short wnits, It will then be read
through slowly to give you a chance to check
your work,

Student hears (and writ_eé):

No conozco a Roberto Morro Arangueren, autor de la obra
sobre la civilizacién espafiola que vamos & estudiar en
este curso. El profesor se decidid y escogié ese libro
por verias razones--lss cuales francamente me parecen
bastante vagas e incoherentes,

Comment s

The student must write /R/ correctly according to comtext
(with a single _. I in initial, preconsonantal, postconsonantal or
final position, rr in intervocalic position); he must use c |
and z correctly if the dictation distinguishes /o/ and /s/, or
he must use. c zand 8 correctiy‘ if the distim_:tion is not made;
he must use _‘g and v accurately to represent /b/; and he must
spell accurately & number of words (e.g., incoherentes) in which
he must know whether or not to write an h, Spanish orthography
is simpier than French, for instance, but it cannot be taken for
granted The teacher must decide wha,t' specific points e wents
to test and work out his grading accordingly.

Language Area: Intonation

Skill: . Listening comprehension

Testiné Device: True/False
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Student sees: 1. S @
20 S Ql
3. 8 Q
"k, 8 @ -
5. 5 Q
Answers: 1, 8
' 2. Q
3. Q
L, 8
5 S
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Instructions: You will hear s number of Spanish utterasnces.

On your answer sheet circle 5 if the utterance
is a statement and _Q_ if it is a question.

Student hears: 1. No le gustan,
' 2. 3Son hermanas?
3. jVan con su memd?
L, TS eres amigo de él.
5. Estd en la cocins,

Comment H

Notlce tha.t thln 1tem is best elassified as a modified

true/false item: S means 'it is true that it is a statement’
a.n;i. glmean.s 'it is ﬂé_e that it is a 's'l;a_.tement; it is a question.'
I?l _coﬁstructir;g items of j’:.h‘is k_ind it is oi)vious]:y nécessa.ry to
use only utterances whose gramma‘_tical.fom itself is ambiguous;
any utterance conté.iﬁing interrogative words ‘(‘e. g., tPor qué

no le gustan?) presenté strong clueé that make it impdssible to
test the student's perception of inténation ’alone.

Language Area: 'phthongs , ete,

Skills: * Listening comprehens:Lon/Writ:Lng

Testing Device: Dictgtion

Instructions: Write the words you will hea.r, eaéh word will be
' . o rea.d twice.
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Student hears {aund writes):

1. deos
2, vpeina
3, duda
k, vente
5. pens
6. das’
7. deuda

8. veinte

Comment:

In order to tes.t. the sccuracy of the student's perception
of diphfhongs,l the teacher must choose pairs of words with a
constant stress pattern; otherwise, the student is given
irrelevant clues; he may well know, for instance, that in
verbs iike cerrar the diphthong ie occurs only in stressed sjrllables.
In grading an item of this kind, the teacher must be prepared to
meke some sort of systematic allowance for errors other than
those involving the vowel(s) of the stressed syllables: for
example, & missp'élling 11ke1a_e_r£ in an item teéting diphthongs

shbuld not count against the student as much as an error in the

‘area actually being tested.

Tangusge Area: Inflection

Skills: Reading/Writing

Testing Device: Completion

Instructions: Fill in the blanks in the Pollowing text with
. words that are appropriste in this context
in meaning and in form,

Student sees:

Alberto y su hermano Pablo se encuentran por la calle con
gu amigo Luis, Pablo tiene catarro y no oye bien.
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Alberto:

Luis:

Pablo:

Alberto:
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Buenos dfa, Luis. gAdénde vas?

Voy al centro. Tba & tu casa, pero mi mamé.
me pidié que fuera a recoger unas compras €n
el centro. jQuieren acompaliarme?

No of bien. Alberto, jadénde va Luis?

Dice que _ (1) &l centro. Le (2)  su mamd

que (3} ungs compras, Quiere ssber si
nosotros __ (i)  acompafiarle.

Student writes:

1l, va

2, pidié

3. Trecogiers
k, queremos

Comment s

A modicum .of ingenuity in the construction of the context

makes it 'possi'ble to avoid using multiple~choice items. 'I'he

student's range of ch01ce ig severely restricted and yet he is

requlred to perfom more actlvely than he is when he recognizes

Language Arca:

Skill:

" and selects one of~four slternatives.

Gremmar units

Rea.ding

Testing Device: Multiple choice

lr_lstructions H

Stﬁdent -seeé:

»r each of the following incomplete sentences
check the word or phrase that best completes
 the sentence: meaning, grammar and style are

. 8ll relevant considerations,

1. Se supone ern Espa.fia. que el campesino es mds directo,
sencillo, agudo y noble que el nacido en la ciudad y
crecido en ella,
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___ {A) sea
__ (B) estd
—_ (c) estars
— (D)  esté .
x_ (E) es

2. Estos son otros tftulos treducidos __ _ varios idiomas.

(8)  a

(B) en
‘con

gD\ desde

ES para’

comentaron a
comentaron de
(Dg comentaron en

. comentaron gobre

&
3. Las viejas  las palabras del joven.
_x__ (Ai comentaron

Comment:

An ansver sheet can be easlly designed for items of this
type._ These items can be constructed only if enough
good distra._ctor_s can be ‘Pound; it is genera.lly not poséi"ble,
vtherefere, to make verj videspread use of them until the students
have progressed well beyond simple Spenish.

La.n@ge_ Area: - Derivation

. Skills: Writing/Reading

Tegting Device: -Comple'bion

Ingtructions: ~ In the second sentence of ea.ch of the following
pairs there is an unfinished word. Fill in the
_blank with the missing part of the word. The
meaning of the completed second sentence in each
pair must be consistent with the meaning of
the first sentence of the same pair,
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Student sees:

1. Enrique nada muy bien.
Enrique es muy bien nad .

2, Vimos claramente cudnto nos lo agradecia.
Su agradec ere evidente.

3. Su reaccién fue violenta.
(28,0 violentamente.

Student writes (in the blanks):

1l. ador

2, imiento

3. cioné
Comment:

This format requires the student actually to produce the
appropriate elements. A multiple-choice item to test the same
knowledge would have two drawbacks: (1) it would require the

student merely to recognize the correct answer, and (2) it would

- necessarily suggest a number of non-existent forms (the distractors).

‘Language Area: Syntax (Clauses/Sentences)

Skills: ' Writing/Reading (Listening comprehension/Spesking)
Testing Device: ‘Transfonnation

Instructions: In each of the following items a question

is followed by a series of words from which
you are to construct an appropriate answer
to the question. Your answer must be both
grammatically and stylisticaelly appropriate.
You may add any words that are necessa

to meke complete sentences; do not add any
lunnecessary words.

Student seeés:
1. ;Dénde estd tu hermana?

estar / su cuarto / donde / vestirse / ir / con / yo / al cine
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2, 3Con quién hsblsbas cuando te vi?
hablar / profesor / quimica / porque / salir mal / examen
3. gQué queria tu‘papé?
qﬁerér / yo‘/'ir / c&mprarle / cigarrillos

Student writes (or says):

1, Estd en su cuaitd donde se viste para ir conmigo al cine.

2, Hsblsba con mi profesor dé"qufmica porque sall mal en el
examen,

3. Querfa que yo fuera a comprarle cigarrillosf

Comment:

- By using a context of the kind that a question supplies, it
is possible to control carefully even rather complex responses.

Language Area: Vocsbulary

Skill: . . Writing

Testing Device: Completion

Instructions: Complete the following list by filling in the
blanks with appropriate words.

.Student sees?

1. (mele/female)

(a) hombre L '
(b; , yegua
- (e) vperro

(a) toro

{e) N gata

(£) rey . ——
2, (antonyms)

(a) bueno

(b) - bajo

(e) : despertarse

(d) acostarse L

(e; delante

(£ debajo

———————
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Student writes:

1. (a) mujer
(b) caballo

(c) perra
(a) wvaca
(e) gato
(f) reina

2, (a) malo
(b) alto
(¢) domirse
(d) 1levantarse
(e) detrds
(£) encima

Comment:

This is one of the simplest and most direct ways to test
vocabulary without resorting to multiple-choice items. (Pairs
of sentences can be constructed to supply ample context in which
the student must £ill in a blank with the grammatically and
stylistically appropriate word. However, it is time-consuming
to write such items; it-is therefore begﬁ to use them to teét
more advanced students and more subtle pﬁints than those illus-
trated in the examples given here.)

Language Area: Style

Skills: Writing/Reading

Testing Device: Completion/Multiple-choice

Instructions: Complete the #ollowing dialogue with words or
vhrases chosen from the list to the right of
the passage. Write your answers in the blanks
provided. There are more words asud phrases in
the list than you will need. Some words or
phrases may be used more than once.
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(Marfa y Elena son buenas emigas. Son mexicanas, Tienen
16 afios de edad. Se encuentran por la calle. Tuego se:
acerca & ellas un seffor anciano de aspecto muy distinguido,)

Maria: Buenos dfas, Elena. $Cémo ? decid
di
Elena: Muy bien, gracias, Y = ? diga
' . digan
Maria: $Addnde con tantas prisas? . estd
estds
Elena: Iba precisamente a casa., le
Queria pedir un favor, sefior
siga
Marias Bueno, me 1o que es, sigue
. su
E1l sefior: Buenos dfas, muchachas. Por favor, te
me dénde se halla el Banco tu
Nacional. Se me ha dicho que estg 4
por aqui. usted
va
Maria: Esté muy cerca, . Para llegar © vas

& la entrads principal del banco,

derecho por esta calle,
Tstéd a unos cien metros de aquf, en
este mismo lado.

Student writes in:

estds - td -~ vas - tu - te - di - dfgan -
sefior - siga ~ usted

Comment:

The student must choose between td and usted according to
relevant social criteria, and he must choose between digan and
decid on the basis of his knowledge of Mexican usaée.

(14) Language Area: Literature

Skill: ' Reading .

Testing Device: Matching

Instrmietions: Each of the authors in the left«hand column is
generally associated with one of the choices in
the right-hand column., ZEnter the letter
corresponding to your choice from the right-
hand column into the blank to the left of the
nurber corresponding to each author,

brevsers
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1. Benito Pérez Galdds  (A) Naturalismo literario
(B) Elegencia de estilo

2., José Marfa de Pereda (C) Actitud conservadora general
(D) Actividad polftice de

—_ 3. Emilia Pardo Bazdn tendencie socialista
(E) Innovacidén en cuestiones
k, Juan Valera religiosas

(F) Le realidad vital de la :
vida espafiola del siglo XIX

Comments:

This item requires the student to associate a general
characteristic with a writer; it demands mure than mere recall
of memorized titles, dates, etc. The authors are a homogeneous
group of nineteenth-century nove]isﬁs. Items of this type are
difficult to write,

(15) Ianguage Area: Culture

Skilis Reading

Testing Device: Matching

Tnstructions: Enter into the space to the left of each number
the letter corresponding to the region with which
each of the following products is associmated; no
region can be used more then once,

___ 1. pescado (4) Extremadura
(B) La Alcarris
___ 2. corcho (c) 1e Rioja
‘ (D) Navarra
3. vino (E) Asturias

(F) Andalucfa
4k, naranjas

Answers:
1. E
2, A
3. C
l"' F
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Comment:

This item tests the student's knowledge of Spanish
agriculture, geography and associations that are freqﬁent
snong; ‘Spa.niards.

Tangunge Areas: Intonation/Grammar units

Skills: Spesking/Reading

Testing Device: Transformetion

Instructions: You will hear & number of statements. In each

case formulate a question to which the statement
is an appropriate answer.

Student hears:

1l. Va a Madrid. ,

2. 8Se fue con Paco.

3. Salié mal porque no hsbfs estudiado bastante.
Student says:

1. $Adbnde va?

2. 3Con quién se fue?

3. (Por qué salié mal?
Comment ¢

Written cues could also be used for en item of this kind.
This item can easily be administered in a language laboratory.
Items of this type take much time to grade; the teacher must
spend hours listening to students' tapes. For that reason they
must be written and administered with considerable forethought
so that the information they yield justifies such an expenditure

of time and effort. -
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CHAPTER V

The Interpretation and Use of Test Results

5.1 What is a Test?

Basically, the purpose of all testing techniques is to provide
infommation for the teacher about his students' progress. There are
rany technigues the teacher can use to obtein information. Any

the teacher seeks.

‘5.2 What is & Good Test?

I
I
I
]
- technique is a 'test! .to the extent that it yields the information
i
I
A test is effectivé o_r-in;af_'fect.ive lorily in reletion tc its
] particular function. For exa.m‘plé, vhen a test is designed to evaluate
l mastery of subject matter it is not necessary that this same test also
discriminate clearly between the slightly above average and the slightly
I below average stgdents. A test designed to measure the student's
gbility to organize facts may not ve an effective instrument for.
1 measuring his ability to 'reca.ll information. A test designed for
1. _ gradir;g purposes may bie lgood néither for motivating students nor
‘ for isolating weaknesses in teaching or student shortcomings. In
1 other words, the p:urpose of the test should determine the content of
the test; the form of the test questions, é.nc_l the use that is made of

the - test results.

5.3 The "quiz" -

I 5,3.1 The quiz is typically brief in length and tests a relatively
small body of material. The quiz is a somewhat more formsl kind of
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continuing evaluation than day-to-day oral questioning of students
in class.

Quizzes are used by teachers for two purposes. (1) They are
used to encourage students to do their work regularly and to organize
their knowledge systematically. (2) Teache?s also use quizzes to judge
the progress of a course; they confirm that the students have mastered
specific facts or principles and reveal what is not clear and needs
further eleboration.

5.3,2 Some teachers feel that quizzes should not be announced in
advarice or given at regular, bredictdble'intervals because students
will presumebly study more regularly if & quiz is possible at any
time. Others feél that quizzes should be given regularly and pre-
dictebly so that studgnts can prepare for them systematically. In
generél, unannounced quizzes tend to have punitive overtones and imply
diétrust of the students; the result is usuelly poor classroom morale.
5.3.3 In planning the classroom quiz £he teacher must strive to in-
sure that the students wili recognize clearly the relationship be-
tween what they have studied snd the content of the test. Analyses
of classroom tests reveal that many teachers do not observe this
principle.

Students are very quick to perceive a teacher's bias in'tééting.
They naturally tend to study whatever they thinl: will be useful for
passing tests., If the teacher wants to encourage his students to
master certain specific skills and concepté, he should be explicit
about the nature and form of the questions to be used in the examina-

tion; he should not expect the students to infer the character of the
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examination from such clues as they are able to extract Prom the

teacher's presentation in class.

5.4 The Unit Test

Most teachers subdivide the work of & term or semester into
units or blocks of instruction organized around particular topics.
The common theme in any particular unit should be eviden.t to the
student. It is important that the teacher mske explicit the relative
importance of different aspects of a particular topic so that his
stuuents will know how to budget their time effectively in preparing
for an exa.mination.. His explana.ﬁon may be nothing more than a
sizhple list of topics or it may teke the form of a more eleborate
outline in whicﬁ individual topies are bLroken down into subtopice.
Unless he is told otherwise, a student is likely to assume that the
amount of time spent on a topic in @lass directly" reflects the im-
portance of the topic for the teacher., The tgacher should tell his
students explieitly what the relative importance of each .topic is

for a test., A detailed plan of this sort can be drawn directly from

~'fhe', teacher's class outlines, The plan ~an 8lso serve as a useful

reminder for the teacher in preparing the test itself,

5.5 The End-of-Term Examination

The end-of-term examinstion is necessarily somewhat different
fr;Jm other tests. Evaluations made du;'ing the term (continuing
eveluation in class, quizzes a.pd unit tests) provide feedbacklboth
to the teacher and to the student. The end-of-term examinztion, how-

ever, is essentially an achievement axamination that should reveal
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the extent to which the student has mastered the material of the course.
Some teache_rs do not explain clearly to the student exactly what
it is they want him to learn in a course. It does not help him much
for the teacher to say merely that one of the objectives of a language
course is to develop in the student an appreciation of the culture of
another country; the teacher must make explicit which particular
aspects of that culture he will treat. Instructional objectives must
be made ‘sufficiently precise for the teacher to be able to decide
vhether the student understands what he has studied. In é.ddition to
meking clear, both in his instruction and in his examinations, which
particular aspects of the foreign culture, for example, he wants the
student to master, the teacher must plan in advance a.specific pro-

cedure for assessing the student's maste‘ry of the material.

5.6 Length of the Test

5.6.1 Teachers frequently ask how long a tést should be. Since the

50-60 uminute class period has come to be & standard unit of time, the

class period. We might say that ideally the teacher should spend as
much time evaluating each student &s he needs to .make a reliable
judgment, This impligs that different smounts of time might be spent
testing different students. For exemple, for a stuient who has de-
monstrated his competence in the language itself on numerous occasions,
the teacher needs relatively little time to verify the student's
.command of the language. Similarly, if a student has characteristically

performed poorly in the language, only a relatively brief series of

ey
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questiong is negded to confim that the student's performance has not
improved, For the teacher, the most difficult problems in evaluating
student achievement arise for students in the middle range of ability,
or with students whose performance has been erratic. To meke the most

economical poseible use of tegﬁiing time it»__ca‘.n be 'é.i'gued that the

‘teacher should plan to spend only as much time with the very able and

very ‘nept studeﬁts ‘as he needs to confirmm that they have followed a
predicted pattern. He can then concentra.ée on those students whose
behavior is contrary to his éxpectations and on s_’cudents in the middle
range of achievement,

5.6.2 However, most teachers do not individualize their tésting;
instead, they test all students in the same wey. This procedure
obviously has certain advantages of ease and éimplicity of administra-
tion, and most teachers seem to be convinced that more individualized
assessment is ﬁpmctical. Whether or not more individualized asséss-
ment is impractical, in actuasl practice group tests for entire classes
of students are the norm. For this reason, the remainder of this
discussion will concenirate on group-testing procedures.

.§_§.‘_§. Various writers have suggested rules of thumb Tor determining
the number of items of a given type tﬁa‘b can be used in a specified
ﬁmnber of minutes,' but such guidelines are of limited usefulness.

An exemple is the *rule' that students can ansver approximately one
multiple-ch_dice Questiox; & minu'fe or three true-false questions per
minute. In deciding on the number of itemé which students should be
expected to consider in a given .period of time, two important fa.ctors

must be taken into account., The first of these is rea.ding time, The
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reading time of a test is the amount of ‘time required of the studeﬁt
to read and understand both the directions and the intent of each
separate question. The second is the amount of time required for the
sfudent to respond to the question. If the student is familiar with
the item type and has a thorough grasp of the subject being tested,
the problem-solving process may occur almost simultaneously with the
reading phase, especially when the items are relatively simple. How-
ever, when the student is expected to reformulate, reinterpret and
Synthesize prior exper_iences to sclve new problems he will generally
need additional time to respond to an item once he has read and under-
stood it.

5.6.1 Teachers should also bear in mind that students vary in their
approach fo test questions. Some students, -for example, pace them~
selves so that they consider at least briefly all the items a test
contains, no matter how long it is, while others seem to need to
answer each item satisfactorily before leaving it tc go on to the
next., There is no obvious correlation between a student’s approach
to a test and &bility in a subject. We find both good and poor
students moving rapidly through examinations and some of both kinds

- ponder-and worry; over 'Ehomy questions even at the price of not having
time to consider all of the items in the test.

5.6.5 To soue extent the students' approaches to tests can be modi-
fied by the teacher -throﬁgh appropriate phra;sing of directions. Some
students, however, seem unable to budget their time effectively in

order to complete the test in the available time.

¢ i
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5.6.6 Research on the correlation between completing a test and rank
in class seems to indicate that, within wery broad limits, allowing
enough time for all sfﬁdehts to finish a test does not appreciably
improve the standing of thg slower students in the class. . Experi-
ments have been carried out in which examiners have stopped all students
at the moment when the fastest student completed the test, scored the
papers, and then allowed those students who wished to do so to spend
more time to complete the exemination; these experiments indicate that
the relative standing (rank) of students in a class is not very
different under these conditions. These findiﬁgs have been replicated
sufficiently often to in@icate that the primary benefit of allowing
& student as much time as he feels he needs to complete the exémina-
tion is psychological, not statistical: the student who has had time
to finish the test may feel better about it, even though he has not
improved his standing in the class, Most teachers avoid exeminations
which are so.long that the majority of students cannot complete them.
In éeneral, a test ought to be designed so that the fastest students
©owill finish‘it in about three-fourths of the évaiidble testing time,
The teupher's own experience with different types of items of his own
meking should guide him iﬁ deciding how many iterms and how many of

each kind to put into a test,

5.7 Weighting the Examination

When the iteacher prepares his own achieverent tests, there are
two ways in which he can refleect in them the relative importance of

the various topics treated in the course. First, he may make the
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proportion of items treating a given topie in the test correspond to
the importance of the topic in the course as & whole. Secondly, he
may explicitly assign more points to some items than to otﬁers. The
teacher may also include in the test some items whici he judges to
be more difficult than others and to which he assigns a larger number
of points fo; that reason., He must be sure in any case that in the
context of the whole test the total weight of all ifems related to

a particular topic is ﬁroportional to the importance of the topic.
However, the teacher should always bear in mind that he can estimate
only more or less accurately tﬁe real difficulty of an item in a test;
only the resﬁlts of an actual administration of the test will present
8 clear picture of the relative difficulty of the items that make it
up. Nevertheless, it is important in composing a test constantly to

bear in miﬁd the probable relative difficulty of the items in it.

5.8 Administration of Examinations

'5.8.1 Many teachers are impatient with the details involved in re-
producing, administering and mechanically processing test papers.
However, much of the testing time can be wasted, both by the.teacher :
and by the students, unless the test papers are clearly iegible, the
directions for the various parts of the test are clear and explicit,

. and everyone understands.exéctly how the test is to be administered
and scored. For example, if the teacher has to interrupt the class
while it is teking a test to point out typographical errors in the

text of the test itself, the students'traiq af thoﬁght will be dis-

rupted, and they may conclude that since the test was not prepared
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with great care they need not be careful in answering the questions
in it, Students have a right to expect that tests will be carefully
prepared and edited.

2._8_:_2_ Directions .for each part of a test should be clear and com-
plete. The more familiar students are with & particular item +type,
the simpler the explicit directions for it can be, However, the
reaslistic teacher is well aware that many students completely ignore
printed or oral directions in their haste to begin to respond to the
questions themselves. It is particularly important, therefore, that
students 'l.)e made aware of any unusuel features of any part of a test
before they begin to teke the test itself, It is particularly imp:rtant
that young children who have had relatively little experience with
written test ma.terials understand exactly what fhey are to do. It

is wise to use standardized directicns for each separate :'Lte_m type;
such standardized directions msay be 'b'orrowéd from the public domain
or they may be evolved graduelly by the individual teacher himself.
The adequacy of a set of directions can be checked by submitting the
directions and some sample. items to students of modest g.bili'by; if
directions are not clear to students of average or below-average
ability when they are not being teéted; they will éurel;y n0'l-: be clear
to the mejority of the students taking an actusl examination, Un«
clear directions neceésarily have an adverse effect oi: the individual
student's performence; his performance on a test in which thé directions
are unclear is not a true index of his ability or his achievement.
5.8,3 A number of minbr mé.tters tend to be ignoréd in the administra-

tion of tests, Remember to bring extra paper if the student is expeeted
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to prepare a written response. Provide staples or paper clips in
order to prevent the loss of papers. Remind the students to pﬁt

their names on each sheettof paper so that if the pages become
separated they may pe properly collated. Decide beforehand on the
arrangement of students in the room so that the test can be adequately
proctored. Rehearse with the proctors whet assistance they will be
allowed to give students who are having difficulty. Arrange for ade~
quate means of distributing and collecting the test papers so that the
security of the test cen be maintained, Each of these problems and
many others can be awkward or irritating for the test administratbr

if he has not anticipated them ahead of time.

1

5.9 Forms in Which Test Results May Be Expressed |

5.9.1 If testing is the collection of information uﬁqn vhich
instructional decisions can be based, the kind of decision to be

made should determine the form and the content of the test and the

way in which the results of the test.are eipressed. The form in which
the test score is reported should be appropriate to the purpose for
which the test is being usgd.

5.9.2 For example, & teacher may conduct a question-and-answer
session in class to find out whether the students know the past tense
of the verb to be. A simple check-mark in a grade-book'is sufficient
to record the results of suéh an evaluation. .Tests designed to elicit
more comp;ex responses from the student require more complex reports
of the students' responses. In general, as the length of the test

or of the individual responses which the student mekzs increases,
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more complex grades become necessary such as: superior, good, average,

i

_poor, or unacceptable; A, B, C, D, and F; or 1, 2, 3, 4, 5, ete.

5.9.3 In the case of objective tests (containing multiple=choice,

completion, true/false items, etec.), each individual item is designed

—

to measure something relatively specific. It is assumed, ‘however,
that such a test, taken as a whole, constitutes a complex eva.lub.tion
- of the student's ability or 'performa,née. The student's score is

ordinarily the total number of questions a.nswered'correctly and is
1

sy
4

referred to as a raw score.

5.9.4 By itself, a raw score (weigh"c-ed or unweighted) for an individual

e |

student is relatively meaningless. To know, for example, that a student

.i ‘
)

has 8 raw score of 32 points tells us almost nothing without further

information either about the test (for example, the total number of

P

points possible) or sbout the test pérformance of some appropriate
reference group (such as the other members of the class). If we know,

for example, that there are a total of 40 points possible on the test,

we know that the student obtained 32/h0 of the total number of points
possible. If we set arbitrsry standards about the proportion of the

totel a student should earn in order to get a grade of A or 13_ or F,

e assunption underlying this type of raw score is that all items
are equally important and two students, each of whom has & raw
score of 32, are judged equelly competent, even though they may
not have answered the same 32 items correctly. If, however, all
items are not egually important, more than one point is assigned
to some questions and & student's total score is obtained by
adding together the number of points assigned to esach guestion
answered correctly. A total score based on this procedure is
called & weighted raw score. On many tests weighted scores can
be shown to provide a more satisfactory result than unweighted
Taw scores. '

1
|
|
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we can assign each student a grade based on his raw score. Under
such a system of intefpreting test results, it is possible that all
students could receive an A,

5.9.5 WVhere the teacher has designed the fest with questions of
different levels of difficulty (that is, with some items which only
the A students should be able to answer correctly, another group of
items which both the A and B students should be able to answer,
ete.), we cen say with some assurance that students who are_dble to
answer from 35-40 items correctly should receive aﬁ 4, students who
enswer from 30-34 items correctly should receive a B, and sc on.
5,9.6 More often, however, tests are not designed with items of
carefully gauged different levels of difficulty; instead, they are
designed to cover certain material at a levél'éprresponding-to the-
average student in the class. Furthennore, many teachers are re-
luctant- to set artitrary standards (such ast 35-L0 points is an 4),
if théy are not sure that any student will achieve such a score.
Teachers seem genergally to prefer to relete each individual score to
the scores of the other members of the class through the use either of
rankings or of some kind of converted (standard) score. In effect,
what most teachers want ta know is not that a student answered 32
questions correctly, but how his score of 3% ranks in comparison to
the scores8 earned by other s%udents in the same claés. If no one
else in.the class earns & score higher than 32, then 32 is regarded
as an excellent score, even éhough the student has missed 1/5 of the

questions in the test. Conversely, if most of the scores in the class
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are higher than 32, 32 is regarded as a poor score. For mahy teachers,

fadrtrssncs
'

then, the meaning of a raw score depends on the scores of other stu-
- dents in some reference group such as the remainder of the class.

g Once the teacher knows the rank of each student in the class , he cen
meke & decision about the proportion of the class that should receive
each letter grade.

5.9.7 In all cases, the distribution of grades, whether based on an
ebsolute system (such as the proportion of correct anéwers) or a
relative system .(such as rank in class) involves certain arbitrary
decisions by the teacher. No matter what grading scheme a teacher
decides to use (numbers, letters, or descriptive phrases), he cannot
avoid the responsibility for arbi.tra.rily establishing "eut-ofe" scores
or proportions of students in each grade or letter category. What he
can and must do, by appropriate use of tests, is assign grades in a
manner which is as unbiased and objective as possible,

212:_8_ The teacher will sometimes have several test scores or other

_grades which he wishes to combine into a composite evaluation of the
student; in these cases the teacher should have a .clear notion sbout
the relative ca»ntﬁbution that each separate piece of information
should meke to the composite description. For example, a teacher
may have three unit tests and a final exemination which he wishes

to combine into & summary evaluation of a student's performance in

an entire course. Generally, it is not possible simply to add up

1 . “

the total number of points a student has earned on the four examina-

tions and divide that total by four to get an average, since four

i

different tests will usually vary in length and importance. ILet us
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suppose that the teacﬁer decides that the three unit tests are equally
importent and that the finsl examination should receive the same
weight as the three unit tests taken together. The simplest method

is to give each student a rank on each test; the ranks for each student
on the three unit tests are then combined and divided by three to ob-
tain an average rank for the three unit tests. This average rank is
then added to the student's rank on the final examination and this
total is divided by tv.ro yielding a weightéd rank2 in vwhich each of the
unit tests is given equsl weight, and the three unit tests together
ars weighted equally with.the final examination., Such overall com-
posite ranks can be arranged in order and grades assigned as if there

were only one measure.

5.10 Test Statistics for Nonstatisticians

5.10.1 Descriptive statistics for use in test interpretation need

not be complicated. As & case in point, consider the mean or average.

In order to determine the exact mean of a set of scbres the teacher
adds the scores made by each studént and then divide_s this total by the
number of students in the class. The mean, however, is only one of
the statistics used to represent a center point in a distribution of
scores. While theré are certain statistical advantages to using the
mean, for purposes of test interpretation a better measure of central

.

tendency is the middle score. The middle score, as its name implies,

2Technica11y, the values obtained are ot ranks; however, the

distinction does not alter the final outcome of the problem.

JEEpp—
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is the score earne& by the student who ranks exactly in the middle

of his class. In a group of 25 students, for example, the middile
score is the score earned by the student who ranks 13th in his class.
This value may not be exactly the same as the mean. The mean and
middle score will usually not differ by more than & point or two.
Without exception, the teachers will find the middle score entirely
. adequete for representing the center of a distribution of scores, and
much easier to find than the mean.

5.10.2 ILet us now consider the standard deviation. Technically, the

standard deviation is a measure of variation of the distribution of
scores arcund the mean. The standard deviation is useful to the
teacher for two reasons. First, the standard deviation of a test is

a rough indéx of the reliability of the test, Other things being equal,
a set éf sco*es which is widely dispersed will provide ﬁore reliagble
descriptions of students than a test where all of the scores are
fighﬁly grouped around the mean or middle score. If scores arc very
close together small changes in performance, due perhaps to guessing
.or other chance factors, can substantially influence the order in which
.the scores appear. When scores are more widely dispersed, however,
small variations due to such factors will he less influentisl in
detemining the arranéement of scores.

2.10.3' Secondly, the standard deviation is useful in interpreting
test results when the teacher wants to compare the results of two or
more tests. It can be shown that the weight (contribution) of a sub-
test in a composite score is proportionate to the standard deviation

of that subtest. In other words, if we add together two tests one of
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which has a large standard deviation and the ¢ther a smaller.standard
deviation, the test having the larger standard deviation is more
influentigl in detemining the final order of scores than the tast
with the smaller standard aeviation.

M Fortunately there are useful epproximations to the, stendard
deviation which do not involve long calculations. One such approxi-
mation, which works surprisingly well, is found as follows: arrange
the student scores in rank order, count down from the highest score
to' the rank vwhich divides the upper one-sixth from the lower five-
sixths and add up the scores in the upper one-sixth. Next, beginning
from the lowest score, mark 6ff the lowest one-sixth of the class and
add up those scores. Then, subtract the sum of the scores in the '
lowest one-sixth from thg sum of the scores in the upper one-sixth,
multiply this difference ."by two (2) and divide the resulting product
by the number of students. The resulting figure is a good approxi-
‘metion of the stendard deviation. The estimate of the standard

deviation obtained by this procedure is entirely satisfactory for most

purposes of test interpretation. A second way to calcula’e an approxi-

mation of the standard deviation is to arrange the scores in rank order,

count down one-sixth of the scores and record the score earned by the
student one-sixth of the way down the distribution, then go to the
bottom of the distribution, count up one-sixth and record the score
earmed by that student, and, finally, subtract the two scores and
divide the difference by two.

5.10.5 A third statistic of some importance in test interpretation is

known as the standard error of measurement. The standard error of
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measurement reflects the reliability of a test; it provides an esti-
mate of the amount of variation in individuel scores that would be

obtained if the students were tested a second tire. The standard

error of measurement is useful in interpreting test results because
it reminds the teacher that the particular scors earned by the student
depencis both on the student's true ebility and on unreliability of the

test, guessing, and other factors not directly related to the student's

beuisd  jEme.

" ability or achievement.

Juostaonoy
-

- 5.10.6 The standard error of measurement provides an estimate of how

much of the student's score is due to his true ability., It is an

P
i ¢

indication of the approximate range within which one would expect a

student's score to vary from one occasion to another. For most

Ay

teacher-made tests, the standard error of measurement is between five

Lemmgriasd

and six-tenths (.5 to .6) of the stendard deviation >f the test. For

example, cdnsider a test which has a standard deviation of six points.

e
i f

For this test the standard error would be from ﬁ_in;ee to about:;three
and & half points (0.5 x6 = 3.0, 0.6 x 6 = 3.6). In other words,

for most students, one would expect scores on a second administration

- sy
i , . .

of a test to be within 3 to 3.5 points above or below the score they

made on the first., Although the teacher would still use the actual

! .

score earned by the student, the standard error of measurement should

{ remind him that the score he heas before him is based upon one semple.
of the student's performance and that with another sample the student’s

score might vary seversal points from the value actually obtained.

5.10.7 Statistics are an aid to interpretation, By calculsting cer-

&

tain simple values from the distribution of scores, the teacher can
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obtain a great deal of information which is ugeful in describing
Yoth the performance of individual students Ja.nd the performance of
the class as a whole. The teacher who uses test results without
employing any descriptive sta.tisti:cs relies on impressions which may
or may not be justified, and he fails to use all of the useful in-

fomation that is readily available to him from the test itself.

5.11 Test Reliability and the Teacher

5.11,1 In most texts on measurement, the concept of reliability is
explained in such obscure and unfamiliar statistical terms that the
teacher may not see what relevance it has to whaf he doés in teaching
and testing. It is unfortunate that reliability hes been cast in this
light since'it is precisely in the context of classroom measurement
that reliability is of most pressing concern.

5.11.,2 For the teacher using published (standardized) test materials,
reliability is a relatively simple matter. Any test which is marketed
by a reputable publish€r cen be assumed to have adequate reliability
if it is carefully administered and scored. In using standardized
‘tests all the tea;cher needs to do is to read carefully the manual
provided with the test and remember that test scores are always
approximations rather than sbsolute values.

5.11.3 With teacher-made ‘tests, however, relisbility is an important

question. Tt is important becasuse the reliability of c¢lassroom measuies

can be greatly affected by the procedures used by the teacher and be-
cause evidence shows that teachers' judgments are often highly un-

relisble and <thereby misleading.
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2. 11. 4 Whenever we describe an obgject or event, what we describe
Goes not stand in isolation but exists as part of a stream or con-
tinuum out of which we have tsken certain elements: & sample. For

example, we realize that a test intrudes on & student at some point

in time, but we assume that the underlying behavior of the student is

a continuous characteristic which is steble and predictablie from one
occasion to another. We do not expect that a student will be at the
top of his class on one dey and at the bottom on another, that a
student will be able properly to conjugate one verb and not another
similar verb, or that a student will be able to write an acceptable
paragraph one day and not another. This assumption of continuity

and stability is essential to any meaningful or useful concept of
religbility. Without this assumption we would never be &ble to relate
one eveni_: to another or to separate real changes in the student from
unreligbility in our descriptions or measurements.

5.11.5 If classroom measurements describe relatively stable character-
istics of students, it is useful to be able to specify the extent

to which a description (measurement) of student ability made on one

‘occasion predicts a similar measurement or description made on another

occasion. In other words;, to what extent can we expect descriptions
of a given individual to agree from one time to the next and from one
observer (teacher) to another? Reliability 'is this 'property of a
measure to be relatively consi;a.nt through time, or the agreement|by
two or more observers on the same description. Measures and des;:rip-
tions which do not have at least one of these characteristics are said

10 be unreliable.
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5.11.6 Let us now explore. some of the kinds of consistency and agree-
ment which teachers might wish to find in their measurements or
descriptions. A teacher would hope to be consistent in his description
of a student's understanding of a given fact or principle. For exsmple,
we might like to be able to describe an individuel student®s ebility
to use the subjunctive and we might further like to place the student
in one of three descriptive categories: (1) he can use.and recogni ze
the subjunctive with adequate facility; (2) he can usuelly recognize a
subjunctive form and can sometimes use it approprietely; (3) he can
rarely recognize or use the sﬁb,junctive correctly. ‘In order to.
evaluate a given student's ability, we would select a number of items
in which the student could demonstrate his ability to use the svb-
Junctive. From this sample of instances we should like to be able

t0 generalize sbout the student's gbility to use the sﬁb,junctive
properly. Because the teacher is dealing with only & sample of the
student's behavior, it is important that this sample be representative
of the larger class of behavior about which the 'l;ea.cher would like to
generalize. In other words, we would like to be sble to describe the
student's ability to degl with the subjunetive in such a way that our
description would not be invalidated by ancther sample of items., We
are concerned with the stability of our'.description (and the student's
performance) from one set of items on the subjunctive to another.
5.11.7 A second kind of stability which should be of concern to the
teacher involves the consistency of his own judgments on two or more
occasions. ' Let us consider the case of a teacher reading a set of

student papers. By chance, he happens to read two very good papers
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and then reads a poor paper. To what extent might the teachert's
judgment about the third paper be influvenced by what he has read

in the first and second papers snd how different might his judgment

of the third paper have been had it been preceded by two equally poor
papers? Ideally, we might hope that the order in which the papers

are reed will not affect the teacher's judgment, Research indicates,
however, that judéments are made in a context and that events immediately
preceding & judgment do influence a judge's decision. We also f£ind that
teachers have considersble difficulty judging objectively the behavior
of students for whom they have mede prior judgments on cther occasions.
As teachers, we have all been tempted to let our prior experience with
students override new impressions that do not agree with our precon-
ceived notions. Who has not given a capsble student the benefit: of the
doubt in cases where the student's resronse to & question is not come
plete or entirely clear? Conversely, which of us has not résisted the
tendency to change his épinion of a student on the basis of one or

two favorsbie impressions scattered awmong a large nwber of unfavorsble
ones?

5.11;8 {t is obvious that we could greatly increasé the consistency

of our judgments'or descriptions of an individual student by taking
into account our previous experience of him. But consistency due to
prior knowledge constitutes bias. Our real concern is to understand
what consistency would result if our judgments were made completely
independently of one another.

5.11.9 A third type of consistency which is of concern to the teacher

is the degree to which two or more observers (teachers) would agree in
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their descript_-ion of a given student's behavior, It seems reasonable

to suppose that two competent, independent observers should agree on
their description of a student's behavior. The evidence suggests,
hovever, that unless independent observers have been trained tc look

for similar things in ‘the student's behavior and unless they have been
given a common set of descriptive categories, agreement among them will
not be high.

5,11.10 In each of these types of consensus or agreement, reliability
is important tc the teacher: (1) consistency of a particular student's
behavior from one sample to another; (2) consistency of a given teacher's
judgmen* on two or more occasious; (3) agreement among teachers con-
cerning the description of a particular student's ability or perfommance.
5.11,11 Let us consider ways of improving the reliasbility of such
descriptions., A teacher wants to know, for example, ’whethe'r e. student
can distinguish between two vowel sounds. He selects a large number

of words in which the vowel scunds occur and draws & sample of such
words to be read to the student. He needs to know how large a sanple

of words to use to distinguish Ttetween students who can and those who
cannot hear the distinetion, If he uses only one word, there is a

very good chaan that a student who is not generzally able to make the
distinction will simply guess the correct answer., Conversely, there

is also the poesibility, for a varieby of reasons, that a student who

ie generally gble to hear the distinction mey miss the sound on a

gingle, specific word. If we include a second item, we will not

expect the iﬁept student to guess correctly on both items and, similarly,

we will not expect the able student to miss the vowel scund in both
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words, Therefore, pairs of items are more reliable than single items,

and the addition of further items adds still more relisbility to the

{
little increase in the reliability of the deseription.

descripiion., At some point, however, additional items result in very

5.11.12 The two primary factors which affect the relisbility of a
test item are the difficulty of the item and the relationship of the
item to other items in the test. It is dbvious.that if & test item
is so easy that every studgnt answers it correctly, it rannot dis-
criminate between good and poor students, Similarly, if an item is

so difficult that no student answers it correctly, it is also useless
for this purﬁose. One may include severasl easy items in & test to
motivate the student, but such items have né velue in terms of re=-
ligbility, Items of moderate difficulty prove to be the most dis-
criminating (and therefore the most reliable in this sense). The
optimum value For item difficulty (the proportion of a group answering
the item correctly) falls in the ' & where between one-half and three-~
fourths of the class answers the item correctly. The second charac-
teristic of an item which influences the religbility of the test is
its relationship to other items in the test. In general, the mofe
narrowly focused the content is of a group of items in a test, the
more reliable the test will be. Converéely, the broader the content
included in a test, the reater the number of items that are

required for useful relisbility,

5.11.13 Reliability of teacher judgments on two or more occasions can
be éstimated in several weys; in its simplest terms it may be re-

garded as a problem in rarking, ILet us consider a class of 20 students
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o have been arranged in rank order from best in the class to poorest
(ranked 1, 2, . . . , 20). 'We would like to know the degree to which

J;hese ranks would remein the same if, using thne same information, the

fsa.me teacher ranked the students again (without, of course, referring

!
{to his previous rankings). } Experiments show that the agreement among

irankings is quite high at the extremes. In other words, with rela-
tive consistency, teachers can pick out the most able and tiue least

. gble students in a group. Near the middle of the group, however, the

differences between students become less obvious and the rankings on

i
i

successive occasions become more varisble. When a teacher bases his

rankings on objective records, his reliability increases. On the con-

trary, when his rankings depend on mcre subjective judgments, re-
liability decreases. This is not to say that sﬁbjective Judgments must

be ignored in ranking students; however, when such data are used,

.Judgments must be made as objective as the material will permit.

5.11.1% In the relisbility of ra.nkihgs, vhat degree of precision can

reasonably be expected? To pursue our example further: it is un-

. reasonsble to expect a .teacher to be able to reproduce two sets of

. 20 rankings with complete rank~by-rank agreement. However, it is
reasonsgble to expect a very high degree of agreement if the teacher

‘ is asked only to group the students into upper quarter, lower quarter,
and middle half. The fact that a given student might be ranked first
on one 6ccasion'and third on the second occasion would not move the
student out of the upper gquarter. Similarly, .a. shift in rank even

from 6th to 15th would still leave the student in the middle half of

the group. This second principle has clear implications for the

[ .
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reliability of the teachar's judgments. When ranking students, it

is rarely important to be able to put students in 15 or 20 different
categories, since most decisions (such as grades) are based on only
four or five categories. The majority of any class of students can
be placed in three, four, or five categories with little difficulty,
although there will aiweys be a few students whose performance cannot
be so neatly .categorized. For those few cases, the teacher may either
turn to measures vwhich are entirely objective or to additional factors
which are entirely subjective_, such as attitude or motivation (with
the justification that, when all achievement factors are equul, the
interested or cooperative student should be encouraged).

5.11.15 The third type of consistency which is of concern to teachers
is agreement among professionally competent observers. Whenever
teachers! judgments are intended for use outside the classroom (as_

is the case, for ;pstance, for temm grades), it is important that such
Judgments represent the behavior of the student in some readily under-
standsble way. If the teacher records student achievement for his
personal use, it makes little difference what system he uses. Term
grades, however, are & medium of communication whereby the teacher
informs the student, his parents, other teachers, administrators,
college admissions.officers, and potential employers of the degree to
which a student has met the objectives of a certain unit of instruction.
Research on agreement among teachers indicates that when teachers
specify clearly to one another what it is they wish to evaluate and
when they define their rating scaele carefully, they can a.chie"fe very

high levels of agreement, Without such & common understanding, it
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ig only by coincidence that two teachers will assign similar grades

- %

to a class of students.

=
5.12 Velidity of Classroom Tests

5.12.1 By definitioﬁ, a classroom test is valid if it provides the
teacher with informafion which he finds useful in meking instructional
decisions., It is wvalid i the same way that a ruler is a valid measure
of length or a scale is a valid measure of weight.

S5.12.2 The problem concerning the validity of classroom tests resides
in a possible lack of agreement between what a teacher actually measures
and the kinds of abilities and skills he demands of the student. Just
as we would question the validity of calling measurements made with

a ruler "weights," we can question the validity of measuring "reason-
ing" by a test made up predominantly of highly factual items. The
question of validity of classroom tests'is posed when the teacher
thinks he is measuring one ebility and other, objective observers
(including his students) believe he is measuring something else.
5.12,3 To illustrate the problem, let us consider a teacher who pro-
fesses to use an audio-lingusl approach to languasge instruction in

his classes and then employs only paper-and-pencil tests to examine
his students. Although it can be argued that certain aspects of
audio-~-lingual ability can be tested in written form, to carry the
a?gument to an extreme and use no other type of item yould raise

certain questions about the validity of tests purporting to measure

audio~lingual skills in general.
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5.12.4 A classroom %test is invalid, then, only to the extent that a
teacher thinks it is measuring one specific ability while it is, in
fact, measuring something gquite different. It is not difficult to
diagnose such discrepancies. (Students are very quick to noticé such
discrepancies and tend to have little hesitation in decidin.g~how to
expend their time and effort. Regardless of what the teacher may say
gbout his emphasis in a course, his students will be guided by the
kinds of tests he uses.) All a teacher needs to do in order to know
vhat his test is measuring is to sit down with & few students and ask
them (1) how they studied for the test and (2) what they think specific

questions mean.

5.13 Item Analysis

5.13.1 Meny of the discussions of item-analysis techniques which appeur
in the literature on testing were not written primarily for the class-
room teacher. These discussions often do not recognize that most
teachers have not been shown how item analyses can contribute to their

effectiveness as teachers. Nevertheless, if the teacher can readily

.obtain information of this.kind about items on his examinations he

will find it extremely useful.

5.13.2 An item analysis can be broadly divided into two 'pha.:_ses.

Phage I consist.s of identifying the statistical characteristics of
items. The second phase involves interpretation of these statistics
to determine wﬁich items serve their intended purposes and which items

need revision.
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5.13.3 Iet us look at two very simple prbcedures for collecting the
data necessary for an item analysis, The first of thesé procedures
involves using the students themselves to help summarize the individual
item responses. After the teacher has scored the papers, he arranges
the paperé into three groups. Group 1 should contain the papers with
the highest one quarter of the test scores, Gioup 2 the middle 50 per-
cent, and Group 3 the lowest quarter of the class. (The teacher should
put & piece of masking tape over the name of the student or otherwise
conceal the identity of each student during the item anzlysis.) The
papers are then marked "1", "2", and "3%, to indicate which group they

are in, and distributed to the students. Each student now has a paper

(probably not his own) to be used in the following tabulation procedure.

The teacher asks how many papers marked "1" have the first item

answered correctly. The studeunts raise their hends if the answer on

the paper they are holding is correct. The teacher counts the number o

of hands and mskes & tally, and proceeds to do the same for the paﬁérs
marked "2" and "3". After he has gone through the:enfire exemination
in this way, the teacher has a tally of the number in the upper 25
percent of the class who answered each item correctly and thé number
in the lower 25 percent who answered the item correctly. The teacher
may also have discussed the items with the class while making the
tabulation, thereby using the time both to collect the item statistics
ahd to review the examination with the students.

5.13.4 If an item is to discriminate among students according to

their ability, we should expect that the more able students--those

|t P

[ ]

S

Yot

.
Yo #

foen ¥

| et



-201-

receiving the highest'total scores on the test~-will answer the item
correctly more often than the less &ble students. In other words, a
larger portion.of the students in ‘the upper 25 percent of the class
should answer the item correctly than in the lower 25 percent. If

the nuwber of students who answer the item correctly in the two groups
is approximately the same, then the item is said to be nondiseriminat-
ing: it does not discriminate between students according to their
general sbility (es measured by .the total score on the test). If, on
fhe other hand, the more able students do tend to snswer the item
correctly more often than the less able students, the item is said

to discriminate positively. In general, positive discrimination is

a desirsble characteristic of an item; it tends tn increase the range
of scores and the reliability of scores., When the difference between
the.nuﬁber of students in the upper 25 percent and those in the lower
25 éercent of the class is negligible (or favors students in the lower
25 percent), an item is described as nondiscriminating (.or negatively
diseriminating) and should be very carefully reviewed in the second
phase of the item analysis.

5.13.5 From the number of correct responses in the upper and lower

quarters of a class we can also obtain an index called item difficulty.

This index is obtained by converting the number of students in groups

1 and 3 together into a percentage. This number, the item difficulty

33925, is a statement of the proportion of the whole group of students
who answerad the item correctly. In genersl, item'difficulty indices
should fall in the middle range (i.e., between 50 and 60 percent).
A_small'humber of relatively easy items near the beginning of a test
~can be defended because they help buildla student's confidence, and a

pnmber of rather difficult items near the end of the test can be

IC
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defended because such items challenge the most able students. blore
will be said about item difficulty in the treatment of the second
phgse of jtem analysis.

’.5.13.6 A second and less elaborate procedure for obtaining approxi-
mate estimates of the item difficulty and discrimination indices of

a classroom test can be carried out entirely by the teacher, parti-
cularly where classes are small (between 25 and 30 students). The
teacher goes through the papers of the most able students in the class
ang tallies whether or not they gave the correct answer to each question.
He also goes through the papers of the poorest students. In phase I

of the analysis the teacher identifies items which need further scrutiny.
In phase IT he examines them carefully.

- 5,13.7 If each item in an examination is included for some parti-
cular purpose, an item enalysis should show whether it served the
purpose for which it was included. If an item was included near the
‘beginning of a test in order to build the student's confidence, the
item was presumably intended to be easy. Such items, therefore,

should be answered correctly by most or all of the students in the
class and missed only by obviously incompetent students. If the item
statistics indicate that this is how an item performed, the item should
be judged to have served its purpose and therefore to be a good item.
Similarly, if the teacher has included some very difficult items

near the end of the test, he should expect these items to be answered
correctl& by only a few very sble students. If the item statistics

indicate Ffhat this was the case, then these are also good items.
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§;l3;§ The more difficult items to evaluate are those which fall
into neither of these obvious categories and which meke up the bulk
of the test. In general, teachers should judge items according to
two criteria. First, some items are unexpectedly easy or difficult
for the class, An item which is identified as easier than the teacher
had anticipated may i;diqate that the teacher ﬁés misjudged his
;sggdengsfhagil};ies: ?ﬁis innacurate judgment may be theAreSult of a
-1éck of perceptiveness on the part of the teacher, it may be the
result of the students' having'preﬁared themselves particularly well
for the examination, or it may‘be the result of some technical flaw
in the item ﬁhich allpwed thé student to choose the correct response
without  really understanding the imtent of the item. The tegcher
shoulid attempt to discover what the reason is for the unexpeétedly
good performance of the students.  If he decides that the explanation
is‘that he misjudged the siadents or that they prepared unusually
well for the examination, all he need do is record his conclusion.
However, he should be especially sensitive to the possibility that.
the stu@ents weré gble to answer the item because of scoring procedures
which were not sufficiently rigorous or some technigal fléw in the
item itself, If technical or scoiing prdblems appear to be the
explanation for unusuelly high scores on an.item,,the'teacher may wish
to rescore the item (if it ié a ccu-tructed response) or modify'cef-
tain regponée options (if the item is of the selected response form)
for future use. If the item appeafs to have been unusuﬁlly difficult;
a parallel set of explanations is possible. The teacher may have mis=

Jjudged the students"dbility. The students may not have anticipated
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that the teacher wopld ask certain questions and may therefore have
ignored certain topics in theirfpreparation for the examination,
(Either of these explenations sﬁggests insufficient communication
between teacher and pupils.) Theré mey be some mechanical problem
in the way that the item is presented or scored.

5.13.9 Let us now turn to discrimination. The effect of nondis-

criminating items is to make the range of scores smaller and thereby
diminigh the teacher's ability to distinguish between one studént and
another in terms of their &bility or achievement, Items which do not
discriminate between the most able and the least able students should
be examined very carefully in an attempt to decide why they do not
discriminate. In multiple-~choice items, lack of discrimiration is
most often the result of poorly conceived distractors or poorly
phrased correct responses. In the ideal multiple-choice item the
correct answer-seems obviously correct to the more sble students
while one or more of the distractors appear to be correct to the

less well prepared students. To prepare the distractors, the teacher

should draw on his experience of the kinds of errors students typically

meke with the point being tested. In constructed-response items the
most common explanation for lack of discrimination is the tendency of
teachers not to use the full range of scoring options available to
them, If the teacher is using & l-2-3-4-5 scale for scoring short-
answer Questiohs and he assigns all 3's and 4's to the students, such
items will obviously not be very discriminating, Before he begins
the actual scoring of such items, the teacher will find it useful to

scan the papers to form & general idea of the range of the achievement
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represented in the responses. He should then decide on some allocation

of points so that he will use the entire range of scores. If the

-student responses are so homogeneous that the teacher cannot make

useful discriminations, the item probably needs substantial revision

or should be eliminated altogether,

5.13.10 Occasionally a teacher will observe that the pattern of right

and wrong answers to a given question seems to bear no relationship to
overall test scores. He may find, for example, that many of the most
able students unexpectedly missed the item and masny of the least able
students unex‘pectedly answered the item correctiy. If such a pattern
of responses to an individual item emerges, it should serve as a warn-
ing to the teacher that there is sorething unusual sbout this item and
that it bears further special attention, It is possible that there is
nothing wrong with the item other than that it happeris to measure some
ability or understanding which is differe.nt from those measured by .the

najority of other items in the test. More probably, however, it is

_simply & poor item,

5.13.11 Item analysis has two phases. Pha..se I involves the collection
of item statistics to identify items in need of further attention.
Phase II involves examination ‘of these items. The implieit assumption
underlying any analysis of test items is that the teacher intends to
improve the quality of his testing by utilizing infoma._tion obtained
from each administration of his items. This in turn sugegests that.
teachers should build their own files of items which have worked well,
and that they should attempt to determine how they can improve their

test-writing style. In the individual item responses the teacher may
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also find information sbout particular students' sbilities or de-
ficiencies which may be useful in planning further instruction.

5.13,12 Many teachers consider only overall test scores. There is,
however, a great deal more information.émplicit in the results of the
administration of a test than simply thé single overall score. Let

us say, for example, that among the items in a test the teacher has
deliberately included several items which he feels every student should
be eble to answer, After the exaﬁination has beei. administered the
teacher goes back through the students' papers to see whether they

have actually mastered these points., He may examine the responses of
an individual student who has not done well on the test as a whole to
see whica of the items desling with baeic information or basic cone-
cepts the student answered incorrectly. This type of detailed analysis
is particularly useful when smong the items included in a test there
are some that test basic knowledge that is essential for a student to
move to the next level of instruction. Exemination of such minimum

performance items allows the teacher to plan his teaching better than

he can if he uses only the single overall test score. If the items in
the test have been carefully planned, it is also possible to diagnose
subtle difficulties of better students.

5.13,13 A substantial part of what is called item analysis is based

on the intuition and judgment of the teacher. The statistical pro-

cedures vhich underlie item analyses can help the teacher to identify
items which have unusual characteristics, but the final explanation of
why an iteﬁ works or does not work is largely & matter of the judgment

of the individusl teacher. With classroom tests very elaborate
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statistical analyses are generally not warranted., The teacher can
usually identify those items which are ﬁorking well and those items
vhich are.Qorking poorly by .judiciously selecting the better papers
and the poorer papers and examining the response ﬁatterns represented

in these two extreme groups.

-
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GLOSSARY s
The following are brief explanations of some technical terms 2
as they are used in this Handbook.
Chance score: the score that can be obtained by guessing alone,

Contrastive analysis: the procedure whereby two languages are
compared to specify the ways in which they are different.

™ et

Consonant cluster: a succession of consonants which is difficvlt 3
to pronounce for non-natives (e.g., Italian /sb/ in sbaglio). 5

Control: formulation of & question so as to limit the ways in which x
it can be answered, {

Corrected true/false item: a true/false item in which the key part
of the stimulus statement is underlined. The student is directed
specifically to use that crucial element to decide whether the -2
statement is true or false,

Converted score: standard score; & general term referring to any {
of & variety of "transformed" scores in terms of which raw scorés
may be expressed for reasons of convenience, comparsbility, ease 3
of interpretation, ete. {

Diagnosis: use of test results to isolate those points which need
further elaboration either for a few individusl students for for
the class as & whole.

Toveret net

Discriminating power: +the gbility of a test item to differentiate
between good and poor students.

[

-« ~

Digtractor: an incorrect answer furnished in & multiple-choice .
question; the ideal distractor shares all of the features of the 5
correct answer but the one being tested. :

Digtribution of scores: & tabulation of scores from highest to {
lowest showing the number of individusls that obtain each score }
or £all below it.

Global testing: the use of questions which do not attempt to focus i
on one specific learning problem and that, consequently, are likely -
to involve more then one skill, langusge area and testing device at
the same time,

"
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Halo effect: =& bié.s in ratings arising from the tendeney of the
rater to be influenced in his rating of specific traits by his
general impression of the person being rated,

Inflection: changes in words according to number, person, case,
ete,

Item analysis: examination of test results to obtain dats on score

distribution, test reliability, etc.

Language areas: various aspects of a foreign-language curriculum

(e.g., phonology, morphology, syntax, vocabulary, style, litersiure,
culture).

Language feature: a specific element of a 1angué.ge vhere errors -
can be detected and corrected.

Lunguage-skills: the ways in which language competence can be
displayed (listening comprehension, spesking, reading, writing).

Linguigtic model: & method of explaining or describing a laiguage
according to a specific theoretical orientation (e, g., the structural
model, the transformational model, ete.).

Modified true[false items: true-false items designed to reduce

guessing by offering a choice among true, uncertain,‘ false, etc.
(see also corrected true/false items).

Morpheme: basic unit of grammar; the smallest meaningful unit of
language. (It may be a word, or part of & word; unfriendly has
three morphemes: un-, friend, -ly). :

Mogg‘holog: the study of the classification of morphemes and the
ways in vhich they combine to form words.

‘Oral-response test: & test in which the student spesks the answers

directly to the teacher or into some sort of recording device,

Percentile: a point (score) in a distribution below which Palls
the proportion of cases indicsted by the given percentile (the
15th percentile denotes the score below which 15 percent of the
scores fall),

Phoneme: & distinctive class of sounds; the smallest unit of speech
that distinguishes one utterance from another.

Phonology: the branch of linguistics that deals with the sounds
of & language and their permissible combinations,
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Positively discriminating: said of a test item if a higher pro=-
portion of good students than of poor students answers it correctly.

Raw score: the total number of questions answered correctly. (The
assumption underlying this type of score is that all items are equally
. important; two students with the same raw score are judged equally
competent, even though they may not have answered the same items
corr=ctly. )

Relisbility: the consistency with which a test measures, or the
‘degree to wiich repeated measurement of the same individual would
tend to produce the same result.

Response set: & pre-disposition to answer questions in ‘a certain
way if there is uncertainty as to the correct answers.

Specific deteminers: words giving clues which enable the student
to answer an item correctly without possessing the specific knowledge
desired,

Standard score: see converted score.

Stem: in a multiple-choice item, an incomplete sentence which is
Tollowed by several completions of that sentence among which the
student is to chonse the suitsble one.

Stimulus: a brief statement, question or phrase to which tne student
is asked to respond either orally or in writing. -

Syntax arrangements of words in larger constructlons, .8y 'phrases,
clauses, sentences. .

Testing device: any of the various techniques used by the examiner
to elicit the student's response (e.g., multiple-choice, true/f’alse,
or completion items, essay, dictation, ete. ).

Validity: the extent to which a test measures what its author
intends it to measure.

Weighted raw score: the total score which results when each item
is assigned a number of points commensurate with its relative 1mpor-
tance as compared with other items on the same test.
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are grouped according to the following categories:

| Cansanat |

- I. General (?ublications that offer an overview of testing in

terms of thz whole educational context.)

Jdetinici)

II. Testing and the Foreign Language Profession (Publications that

i: deal with testing in terms of the p'rofessionalhcontext.)

. II1I. Measurejlgnt Theory and Applications |

i- Iv. -Fore;gn Language Testing

i' V. Statistics and Interpretation of Evaluation Results

) A. General

{- . B. Norms, Scores, and Their Interpretation

i - VI, Bibliographical Sources

i

i" Within each category or sub-category, books, booklets, and articles are

" sub-classified as "Ihtroductory" and "Advanced or Technical." Those in-

'g cluded in the latter category are marked with an asterisk.
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I. General

1.

2,

Chauncey, Henry and John E. Dobin. Testing: Tts Place in
Education Today. New York: Harper & Row, 1963. xi, 223 pp.,
ndex. ' '

Appendix: "Multiple-Choice Questions: A Close Look."

A reprint of parts of a booklet (see item #17) published
by the Test Development Division of Educational ‘Testing
Service. Gives information on what is done with the
multiple-choice form of question in many present-day tests.

"This book is intended to provide teachers, interested school
board members, and parents with a broad picture of what the
testing in schools and colleges is all about . . . It is an
overview of current educational testing developments, intended
to contribute to a general education about education . . . The
teacher who. cannot become a specialist must . . . gain enough
understanding of a particular field to be able to place it
properlr in the total spectrum of educational effort and to use
its resources constructively and sensibly when the needs arise."
(From the Introduction.)

Hoffmafm, Banesh. The Tyranny of Testing. New York: Crowell-
(}ollier‘, 1962. 223 pp .

"An indictment of testing addressed to the general public. Contends
that objective tests reward superficiality, ignore creativity, and
penalize the person with a probing, subtle mind. Its nineteen

' chapters examine commonly used aptitude and’ achievement tests, and

provide examples of test items the author considers faulty "
(p. 24 of item #98 in this bibliography) .

ITI. Testing and the Foreign Language Profession

3.

Bryan, Miriam M. "Implicatioh-s— for I{igher Education: Results on
the New FL Tests.'" The DFL Bulletin (Publication of the Department

.of Foreign Languages of the NEA), V (May 1966), 1-3.

«--- "MLA Foreign Languagé Proficiency Tests for Teachers and
Advanced Students.' - The DFL Bulletin (Publication of the Department

_ of Foreign Languages of the NEA), V (Oct. 1965), 4-7.

YGuidelines for Teaicher Education’ Programs in Modern Foreign. tanéuages':

An Exposition." Compiled by F. André’ ‘Paquette, The Modern Language

Association of America, The Modern Language Journal, L (Oct "1966) ,
323-425, .

Reprint available from the Materials Center, Modern Language
Association, 62 Fifth Avenue, New York 10011. _Price: "$1.00-

MLA Bulletin of Information: 1967-68 MLA Foreign Language ‘
Proficiency Tests for Teachers and Advanced Students. See Item #61. .

Available free of chargé from: MLA Forelgn Language Proficiency
Tests, Educational Testing Service, Princeton, New Jersey 08540‘
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7. "Qualifications for Secondary School Teachers of Modern Foreign
Languages.'" Publications of the Modern Language Association of
America, LXX, 4, Part 2 (Sept. 1955), 46-49. Revised: PMLA '
JLXXVII, 4, Part 2 (Sept. 1962), 31-37.

The "Qualifications" have been reprinted many times. They appear
in items #5, 6, 9, 38. .

8. Starr, Wilmarth H. "Proficiency Tests in Modern Foreign Languages."
Publications of the Modern Language Association of America, LXXVI,
2 (May 1961), 7-11.

9., =---- "MLA Foreign Language Proficiency Tests for Teachers and
Advanced Students." Publications of the Modern Language Association
of America, LXXVII, 4, Part 2 (Sept. 1962), 31-42,

III. Measurement Theory and Applications

10. College Testing: A Guide to Practices and Programs. Prepared by the
Committee on Measurement and Evaluation of the American Council on
Education. Washington, D.C.: American Council on Education, 1959.
X, 189 pp., bibliography.

11. A Description of the College Board Achievement Tests. New York:
College Fntrance Examination Board, Revised annually. Approx. 130 pp.

AvailableAfree of charge from: College Entrance Examination Board,
Box 592, Princeton, New Jersey 08540, -

12, A Description of the College Board Scholastic éptitude Test. New York:
College Entrance Examination Board, Revised annually. Approx. 50 pp.

Available free of charge: See Item #1l.

13. Bloom, B. S., ed. Taxonomy of Educational Objectives, Handbook I:
Cognitive Domain. Lomdon: Longmans, Greem, 1956.

- An extremely useful handbook for helping teachers classify item types
according to the cognitive process required of students te answer the
item. The book also includes numerous examples of item types illustrat-
ing particular educational objectives. (Lathrop.)

14, ETS Builds a Test. Princeton, N.J.: Educational Testing Service, 1965.
24 pp.

Available free of charge from: Evaluation and Advisory Service,
Educational Testing Service, Princeton, New Jersey 08540.
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15. English Testing Guidebook, Part il: Fundamentals of Test Construction
and Interpretation. By David P. Harris. Prepared at the American

University Language Center for the International Cooperation
Administration. 43 pp., Selected References.

Appendix: Descriptions of A(merican) U(niversity) L(anguage) C(enter)
Tests.

A very useful booklet,

Available from: American Language Institute, Georgetown University,
Washington, D.C. 200067,

16. Making thé Classroom Test: A Guide for Teachers. Evaluation and
Advisory Service Series No. 4. 2nd ed. Princeton, N.J.: Educational

Testing Service, 1961. 27pp.

Offers practical suggestions and illustrations for the improvement
of teacher-made tests.,

Available free of charge: See item #14.

17. Multiple-Choice Questions: A Close Look. Princeton, N.J.: Educational
Testing Service, 1963. 43 pp.

Parts of this booklet ars reprinted as an Appendix to item #1.

Available free of charge: See item #14,

18. Katz, Martin. Sélecting an Achievement Test:'Princigles and Procedures.
Evaluation and Advisory Service Series No. 3. 2nd ed. Princetomn, N.J.:

Educational Testing Service, 1961. 34 pp.

Helps the test-user to analyze standardized achievement tests and
match them to his testing needs and purposes,

Available free of charge: See item #l4.

" 19, Stecklein, J.E. @nd R.L. Lathrcp. Bulletins on Classroom Testing.

A collection of 12 bulletins on various topics of practical interest
to classroom teachers: What is a good test; How to prepare and
evaluate various types of items; Grading and marking; etc.

Individual bulletins or the entire set may be obtained from The Bureau
of Instructional Research, University 'of Minnesota, Minneapolis, Mian.
(Lathrop.) '

20. Tyler, Leona E. Tests and Measurements. Foundations of Modern
Psychology Series, Englewood Cliffs, N.J.: Prentice-Hall, 1963.
xi, 116 pp., index, Selected Readings.
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"This book has grown from my attempts to teach the basic
Principles of psychological measurement to people who do

not consider these Principles to be of central importance

in their life and work . . , In my attempt to meet this need,

I have found it useful to distinguish between producer and
consumer knowledge. I have deliberately omitted or de~emphasized
many concepts and methods that are essential in carrying out
research or constructing standardized tests. And I have
deliberately stressed the concepts one needs in order to read a
journal article, choose a test to serve a particular purpose,
or interpret an individual's score. ., . My primary aim has

been to make the basic ideas clear." (From the Preface,)

Adams, Georgia Sachs. Measurement and Evaluation in Education,
Psychology, and Guidance. In consultation with Theodore L,
Torgerson. New York: Holt, Rinehart and Winston, 1965, xiii,
654 pp., bibliographies, index. :

Appendices: A, A Selected List of Standardized Tests for the
Elementary and Secondary Schoolsy B. Publishers of Standard-
ized Tests; C. Methods of Expressing Test Scores (Based on the
Normal Curve);. D. . Selected Tables; E. Glossary of Symbols
and Terms Used in Measurement and Evaluation,
"In this volume, almost every chapter focuses on the development
bf'concepté. By attaining a thorough understanding of these con-
cepts, students will be helped -to select or develop measurement
Procedures appropriate to their purposes and to interpret measure-
ment data with due respect for (1) the inevitable errors involved
in any sampling procedure and (2) the limitations of indirect
approaches typically used as efficient substitutes for direct study
of behavior." (From the Preface.)

Anastasi, Anne. Psychological Testing. Second Edition,
New York: Macmillan, 1961. xiii, 657 pp., author index,

_ Subjeet index, bibliographies.

Appendix: Test Publishers.

"An excellent introduction to the principles.of psychological test-
ing and to the major types of tests in current use. Approximately
the first quarter of the text is devoted to a description of the uses
and characteristics of psychological tests in general and to funda-
mental test statistics. The remainder reviews critically the classi-

fication, aptitude, achievement, and personality tests now available."
(David P, Harris,)



% 23,
# 24,
* 25,
* 26,
* 27,

-216~

Furst, Edward J. Constructing Evaluation instruments. London:
Longmans, Green, 1958. xv, 334 pp., index. Each chapter contains

. a list of References and another of Further Readings.

"In writing this book, I have intended it mainly for teachers
and prospective teachers in our schools and colleges. . . . The,

“major purposes of this book are to help such persons (a) acquire

an understanding of the several basic problems involved in
developing any evaluation technique, (b) further their under-
standing of principles of test construction, (c) become familiar
with some of the best references in the field, and (d) broaden
their understanding of the purposes which can be served by tests
and other techniques of appraisal. (From the Preface )

Gerberich, Joseph Raymond. §Qecimen Oblgetive Test Items: A Guide
to Achievement Test Construction. London: Lc..gmans, Green, 1956.

-ix, 436 pp., indices, glossary, bibliographies.

"This book is designed for use by both teachers and test specialists.
Its primary purpose is to serve the classroom teacher as a guide to
achievement test construction. Its secondary purpose is to provide
for the test specialist several systematic classifications of instru-
ments and techniques used in achievement testing." (From the Preface.)
Covers all subjects, very detailed bibliographies.

Ghlselli,'E'E' Theory of P;zphological Measurement New York:
McGraw-Hill, 1964.

An ifitermediate to advanced treatment of test theory for the reader
who is a serious student of measurement and has a firm grasp of basic
statistics and mathematics through algebra. The discussion is parti-

. cularly helpful in relating individual item statistics to over-all

test characteristics. (Lathrop.)

Helmstadter, G.C. Principles of Psychological Measurement .
New York: Appleton-Century-Qrofts,.1964.

A second level discussion of basic concepts used in measurement in-
cluding reliability, validity and standardization. The treatment
presumes no advanced mathematical sophistication and, although brief
in some sections, is very readable to the person interested in going
slightly beyond the very elementary discussions of measurement
principles. (Lathrop.)

Lindﬁuist, Everet F., ed. Educational Measurement." Washington,
D.C.: American Council on Educationm, -1951. :

|'~<._‘ { J ( A ‘ »
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“"The comprehensive reference work and textbook on the theory
and techniques of educational measurement. Twenty authorities
on testing have contributed chapters in the areas of their
specialization. The level of difficulty varies from chapter
to chapter, and many sections are most definitely not for tha
beginning student of tests and measurement." (David P.Harris.)

An important collection of statements of particular interest
to the serious student of testing. Although now somewhat dated
many of the chapters on planning and building tests are still
very useful to the *classroom teacher. The chapters vary in
difficulty and style. The volume, however,still represents one
of the best collections of statememts on measurement available
in a single volume. (Lathrop.)

Remmers, Hermann Henry. A Practical Introduction to Measurement
and Evaluation, New York: Harper & Row, 1960.

Thorndike, Robert L. and Elizabeth Hagen. Measurement and
Evaluation in Psychology and Education. Second Edition.

" New York: John Wiley & Sons, 1961, viii, 602 pp., index.

Each chapter contains.bibliographical references and questions
for discussion.

Appendices: I. Computation of Square Root; II. Calculating
the Correlation Coefficient; III: Section A-=General Intelligence

"Tests. Section B--Aptitude Test Batteries. Section C--Reading Tests.

Section D--Elementary School Achievement Batteries, Section E~-High
School Achievement Batteries. Section F--Interest Inventories,
Section G--Adjustment and Temperament Inventories; IV. Sources
for Educational and Psychological Tests,

‘An introductory but rather technical text. '"We continue in the

basic belief that it is as important for students to learn what
tests will nct do as to learn what they will do; -as important to-
examine. their own purposes and objectives for testing-as to examine
the tests. It is in the hope .of developing more restrained, dis-
criminating, and insightful testers that we offer this book to

our colleagues and students.' (From the Preface.).

This volume is ihtendéd for the reader who wishes to Bbtain an

‘overview of the variety of tesfing devices used in schools including

teacher-made tests, standardized achievement tests, tests of special
aptitudes, and tests used in counseling and guidance. The treatment
of topics is generally nonstatistical although appendices are pro-

. vided describing common statistical procedures. (Lathrop.)

See also: Item #6.
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Foreign Language Testing w

30.

31.

32.

33.

34,

35.

‘36.

37.

Ayer, George W. "An Auditory Discrimination Test Based on Spanish."
Modern Language Journal, XLIV (May 1960), 227-230.

Birznieks, Paul and Mechthild. '"Written Production Tests for the
Audio-Lingual Classroom." The German Quarterly, XXXIX (May 1966),
358-364,

Borglum, G.P. and H.L. Edsall, "The Departmental Examination as
an Instrument of Standardization." Modern Language Journal,
XXXVIT (Oct..1953), 273-286.

Briére, Eugéne. "Testing the Control of.Parts of Speech in FL
Compositions." Language Learning, XIV, 1-2 (1964), 1-10.

Brooks, Nelson. "New Developﬁents in Foreign Language Testing."
Educational Horizons (Fall 1964), 21-25,

"Investigates new trends in foreign language testing, including
tapes, test evaluation and speaking tests. Also comments on role
of professional teacher in lamguage testing and the positive effect
of good testing upon learning."

====, Chairman. "Report of the Committee on Tests." Pp. 49-56 in
Foreign Language Teachers and Tests: 1954 Northeast Conference on
the Teaching of Foreign Languages--Reports of the Working Committees.
Ed. Hunter Kellenberger. Providence, Rhode Island: Brown Univ.

All Northeast Conference Reports (1954 to date} are available from B
Materials Center, Modern Language Association, 62 Fifth Avenue,
New York 1001l, Price: $3.00 per year.

-===, Chairman, "Report of the Committee on Tests.” Pp. 64-68 in
Culture, Literature, and Articulation: 1955 Northeast Conference o

the Teaching of Foreign Languages--Reports of the Working Committee .

Ed, Germaine Bree. New York: New York Univ.

Available from: See item #35.

====, Chairman, "Report of the Committee on Tests: Spoken Language

_ Tests." Pp. 20-23 in The Language Classroom: 1957 Northeast Conference

on the Teaching of Foreign Languages--Reports of the Working Committees.
Ed. William F. Bottiglia. Cambridge: Massachusetts Institute of
Technology.

Available from: See item #35. ' B
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38. ----, Chairman. "Report of Working Committee IV: Definition of
- Language Competences Through Testing. " Pp. 49.56 in The Language
' Learner: 1959 Northeast Conference on the Teaching of Foreign
- Languages--Reports of the Working Committees. Ed. Frederick D.

Eddy. Boulder: Univ. of Colorado. '

&; Available from: See item #35.
7" 39. =w-- "Tests and Measurements." Chapter 15 of Language and Language

ll Learning: Theory and Practice. Second Edition. New York: Harcourt,
: Brace & World, 1964, pp. 199-225.

i : 40,  =wem "Making your Own Language Tests (Suggestions to teachers for
L» preparing classroom”examinations). " Modern Languages: Teaching and

Testiné. A work kit to accompany a film and filmstrip program.
Developed by Cooperative Test Division, Educational Testing Service,
C Princeton, New Jersey, 1966 (pp. 9-21) .

P : Materials developed with the assistance  of the Modern Language

Association of America to illustrate the audiolingual approach to

teaching and to provide guidelines for making better classroom

- ‘tests, The kit includes: 1 filmstrip, 1 long-playing record, '26
‘ pre-printed Ditto-Masters. Complete set of materials: $10.

Available from: Cooperative Test Diviéion, Educational Testing
P - Service, Box 999, Princeton, New Jersey 08540. ’

41. Bryan, Miriam M. "The MLA -Cooperative Foreign Language Tests: An
- Innovation in Foreign Language Testing-" The Bulletin of the

l Pennsylvania State Moderii Language Association, XLIITI (April 1965),
- 97-100. )

’ 42. Carroll, John B. "Fundamental Considerations in Testing for English
h ‘ Language Proficiency of Foreign Students." Testing the English
Proficiency of Foreign Students. (Reports of a conference sponsored
by the Center for Applied Linguistics in cooperation with the Institute
of International Education and the National Association of Foreign
Student Advisors.) Washington, D.C.: Center for Applied Linguistics,
1961, pp. 30-40. v

:\\\f\ Reprinted in Teaching English as a Second Language: 4 Book of Readings.

S Ed. Harold B. Allen. New York: McGraw-Hill, 1965, pp. 364-372.

43, Clark, John L.D. "MLA Cooperative Foreign Language Tests." Journal
of Educational Measurement, II (Dec. 1965), 234-244.

XXXV (Oct. 1961), 54-58.

Contains very pradticgl suggestions about oral testing.

~
~
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L 44, Deitz,‘Patricia. "An Oral Performance Rating Sheet." The French Review,




45,

46.

46a.

47.

48.

49,

- 50,

51.

52.

53.

54.
" (March 1965), 104-109.

55.
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Delattre, Pierre. "Comment tester la facilité de parole dans un
laboratoire de langue." Le francais dans le monde, 3 (aoiit-
septembre 1961), 36-38.

~~== "Testing Student's Progress in the Language Laboratory."

International Journal of:American Linguistics, XXVI (Oct. 1960),
77-98.

A Description of the College Board Supplementary Achievement Tests.
New York: College Entrance Examination Board, Revised annually.
Approx. 60 pp.

Describes the following Supplementary Achievement Tests French,
German, Italian, Russian and Spanish Listening Comprehension Tests;
Greek Achievement Test; Italian Achievement Test. The College Board
offers secondary schools these tests each year,

Available free of charge: See item #11.
Dufort, Mary R. "An Audio-Comprehension Ability Test for FL Programs

in the Elementary School." California Journal of Elementary Education,
XXX (Nov. 1961), 121-128.

English Testing Guidebook, Part I: Instructions for Rating Aural/Oral

Proficiency in English Using the AULC Interview Rating Form.
By David P. Harris. Prepared at The American University Language Center

for the International Cooperation Administration. 11 pp.

Eriksson, Marguerite, Ilse Forest, and Ruth 'wlhauser; NTechniques of
Review and Testing.” Chapter VI of Foreign Languages in the Elementary
School. Englewood Cliffs, N.J.: Prentice-Hall, 1964, pp. 53-69.

"Evaluation and Testing." Bulletin of the California State Department
of Education: French--Listening, Speaking, Reading, Writing. Sacramento:
California State Department of Education, 1962, pp. 115 130.

"Evaluation and Testing." Bulletin of the California State Department
of Education: ;§Qanlsh--L1sten1ng, Speaking, Reading, Writing.

Sacramento: California State Department of Education, 1961, pp. 44-56.

Guerra, Emilio L., Dav1d A, Abramson, and Maxim Newmark. "The New York

City Foreign Language Oral Ability Rating Scale." The Modern Language
Journal, XLVIII (Dec. 1964), 486-489.

Hitchman, P.J. "The Testing of Spoken English:-A Review of Research."

‘Educational Research, VII (Nov. 1964), 55-72, /

Jones, Willis Knapp. "A Prognosis Test for Spanish " Hispania, XLVIII,

Kaulfers, Walter V. "Wartime Development in Modern-Language Achievement
Testing." The Modern Language Jour:ial, XXVIII {Feb. 1944), 136-150.,

"The theory and practice of aural-comprehension and oral-fluency
testing illustrated with concrete ‘examples" (Author's summary) .
"The foregoing discussion is obviously not presented with the
thought that the problems presented by oral fluency testing are
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solved herewith, but rather to indicate possibilities and practical
lines of approach to those who are interested in pioneering in a
heretofore unexplored, but increasingly important field. The only
real handicap to effective progress is the 'correlation fallacy'

or common delusion that a high total-score on silent group-tests

of vocabulary, grammar, or reading can automatically be talen to
mean readiness to speak the language fluently in actual life-situationms.
In fact, not even ability to understand the spoken language provides
any guarantee of comparable ability to speak it. One need only look
at the world about one to find the proof in countless numbers" (pp.
149-150). A lot has happened in the field of foreign language test-
ing since this article was written, but much remains to be done with
respect to what Kaulfers calls "oral-fluency" testing. A comparison
between the situation in 1944 and what is now being done in schools
and colleges with respect to "oral-fluency" testing may be quite
revealing.

56. Keesee, Elizabeth. "Testing Oral Skills." Modern Foreign Languages
in the Elementary School: Teaching Techngives. Washington, D.C.:
U.S. Department of Health, Education, and Welfare, 1960, pp. 55-61.

57. Lado, Robert. "How to Test Cross-Cultural Understanding." Studies
in Languages and Linguistics in Honor of Charles C. Fries. Ed.
Albert H. Marckwardt. Ann Arbor: English Language Institute, Univ.
of Michigan, 1964, pp. 353-362..

58. =---- "Language Testing.'" Chapter 16 of Language Teaching: A
Scientific Approach. New York: McGraw-Hill, 1964, pp. 158-170.

ped m B BN ame e
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59. =---- Language Testing: The Construction and Use of Foreign Language
Tests., A Teacher's Book. London: Longmans, Green, 1961, xxiii,
389 pp. Bibliographical notes and selected references after some
chapters. '

i
?

]
. .t

The complete text of the London edition was published in the United
States, without abridgment or change, by McGraw~Hill Book Company
in 1964.

&

"Primarily intended for teachers of foreign languages and of Eng-
lish as a second language. Beginning with a discussion of the
nature of language and language learning, it proceeds to a consider-
ation of how the various language skills may be tested. Techniques
for measuring cross-cultural understanding are also proposed.
Several chapters at the end deal with fundamental test statistics.'
(David P.Harris.)

60. Language Structure at FLES Level Including Testing for Mastery of
Structures. New York: National Information Bureau of AATF, 1962.

L
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62.

63.

64.

65.

66.

67.

68.

69.
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MLA Bulletin of Information: 1967-68 MLA Foreign Language Proficiency
Tests for Teachers and Advanced Students. See item #6.

MLA Cooperative Foreign Language Tests. Handbook. 24 pp.
. Directions for Administering
and Scoring. 40 pp.
Booklet of Norms. 82 pp.
Princeton, N.J.: Educational Testing Service, Cooperative Test
Division, 1965.

Available from: Cooperative Test Division, Educational Testing Service
Box 999, Princeton, New Jersey. Price of each booklet: $1.00.

MLA-Cooperative Foreign Language Tests . . . in Brief, Princeton, N.J.:
Cooperative Test Division, Educational Testing Service, 1964.

Available free of charge: See item #40.

Describes the MLA foreign language tests for secondary schools and
colleges (French, German, Italian, Russian, Spanish) . See item #62.

Mueller, Theodore. "Grade Standards in Foreign Language Instruction."

French Review, XXXII (April 1959), 443-447.

"Oral Rating Form for Rating Language Proficiency in Speaking and
Understanding English." Washington, D.C.: The American Language Institute,
Georgetown Univ., 1960.

Pike, Eunice V. "A Test for Predicting Fhonetic Ability." Lapguage
Learning, IX (1959), 35-41.

Pimsleur, Paul. "A French Speaking Proficiency Test." French Review,
XXXIV (April 1961), 470-479.

"Reports on a standardized French Speaking test which attempts to
go as far as possible in the direction of complete objectivity.
Reviews past efforts and discusses the present test in detail."

==== "Predicting Achievement in Foreign Language Learning." International
Journal of American Linguistics, XXIX, 2, Part III (April 1963), 129-136.

"Describes an aptitude battery, consisting of several sub-tests, each
of which measures some relatively well-defined characteristic related
to foreign language learning. Includes linguistic analysis test and
sound-symbol test among others.

-=-=-- "Predicting Success in High School Foreign Language Courses."
Eduoational and Psychological Measurement, XXIII (Summer 1963),
349-357.
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70. ---- "Testing Language Aptitude." International Conference on
Modern Foreign Language Teach’~g. (Papers and Reports of Groups
and Committees, Preprints-~Part 2), published by Paedagogische
Arbeitsstelle and Sekretar:.at Paedagogisches Zentrum, Berlin, 1964,
pp. 49-60.

71, =-«-- "Testing the Speaking Skill." International Conference on
Modern Foreign Language Teaching. (Papers and Repcrts of Groups
and Committees, Preprints--Part 2), published by Paedagogische
?, Arbeitsstelle and Sekretariat Paedagogisches Zentrum, Berlin,

1964, pp. 61-74.

72. =-<-= "Testing Foreign Language Learning." Trends in Language
! ’ Teaching. Ed. Albert Valdman. New York: McGraw-Hill, 1966,

§ pp. 175-214.

72a. Rice, Frank A. "The Foreign Service Institute Tests Language
Proficiency."” Linguistic Ieporter, I (May 1959), 4.

o 73. Sapon, Stanley M. "Report of the Committee on Tests." Pp. 33-38 in
g Foreign Language Tests and Techniques: 1956 Northeast Conference on
P the Teaching of Foreign Languages--Reports of the Working Committees.
Ed. Margaret Gilman. Bryn Mawr, Penn.: Bryn Mawr College.

i "Having completed its work on a .test of auditory comprehension, the

) Committee continues its efforts this year with an intensive examination
. of the needs and problems involved in the area of 'speaking tests,'

i' or tests of oral production" (p. 34).

Available from: See item #35.

College Board Review, XLVIII (Fall 1962), 2428,

75. Seelye, H. Ned. "Field Notes on Cross-Cultural Testing." Language
Learning, XVI, 1-2 (1966), 77-85.

76. . Stack, Edward M. "Monitoring and Testing: Remedial and Evaluative
P Techniques.' The Language Laboratory and Modern Language Teaching.
‘ ' . New York: Oxford Univ. Press, 1966.

I. 74. Scheider, Rose M. "Evolution of the Listening Comprehension Test."

; { 77. Strain, Jeris E. "Difficulties in Measuring Pronunciation Improvement."

! Language Learning, XIII, 3-4 (1963), 217-224.

) { 78. Testing the English Proficiency of Foreign Students. (Report of a
i Conference sponsored by the Center for Applied Linguistics in cooper-
ﬂ ation with the Institute of International Education and the National
g Association of Foreign Student Advisors.) Washington, D.C.: Center
I K for Applied Linguistics, 1961l. iii, 103 pp., "Additional Background
ﬂ' Materials.”"

i g See also item #42.
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79. Upshur, John A. "Language Proficiency Testing and the Contrastive
Analysis Dilemma." Language Learning, XII (Sept. 1962) , 123-127.

80, =--- "Cross-Cultural Testing: What to Test.'" Language Learning,
XVI, 3-4 (1966), 183-196.

81. Valette, Rebecca M. "Language Quizzes: A Means of Increasing
Laboratory Effectiveness." Foreign Language Amnals, I (Oct. 1967),
45-48 .

82, =---- Modern Language Testing: A Handbook. New York: Harcourt,
Brace & World, 1967. xvi, 200 pp., bibliography, index.

"It is clear that. . .new methods of teaching require new methods

of evaluation. This handbook introduces the teacher to a diversity
of testing techniques based on modern measurement theory; the book's
emphasis, however, is on the classroom situation, theory being intro-
duced only when it has a direct application for the teacher. Many
examples have been given to help the teacher prepare tests that will
effectively evaluate proficiency in the four fundamental skills. A
special section also discusses literature tests." (From the Preface.)

83. ---- "Oral Objective Testing in the Classroom." German Quarterly,
XXXVIII (March 1965), 179-187. o

84, =--- "The Use of the Dictée in the French Language Classroom,"
Modern Language Journal, XLVIII (Nov. 1964) , 431-434,

"In this article I examine the reliability of the dictee both as a
testing technique and a teaching technique for beginning French courses
taught by an audio-lingual method. In the experiment, 120 college
students were divided into two groups which differed only in that

the first group was given a daily dictation. The analysis of per-
formance on a common final examination indicates that (a) the dictée
constitutes avalid test of cverall language skills only for students
with little practice in dictation, and that (b) emphasis on dictation
develops proficiency in that skill alone without leading to proportion-
al proficiency in other aspects of language leaming." Rebecca M.
Valette, ML Abstracts, #851.

‘85. Vasu, Leon V. "Measurement of Fluency--Direct and Indire_act.“
Review, US Army School (Spring 1961), 1-5.

86. Wilkins, George W., Jr., and E. Lee Hoffman. "The Use of Cognates

in Testing Pronunciation." Language Learning, 7IV, 1-2 (1965),
39-43. : .

1
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Addenda to Section IV

87. Dufau, Micheline, Chairman. "From School to College: The Problem
of Continuity." Pp. 102-108 in Foreign Language Teaching: Challenges
to the Profession. Reports of the Working Committees, Northeast
Conference on the Teaching of Foreign Languages, 1965. Ed. G. Reginald
Bishop, Jr. Wew Brunswick, N.J.: Rutgers Univ. (Section 4: Placement
Tests, Section 5: Choosing a Placement Test,)

Available from: See item #35.

& 88. Sadnavitch, Joseph M. and W. James Popham. "Measurement of Spanish
Achievement in the Elementary School.'" Modern Language Journal,
XLVI (Nov. 1961), 297-299.

V. Statistics and Interpretation of Evaluation Results

89. Diederich, Paul B. Short-cut Statistics for Teacher-made Tests.
2nd ed. Evaluation and Advisory Service Series No. 5. Princeton, N.J.:
Educational Testing Service, 1964. 37 pp.

]' A, General

Explains and demonstrates simple, time-saving techniques for use
by teachers.

. "A useful guide to teachers who wish to go one step beyond the
g’ intuitive approach to examining test results. The style is

sympathetic to the teacher who has had no prior experience with
i- statistics." (Lathrop.)

Available free of charge from: See item #14.

- %* 90, Ferguson, George A. Statistical Analysis in Psychology and

i . Education. New York: McGraw-Hill, 1959. vii, 347 pp., index,
- tables, glossary of symbols, bibliography. A new edition
appeared in 1966. '

"The object of this book is to introduce students and research
workers in psychology and education to the concepts and appli-
cations of statistics. Emphasis is placed on the analysis and
interpretation of data resulting from the conduct of experiments

« « » I have attempted not only to introduce the student to the
practical technology of statistics but also to explain in a non-
mathematical and frequently intuitive way the nature of statistical
ideas.,” (From the Preface.)

| l.;. Gy
. .

* 91, Guilford, J.P, Fundamental Statistics in Psychology and Education.
¥ourth Edition. New York: McGraw-Hill, 1965.

|
|




* 92,

93.

9%,

95.

96.

~226~

"An intermediate level treatuent of descriptive statistics and
measurements concepts. The treatment presumes some mathematical
background for the reader, at least through basic algebra. The
treatment of correlation, reliability, predictive validity and
standard scores are well written for the reader who has had a
prior elementary exposure to these concepts."

McCollough, Celeste and Loche Van Atta. Imtroduction to Descriptive

Statistics and Correlation: A Program for Self-Instruction. New York:
McGraw-Hill, 1965. xii, 159 pp., index,

"This text presents the elements of descriptive statistics and
correlation in a form suitable for self-instruction. It has been
prepared in response to the ‘request for a briefer introduction to
statistics than is provided in our earlier programmed taxt,
Statistical Concepts: A Program for Self-Instruction [McGraw-Hill,
1963] . . . The book is intended to provide an introduction to
elementary statistical concepts for students of applied social
science. Emphasis has been placed on interpretation of these
concepts rather than on the computation of statistical measures
or their mathematical derivation. Although the book can be of
assistance to students taking a formal statistics course, it is
not meant to serve as a textbook or a substitute for such a
course.'" (From the Preface.)

Norms, Scores, and Their Interpretation

English Testing Guidebook, Part II: Fundamentals of Tes8t Construction
and Interpretation. See item #15.

Lyman, Howard B. Test Scores and What They Mean. Englewood Cliffs,
N.J.: Prentice~Hall, 1963.

McLaughlin, Kenneth F. Interpretation of Test Results. Bulletin
1964, No. 7, Office of Education, U.S. Department of Health, Education
and Welfare, Washington, D.C., 1964. vi, 63 pp., selected referencesf\

Available from: U.S. Government Printing Office, Washington, D.C.
Price: $0.30.

Wormer, Frank B. Test Norms: Their Use and Interpretation.
Washington, D.C.: National Association of Secondary-School Principals,

1965.
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Bibliographical Sources

97. Buros, Oscar Krisen, ed. The Sixth Mental Measurements Yearbook.
Highland Park, N.J.: -Gryphon Press, 1965. xxxvi, 1714 pp., indices.

The best single reference source in the field of testing and
measurement problems. Previous publications by Buros appeared
in 1936, 1937, 1938, 1949, 1953 and 1959.

98. Locating Information on Educational Measurement: Sources and
References. Evaluation and Advisory Service Series No. 1.

Cas Princeton, N.J.: Educational Testing Service, 1965. 39 pp.
T Provides suggestions for using various sources of measurement
L information, including reference volumes, books, professional
journals, and test publishers. An excellent source of information.
i Available free of charge: See item #14.

. 99. Nostrand, Howard Lee, David William Foster, and Clay Benjamin
[} Christensen, Research on Language Teaching: An Annotated
: Bibliography, 1945-64. Second edition, revised. Seattle:
Univ. of Washington Press, 1965. xxi, 373 pp.

| .
1. Section 2.7 Evaluation of Achievement in Language Learning, pp. 173-184.
Section 3.3 Aptitutde and Prognostic Tests, pp. 216-226.




